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Foreword 
Higher education (HE) institutions play a vital role in the generation of new 
knowledge in the 21st Century, as HE is recognised as a key force for 
modernisation and development. The development and advancement of 
information technology have led to an interconnected, borderless world of 
knowledge, and HE institutions have become part of what is known as the 
global HE network society. HE institutions in developed countries are the most 
actively involved in producing and disseminating knowledge, and compete 
with one another in adding to this world stock of knowledge. In addition, HE 
has become a national priority in developed countries, and governments place 
pressure on HE institutions to form part of and remain active in the global HE 
network society in order to contribute to the knowledge-centred economy of 
today. However, the developing world lags far behind in becoming part of the 
global HE network society. As long as the developing world face constraints in 
attempts to improve national economies, alleviate poverty and maintain 
sustainability, prospects of contributing to, and participating in the global HE 
network society seem unlikely. HE can be used as a tool in addressing 
national development needs. With the necessary support and recognition from 
governments, HE should play a vital role in the process of reform and the 
revitalisation of developing countries.  
 
Africa is the least developed in terms of HE institutions. Approximately 300 
institutions fit the definition of a university across the continent. While some 
countries on the continent, especially in Southern and Northern Africa, can 
claim comprehensive academic systems, most have just a few academic 
institutions and some countries have not yet even established differentiated 
post-secondary systems. It is generally assumed that most countries south of 
the Sahara lack adequate HE systems, or that they have no HE systems at 
all. Very little information on African HE systems and institutions, and how 
they function, is available, and there is a need for a deeper investigation into 
African HE systems and institutions.  The vastness and diversity of the African 
continent does not allow for a single study of all African countries and their HE 
systems and institutions. It is for this reason that East Africa, comprising 
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Kenya, Uganda and Tanzania, was chosen for this study. This specific region 
exhibits common characteristics amongst its countries. A British colonial 
history, similar secondary schooling systems and a predominance of the 
English language, set East Africa apart from the rest of the African continent. 
East African HE functions on a regional, national, and institutional level, and 
their way of functioning is interdependent. On a national level, there is a need 
for more comprehensive information on the following aspects: 
• The legal provision for HE  
• How HE is defined 
• Post-secondary schooling systems 
• The size and shape of HE institutions 
• Funding 
• Quality assurance 
• Governing bodies. 
 
Similarly, there is a need for information at institutional level on the following 
matters: 
• Institutional history 
• Admission requirements 
• Curriculum and academic development 
• Infrastructural development and facilities 
• Number of students 
• Number of staff 
• Funding 
• Internationalisation efforts 
• Academic units and their programmes. 
 
This study aims to provide an understanding of current public and private East 
African HE systems and institutions, and explores whether the individual 
systems that are functioning in each country contribute to a uniform 
representation of HE in the East African region as a whole.  
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Research and research methodology 
The research for this study was conducted in the context of qualitative 
research methodology, using primary and secondary sources as instruments 
for data collection. The study is based on primary and secondary data 
analysis, and the findings are presented in a descriptive framework.1  
 
The sample for this research consisted of selected public and private HE 
institutions in Kenya, Uganda and Tanzania.  In order to obtain the most 
accurate and up-to-date information about East African HE, interviews were 
conducted as one of the primary sources for the research because it was 
found that information on East African HE was scarce and in some cases 
inaccessible.  The interviews took place through regular visits to East Africa 
from 2004 to 2007 in order to gather reliable data. To set up the interviews, 
meetings had to be arranged by  
e-mail, which proved to be a difficult task, as long-distance relationships 
needed to be formed first, and the nature of the research required careful 
explanation and ethical considerations. The interviews drew on expertise from 
the following individuals: 
• Prof M.L. Golola – Deputy Secretary: Inter-University Council of East 
Africa (July 2004) 
• Rev Dr P.I. Gichure – Coordinator: Academic Linkages, Catholic 
University of Eastern Africa (October 2005) 
• Prof C.M. Kiamba – Commission Secretary/Chief Executive Officer: 
Kenya Commission for Higher Education (October 2005) 
• C. H. O. Amito and M. K. Kabuye – Department of Planning and 
Development: Makerere University (March 2007)    
• Prof V.B. Baryamureeba – Dean: Faculty of Computing and Information 
Technology, Makerere University (March 2007) 
• Dr G. Katana – Academic Registrar: Kenyatta University (March 2007).  
 
                                                     
1 Babbie, E. and Mouton, J. (2002). The Practice of Social Research. South African Edition. 
Oxford University Press. 
Barzun, J. and Graff, H. F. (1985). The Modern Researcher. Fourth Edition. Harcourt Brace 
Jovanovich Publisers. 
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In addition to interviews, personal observations were made through visits to 
various institutions and universities throughout the course of the study:  
• The Inter-University Council of East Africa, located in Kampala, 
Uganda (July 2004)  
• The Kenya Commission for Higher Education, located in Nairobi, 
Kenya (October 2005)  
• The United States International University, located in Nairobi, Kenya 
(October 2005) 
• Daystar University, located in Nairobi, Kenya (October 2005) 
• University of Nairobi, located in Nairobi, Kenya (October 2005) 
• The Catholic University of Eastern Africa, located in Nairobi, Kenya 
(October 2005) 
• Makerere University, located in Kampala, Uganda (March 2007) 
• Kenyatta University, located in Nairobi, Kenya (March 2007).  
During visits to these institutions, data was also gathered by observing 
facilities such as libraries, lecture venues, infrastructural developments, 
residences, offices and ICT facilities, all of which formed part of the primary 
data.   
 
Secondary data was used to supplement the primary data for the research, 
and included journal articles, books, newsletters and newspapers. Secondary 
data containing information on HE institutions consisted of calendars, 
information brochures, yearbooks, graduation magazines and prospectuses. 
Information that could not be sourced from interviews or other secondary 
instruments was collected from official publications and documents.   
 
In order to create a clear understanding of how the HE systems function and 
the reasons for functioning in such a way, problems and challenges that are 
facing East African HE are addressed as an introduction to the study. The 
nature of the public and private HE systems is investigated against political 
and economical events in Kenya, Uganda and Tanzania in the period after 
Independence. Descriptions of public and private HE in each country are 
presented in the form of case studies of institutions that share certain 
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commonalities and characteristics, as well as various other components of HE 
that are considered  vital for the effective functioning of HE institutions. After 
determining what is known about East African HE and how these institutions 
function, achievements, failures and challenges are summarised to create a 
better understanding of how East African HE is functioning the way it is today 
and why it is not participating in the global HE network society. Whether East 
African HE can be considered as a system or not, is addressed in the final 
chapter of this study.  
 
In order for institutions to be connected to the HE network, well-developed 
institutions, as well as knowledge about each institution and its system need 
to be available, to prevent East African HE to be marginalised by the global 
HE network society. It is suggested that once East African HE institutions can 
contribute towards national economic development and sustainability, and 
once HE is acknowledged by governments to be a national priority, only then 
can these institutions become players in the HE network society, instead of 
being spectators.  
 
With this study it is hoped to create an awareness of developments and 
practices within HE in East Africa, as well as to highlight the constraints that 
East African HE faces in attempting to participate in the global knowledge 
society.  
 
This study provides new information on East African HE institutions in a 
comprehensive manner, to lay a foundation that will increase and enhance 
knowledge on the activities in East African HE.  
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CHAPTER 1 
 
ANALYSIS OF EAST AFRICAN HIGHER EDUCATION 
 
1.1 Introduction 
Higher Education (HE) is a key force for modernisation and development. 
Today, global wealth has become less concentrated on a manufacturing-
centred economy and instead, a knowledge-centred economy has become 
more critical. Technology, including information technology (IT), biotechnology 
and other innovations, is leading to changes in the way we live and work. The 
increasing importance of knowledge requires HE to provide and generate this 
knowledge. A degree is now just a basic requirement in many skilled 
occupations, revealing that the quality of knowledge generated in HE 
institutions and its availability to the wider economy has become critical to 
national competitiveness. In developed countries, the reaction to this 
phenomenon has been to use education, especially HE, to produce high-
quality trained people with knowledge, skills and resourcefulness, to enter the 
workplace. With education becoming a political priority in many countries, this 
reaction is accelerating. The developed world has experienced an increase in 
the proportion of young people who receive HE.  
 
However, where developing countries are concerned, the question arises 
whether they will also be able to participate and compete in this knowledge 
economy of the 21st Century. Although education at all levels is important, 
tertiary or HE in developing countries has suffered neglect over the past few 
decades, as governments have accorded a very low priority to HE. With 
almost half of the world’s highly educated students living today in the 
developing world, institutions there face a great demand for HE, a demand 
which is complicated by a continuous lack of funding. As a result of 
inadequate funding and limited access, the quality of education remains low, 
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and institutions and systems deteriorate, while poor regulation takes place 
and, with only a few notable exceptions,  institutions are often politicised.1 
    
To better understand the current situation in which HE finds itself in 
developing countries, its history in the developing world needs to be 
considered. With the end of colonialism a few decades after the Second World 
War, newly independent countries, and especially poorer countries, looked to 
graduates to provide support for national efforts to combat poverty and 
improve living conditions, while trying to widen the access to HE. In the 1960s, 
institutions of HE started to encounter new realities that were removed from 
their traditional conceptualisation, when the massification of student numbers 
emerged. Prior to Independence, HE in the developing countries was mainly 
elitist, and very few students, only those able to afford it, had the opportunity 
to study and become employed either in the civil service or a few other 
traditional professions such as teaching. 
  
The most challenging reality that is facing HE in developing countries today is 
the need to be part of the knowledge revolution. The knowledge economy 
requires people to have new sets of skills and intellectual independence which 
traditional schooling does not offer. In predominantly industrial and 
manufacturing economies, the emphasis used to be on workers with basic 
skills and the capacity to learn new tasks to perform their jobs. Knowledge has 
increased in the developed world since the Second World War, as new 
patents, databases, journals, research and development have been 
introduced, affecting almost all industries. Advances in IT have made 
knowledge more accessible and effective, using networked computers and 
new telecommunications. Nowadays, individuals forming part of the 
knowledge revolution have advantages in the workplace, because having 
skills to use IT provides access to valuable resources.2  
                                                 
1 Task Force on Higher Education and Society. (2000). Higher Education in Developing Countries. 
Peril and Promise. World Bank. 
Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.  
UNESCO. (2005). United Nations Decade of Education for Sustainable Development 2005-2014: Draft 
International Implementation Scheme. UNESCO.     
2 Task Force on Higher Education and Society. (2000). Higher Education in Developing Countries. 
Peril and Promise. World Bank.  
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Against this background, it is inevitable that HE and the environment in which 
it exists have changed. The new realities have not replaced the traditional role 
of HE; what has altered is the supply of education to society. If people are not 
able to further their education and contribute to the human capital of the 
society they live in, thus supporting and enhancing economic and social 
development, countries will become economically and intellectually 
marginalised and isolated. HE is vital to the future of developing countries, 
and can be a powerful influence in challenging policymakers to realise what 
can be achieved through it. Without it, sustained progress is not possible.3  
 
This study investigates East African HE systems and the operation of these 
systems against the background of problems and challenges facing the 
region. This is illustrated by using public and private HE institutions as case 
studies, and emphasising crucial role-players in HE, such as quality 
assurance, curriculum development, funding, and programmes offered. In the 
21st Century, HE internationalisation attempts in East African HE institutions 
will be discussed, as well as where the region finds itself as a contributor to 
the knowledge society. 
 
 
1.2 East African Higher Education in the 21st Century 
While modern HE is placing traditional tertiary education systems under 
pressure, East African HE is also confronted by the knowledge revolution, 
which is generally taking place outside the African continent. In order to 
effectively link East African HE with the rest of the world, the region’s HE 
institutions need to become actively involved in the network society. The 21st 
Century requires such institutions to represent a new paradigm instead of just 
being a specific type of institution, and to perform in a knowledge society that 
is part of the global network society. Institutions should assess themselves 
according to relevancy and participation in developing this new paradigm, and 
develop new theories on the management and practice of HE. The nature of 
the effectiveness of the connection to the knowledge society is a challenge to 
                                                 
3 Task Force on Higher Education and Society. (2000). Higher Education in Developing Countries. 
Peril and Promise. World Bank. 
 3
all institutions, as it differs from the linkages and partnerships that 
characterised HE international activities after the 1950s.4 In addition to 
participating in the network society, HE must still remain an active role-player 
in sustainable development in the 21st Century. The United Nations Decade 
for Sustainable Development 2005-2014 reports that experiential, enquiry-
based, problem-solving, interdisciplinary systems approaches and critical 
thinking should be evident and emphasised in HE.5 In addition, the provision 
of research and development for sustainable development must be the 
function of HE institutions. Research programmes and academic investigation 
result from educational theory and innovative practices. 
 
In order to understand East African HE today against the background of the 
knowledge network society and its contribution to sustainable development, 
certain aspects need to be identified that set East African HE apart from other 
such systems in the world. By international standards, the African continent is 
lacking in terms of HE institutions and enrolments.6  East Africa’s academic 
institutions face obstacles in providing the components that form part of 
modern HE systems. A number of these problems and challenges confronting 
African HE, specifically East African HE, will be discussed. These problems 
are relevant to the functions and success of educational systems. Challenges 
will be perceived as factors or aspects that are present in East African HE, but 
which need development and purpose to contribute to the desired educational 
outcomes in order to survive in the modern knowledge era.       
 
 
1.3 Challenges facing East African Higher Education 
1.3.1 Human resources development 
East Africa faces a challenge to provide enough capacity in its HE systems to 
meet the Human Resources (HR) demand on national levels. Staff and 
students need to participate in the global economy and ensure that the needs 
                                                 
4 Jooste, N. J. (2005). The Internationalisation of a South African University Curriculum. Searching for 
the soul of the “city of intellect”. Nelson Mandela Metropolitan University Colloquium, Port Elizabeth.     
5 UNESCO. (2005). United Nations Decade of Education for Sustainable Development 2005-2014: 
Draft International Implementation Scheme. UNESCO.   
6 Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.   
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for sustainable development in East Africa are met.7 Institutions do not have 
sufficient numbers of administrative and academic staff to meet the increase 
in student numbers that has taken place during the recent past decades. 
 
The existing staff members, academics in particular, find themselves 
overloaded, and in some cases despondent about inadequate remuneration 
scales. Students’ ability to access existing knowledge from academics 
becomes restricted, and the generation of new knowledge declines.  
 
The knowledge society of the 21st Century demands that students should 
become leaders in their professions, instead of mere functionaries.8 The 
curriculum should contain certain aspects for the knowledge gap to be filled:9 
• Students should learn more indepth subject matter which is needed for 
the ability to produce new knowledge. 
• Students should learn foreign languages. 
• Some old dysfunctional traditions must change. 
• Certain things such as ethnocentric biases must be unlearned. 
• Knowledge beyond local borders needs to be expanded. 
• Students should learn how to adjust new knowledge to previous 
knowledge.  
• They should learn co-operative and communication skills in a global 
context 
• Multiple ways of cognition should be learned. 
• Students should learn leadership skills applicable to a global setting.  
 
These necessities challenge academic staff to be deeply knowledgeable 
about the context of the society and the economy in which they work.10  
Active intellectual engagement, participation and discovery are needed 
                                                 
7 Neale-Shutte, M. and Fourie, J. (2006). Challenges to Internationalisation in African Higher 
Education: A Case Study. South African Journal of Higher Education. Vol 20 No 1. Unisa Press.    
8 Mestenhauser, J. (2007). Internationalisation at Home: a brilliant idea awaiting implementation. In: 
Internationalisation at Home: ideas and ideals. EAIE occasional paper. No 20, p19. Edited by Teekens, 
H. Amsterdam.  
9 Ibid,.  
10 Jooste, N. J. (2005). The Internationalisation of a South African University Curriculum. Searching 
for the soul of the “city of intellect”. Nelson Mandela Metropolitan University Colloquium, Port 
Elizabeth.     
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between staff and students to prevent the passive absorption of facts by 
students, subsequently leading to an inferior contribution to society. The 
current state of HR in East African universities reveals a less than 
satisfactory situation. An example is the three-week strike in November 
2006 by lecturers in Kenyan universities, which led to five of the six public 
universities closing for that period, and students as a result not receiving 
lectures.11  
 
1.3.2 Co-operation 
When the University of East Africa dissolved in 1970, an Inter-University 
Committee for East Africa was created under the East African Community 
(EAC) to facilitate collaboration amongst the three national universities in East 
Africa at that time, namely the University of Dar es Salaam, Makerere 
University, and the University of Nairobi. The EAC was responsible for 
unifying the education systems in East and Central Africa.12  In 1977, the EAC 
collapsed, leading to the East African region no longer having a common 
curriculum and examinations, and the three governments decided upon the 
establishment of the Inter-University Council of East Africa (IUCEA) in 1980. 
The IUCEA facilitates contact between various public and private institutions 
in East Africa, and organises regular forums for discussion of a range of 
academic and other matters concerning HE in the region.  The IUCEA’s 
functions include sponsorship of academic conferences, staff and student 
exchanges with member institutions, the promotion of quality assurance, the 
publication of journals in institutions, conducting research projects, and 
collaboration with donor organisations on issues that enhance HE in the 
region. Mutually beneficial collaboration between the IUCEA’s public and 
private member universities and governments is developed and encouraged. 
The IUCEA aims to contribute towards meeting national and regional 
development needs, the resolution of problems in appropriate sectors that 
concern HE, and the development of HR in all academic fields. Strong 
                                                 
11 Times Higher Education Supplement. (2006). Kenya pay strike leads to sackings, p 11. 24 November 
2006.   
12 Kumar, A., Ochieng, A. and Onyango, M. S. (2004). Engineering Education in African Universities: 
A Case of Internationalisation. Journal of Studies in International Education. Vol 8 No 4, pp 377-387. 
Association for Studies in International Education (ASIE).  
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communication networks are maintained with member institutions and 
relevant contacts around the world.13 Members representing all three 
countries serve on the governing board and committees of the IUCEA, 
ensuring equal contribution to the IUCEA’s budget. Development partners with 
whom  the IUCEA is involved include the Ford Foundation, the Rockefeller 
Foundation, the Swedish International Development Co-operation Agency 
(SIDA) /the Department for Research Co-operation (SAREC) and the German 
Academic Exchange Service (DAAD), which are committed to making 
donations.14  
 
Although the IUCEA contributes considerably to co-operation in East African 
HE, there is a need for institutions to develop extensive new partnerships on a 
much larger scale than yet experienced.15 For the desired co-operation to be 
achieved, information and statistics on the national systems and institutions in 
East Africa need to be maintained and to be accessible, as the institutions and 
systems present useful collective potential. The quality of information that is 
currently available on East African HE and its institutions is inadequate, since 
accurate statistics remain difficult to obtain, even directly from institutions. 
This causes bodies like the IUCEA to provide inaccurate and often outdated 
information.16 Collective efforts should be implemented to maintain and 
update statistics on a regular and easily accessible basis. Inter-institutional 
co-operation and academic mobility on a direct basis, and through supporting 
bodies, can be ensured by having operational agreements and procedures in 
place. Co-operation should focus on providing adequate capacity to the 
current under-resourced system that is present in East Africa. If East Africa 
can build up this capacity to form a comprehensive networked resource base, 
duplication and inaccurate information on HE systems and institutions can be 
eliminated. The IUCEA currently serves as the cornerstone for co-operation in 
                                                 
13 Neale-Shutte, M. and Fourie, J. (2006). Challenges to Internationalisation in African Higher 
Education: A Case Study. South African Journal of Higher Education. Vol 20 No 1. Unisa Press.   
14 Personal communication with Golola, M. L. Deputy Secretary: Inter-University Council of East 
Africa. (2004).  
15 Nyaigotti-Chacha, C. (2001). Declaration on the African University in the Third Millennium. 
www.iucea.org/news/millennium Accessed 30 March 2005 
16 The gathering of information proved to be challenging throughout the course of the study, as there is 
a lack of published national data or information. There is also a lack of public accessible government 
data.  
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the East African region, and will play a significant role in acquiring the 
resources needed in capacity-building for improved co-operation. 
  
1.3.3 Governance 
After the East African countries gained Independence, the newly formed 
governments were confronted with problems of national development, and 
urged universities to produce graduates as soon as possible, as indigenous 
Africans had been educated only up to certain levels under colonial rule. New 
universities were established, since only a few institutions, such as Makerere 
University, the University of Nairobi and the University of Dar es Salaam, were 
inherited from colonial rule. Certain governments restricted university 
autonomy and then legislatively appointed individuals in key senior positions 
in the universities. With the loss of autonomy, universities had to admit excess 
students without having sufficient government subsidies.17 In attempts to 
satisfy the public demand for access to HE and the creation of a more highly 
skilled labour force, East Africa experienced a period of optimism and growth 
in the 1960s and early 1970s. However, a period of declining budgets 
followed, as governments faced political crises, civil wars, poverty and 
unemployment.18 Many HE institutions in East Africa have suffered corruption 
and political opportunism. Today, governance depends on political 
developments and the type of state control that is exercised in institutions. 
 
The desired situation pertaining to governance is for HE institutions to have 
statutory bodies that include representatives from government, HE institutions, 
the private sector, and other stakeholders.19  University governance requires 
that all stakeholders be involved with the institution to take part in defining the 
nature and purpose of the institution. The governance of the university should 
                                                 
17 Warner, N. (2003). Contextualising co-operation with universities in Africa. Internalionalization and 
Human Resource Development in the African Union: Challenges for the Tertiary Education Sector. 
IEASA Conference, North-West University, Potchefstroom Campus. Edited by Van der Elst, J. and  
Wolhuter, C. C. Published by the International Office of the North-West University.   
18 Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.   
19 Task Force on Higher Education and Society. (2000). Higher Education in Developing Countries. 
Peril and Promise. World Bank.   
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reflect accountability to its stakeholders and apply its resources in pursuit of 
the goals that the stakeholders pose.20  
 
Makerere University in Uganda is one of the best examples to illustrate 
developments in university autonomy and governance. Relations between 
Makerere and the Ugandan government deteriorated during the unstable 
period that the country faced during the 1970s and 1980s. Government 
dominated Makerere’s decision-making bodies, while criticising the 
university’s claim to autonomy and freedom. More than half of the university 
Council consisted of government nominees, and key officials such as the 
Chairman and Secretary were appointed by government. The President of 
Uganda appointed key university administrators, while the Minister of 
Education appointed professors and had the power to advise the university on 
any matter. In addition, The Vice-Chancellor of Makerere University was 
appointed by the government of Uganda. Differences between Makerere 
University and government about the role and mission of the university 
intensified and persisted. Makerere’s response to this conflict was to 
implement measures to improve university and government relations. As a 
result, a new Act of Parliament was drafted in 1998 that would implement 
measures to control government involvement with Makerere and other 
national education institutions. This Act has led to the reduction of government 
power in university decision-making. The Act also suggested less government 
representation in university governance and more university involvement in 
decision-making. Today, the National Council for Higher Education (NCHE) in 
Uganda acts as a buffer mechanism between accredited institutions and 
government, and regulates HE in the country. The NCHE advises government 
on institutional development and recommendations, while government 
decisions and involvement in HE are also channelled through the NCHE.21 
 
                                                 
20 Saint, W. S. (1992). Universities in Africa: Strategies for Stabilization and Revitalization. World 
Bank.   
21 Mwiria, K. (1999). Government/University Relationships: Three African Case Studies. The 
Commonwealth Higher Education Management Service. Edited by Bjarnason, S. and Lund, H. 
www.acu.ac.uk Accessed 22 April 2004  
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1.3.4 Participation rate 
Compared to other developed and developing countries in the world, Africa 
has the lowest gross enrolment ratio of students aged 19-24 who are 
attending university. The developed world showed a gross enrolment ratio of 
51.6% in 1997, compared to 3.9% for Sub-Saharan Africa and 13% for South 
Africa in the same year.22 This low enrolment ratio can be ascribed, amongst 
other reasons, to colonial histories and conflicts in many African countries, 
which have left them impoverished, as well as investments in education 
having been neglected for many years. Generally low levels of literacy, 
combined with pervasive poverty at both the household and national levels, 
mean that HE in Africa represents a heavier cost on national and average 
household incomes than anywhere else, even though, in per capita terms, HE 
expenditure is lower in Africa than elsewhere. In order for East Africa to 
retrieve itself from this situation, policy should aim to provide the maximum 
opportunity for the highest number of students to participate in HE. However, 
under current conditions in East Africa, the influx of students into universities 
needs to be controlled for the following reasons:23  
• There is an absence of the resources required to provide, even at the 
current levels of enrolment, for teaching and research at adequate 
quality levels, with obvious implications for educational quality 
generally. 
• The countries have poor national economies with already limited job 
opportunities for most graduates and poor prospects for self-
employment.  
 
1.3.5 Academics, research and infrastructure 
1.3.5.1 Academic staff 
With the substantial erosions in income and living conditions, academic staff 
in East African HE institutions have tended to concentrate on the struggle to 
survive by any and all means available. The quest for alternative income 
                                                 
22 Varghese, N. V. (2004). Private Higher Education in Africa. (Varghese extracted this from USIS, 
2003). Policy Forum on Private Higher Education in Africa. Accra, Ghana. UNESCO.  
23 Sawyerr, A. (2002). Challenges facing African Universities: Selected Issues.  www.aau.org Accessed 
2 March 2004 
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through moonlighting,24 contract research and consultancies has become 
common practice, which results in a massive decline in dedication to teaching. 
In some cases, academic staff have little time for lectures and tutorials, and 
those who do, tend to be demoralised by the bloated classes, inadequate 
teaching facilities and the generally poor educational environment. As a result 
of circumstances, research and fieldwork, as well as publications and 
postgraduate supervision, are neglected.25  Because most HE institutions in 
East Africa have extremely limited budgets, many institutions have difficulty in 
attracting and retaining academic staff members.26  
 
The deterioration of institutions and their conditions has led to East Africa 
suffering a severe brain drain in the last few decades – an outward mobility of 
academic staff members to employment opportunities elsewhere.27 To 
prevent further outward mobility of academics, East African HE institutions 
need to take action to ensure adequate staff remuneration and teaching 
facilities. Alternative sources of funding need to be actively pursued to 
compensate for the shortfalls in state funding. Efforts must be made to employ 
and retain staff of the highest calibre.  
 
The current situation also affects the attraction of international or foreign 
students. East African HE institutions can only attract fee-paying international 
students if they ensure the delivery of high-quality educational programmes by 
motivated, enthusiastic staff who keep abreast of international developments 
in their field and challenge their students with international perspectives and 
case studies, and who draw comparisons between international and local best 
practices.28  
 
 
                                                 
24 This is a more serious matter as it entails taking on a secondary job illegally.   
25 Sawyerr, A. (2002). Challenges facing African Universities: Selected Issues.  www.aau.org Accessed 
2 March 2004   
26 Schoneboom, J. (1992). Science in Africa: Innovations in Higher Education. American Association 
for the Advancement of  Science.  
27 Ade Ajayi, J. F., Goma, L. K. H. and Johnson, G.A. (1996). The African Experience with Higher 
Education. Ohio University Press.   
28 Neale-Shutte, M. and Fourie, J. (2006). Challenges to Internationalisation in African Higher 
Education: A Case Study. South African Journal of Higher Education. Vol 20 No 1. Unisa Press.  
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1.3.5.2 Research and publishing 
The general state of research and its outputs in East Africa is extremely 
inadequate. This is because academic staff are already demotivated as 
mentioned above, and limited research infrastructure exists in institutions. The 
poor state of research activity means that institutions in general lack the 
availability of journals, periodicals and databases. Viable, sustainable and 
meaningful research is impossible to produce from these research 
inadequacies. Furthermore, postgraduate research-based studies are 
problematic, and not possible at all in some cases. The little research that is 
taking place in some places is largely funded by donor agencies, which has 
implications for the nature of research being conducted and the dissemination 
of knowledge in the broader systems in East Africa and African HE. 29  
  
1.3.5.3 Infrastructural development 
The years that followed Independence in the East African countries led to a 
decline in the availability of funding to maintain and expand the physical 
facilities in the East African HE institutions that existed. Although new 
institutions have been established, libraries, lecture venues, residences and 
administrative offices are not well maintained. With multiple numbers of 
students now occupying these facilities, many students do not have desks, 
and in cases where the lecture venues are too small, students have to sit 
outside during lectures. Administrative offices are cramped, and many 
students who do not find place in campus residences are required to travel 
long distances to universities and other HE institutions.30  
  
1.3.6 Curriculum 
East African HE institutions need to produce graduates who are globally 
competitive, but at the same time able to function in a developing context.  
Educational approaches must fulfil East Africa’s specific needs to achieve 
sustainable development on a national level.31 In addition to the level of 
                                                 
29 Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.    
30 Personal findings on visits to institutions in Uganda and Kenya in 2004 and 2005.  
31 Jooste, N. J. (2005). The Internationalisation of a South African University Curriculum. Searching 
for the soul of the “city of intellect”. Nelson Mandela Metropolitan University Colloquium, Port 
Elizabeth.       
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subject specialisation and the attitude towards discipline-based curricula, 
background, educational beliefs, student characteristics and goals form part of 
internal influences on curricula in East African HE institutions.  As far as 
organisational influences are concerned, a curriculum should reflect the 
vision, mission and values of the institution. HE institutions should prepare 
graduates to perform in any part of the world, instead of limiting their missions 
to merely the training of potential civil servants and teachers, as was the case 
during the colonial era. This mobility should be provided by academic and 
professional programmes that are competitive worldwide.32  
 
A curriculum is influenced by financial stability and governance. It is 
necessary for curricula to be developed in such a way that they will serve the 
needs of the society and the job market. It is necessary that market 
approaches in curriculum design do not compromise the societal general 
needs of HE and the aim of education in particular. The internationalisation of 
the curriculum is not supposed to be the "translation of local representations 
into a universalized discourse", but instead it should entail "a process of 
creating transnational spaces in which local knowledge traditions in curriculum 
inquiry can be performed together".33 A curriculum must not be dormant;   
development and participation in the global arena should constantly take 
place.34 An "internationalised curriculum" means “a curriculum within an 
international orientation in content, aimed at preparing students for performing 
(professionally/socially) in an international and multicultural context, and 
designed for domestic and/or foreign students”.35 
 
East African HE institutions need to develop and modernise their curricula to 
address national development needs, instead of offering the traditional 
                                                 
32 Golola, M. L. (2003). Inter-University co-operation in Africa: Case of the Inter-University Council 
for East Africa 1970-2002. Internationalization and Human Resource Development in the African 
Union: Challenges for the Tertiary Education Sector. IEASA Conference, North-West University, 
Potchefstroom. Edited by Van der Elst, J. and Wolhuter, C. C. Published by the International Office of 
the North-West University.     
33 Gough, N. (2000). Locating Curriculum Studies in the Global Village. In: Journal of Curriculum 
Studies. Vol 32 No 2, p 339. Taylor & Francis Ltd.  
34 Ibid,.  
35 Jooste, N. J. (2005). The Internationalisation of a South African University Curriculum. Searching 
for the soul of the “city of intellect’’, p 7. Nelson Mandela Metropolitan University Colloquium, Port 
Elizabeth.  
 13
courses that were offered in institutions following Independence. Currently, 
very few institutions in the region offer technology- and science-based 
courses, and little development in the implementation of these programmes 
and courses can be observed. An exception is a recent review of Makerere 
University’s curriculum, where new marketable courses that are relevant to 
the needs of society, have been introduced.36 Other institutions need to follow 
this example and aim to introduce market-driven courses to meet social and 
economic development needs in the region.    
 
The challenges facing East African HE are considered as functions that take 
place within the institutions themselves. The current state of these functions is 
a result of what East Africa is experiencing after gaining Independence from 
colonial rule. Political conditions, a decline in national economies and a 
resultant decline in government support for institutions have left institutions 
impoverished and unable to cope with the increased student numbers that 
emerged as a result of the increase in social demand for HE. The challenges 
that East African HE institutions face need to be overcome or at least 
improved before East Africa can be able to enter the modern knowledge 
society.    
 
 
1.4 Problems facing East African Higher Education 
1.4.1 Funding and financing 
East African HE institutions are currently receiving inadequate funding for their 
academic administrative and social activities. Governments are the main 
source of funding for public institutions. The public institutions in East Africa 
are currently not allocated adequate budgets, and in addition, these budgets 
mostly need to be approved by government officials. Financial dependence on 
government by public institutions means that the level of funding is influenced 
by the way that government resources fluctuate in these countries. 
Universities in East Africa face constraints of substantial accountability 
                                                 
36 Makerere University. (2004). Strategic Plan 2000/2001-2006/2007. Planning and Development 
Department. Axis Printers Ltd. 
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demands that internal and external constituents and stakeholders place on 
them. In some cases, government can demand stringent accounting for 
resource use and even have a say in the agenda of universities, including 
admission requirements and the curriculum. If other stakeholders are present, 
they add extra pressure on universities by each pushing sectional interests on 
the universities. The private institutions in East Africa are totally independent 
of government funding and mainly rely on donor funding, sponsorships and 
tuition fees.37 The question remains whether public and private HE  
institutions operate differently from each other in terms of funding and 
financing, and whether private institutions are also under pressure as a result 
of income shortages in economically underdeveloped and underresourced 
countries.  
 
1.4.2 Quality assurance 
As new challenges, trends and issues are making an impact on the HE sector 
worldwide, East African HE institutions need to keep up to date with these 
changes in order to remain globally competitive. One of the most important 
ways in which institutions can respond proactively to these issues, is the 
implementation of quality-assurance mechanisms. Quality assurance has 
been identified as a mechanism to improve the relevance, efficiency and 
effectiveness of institutions. Systematic, structured and continuous attention 
to quality maintenance and improvement should be embedded in an 
institution’s quality-assurance framework. National bodies are responsible for 
each country’s quality-assurance mechanisms in East Africa. Although 
education systems must be focused on continuous improvement, mistakes 
are to be expected, and can be taken as a source of new learning and 
progress.38 
 
                                                 
37 Sawyerr, A. (2002). Challenges facing African Universities: Selected Issues.  www.aau.org Accessed 
2 March 2004   
Task Force on Higher Education and Society. (2000). Higher Education in Developing Countries. Peril 
and Promise. World Bank.   
Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.    
38 Nightingale, P. and O’Neil, M. (1994). Achieving Quality Learning in Higher Education. Kogan 
Page Limited.  
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The state of quality assurance in East African HE institutions is influenced by 
factors such as the increased access to HE, the high cost involved in 
delivering quality HE, low remuneration rates for lecturers, poor physical 
infrastructures of institutions and inadequate financial support from 
governments. All these causes are related to one another, and individually 
form part of the problems and challenges discussed in this chapter. As the 
components that form part of quality assurance are all mutually dependent, 
East African HE needs to introduce quality-assurance practices that are 
currently not in existence, and in addition enhance those that already exist.    
 
1.4.3 Information and Communication Technology  
Information and Communication Technology (ICT) enables international 
initiatives to link with distant partners, store data, and share information and 
news up to the minute. This contributes to sustainable development for 
countries, and in addition, ICT is one of the enablers of the knowledge 
economy when it comes to HE. By the transfer and use of information in 
methods that use fewer natural resources than previously, wealth is 
generated, which is one of the main characteristics of the developed world. 
ICT presents new methods of learning in HE and provides means of global 
dialogue and interconnectedness. Only a small section of the elite in East 
Africa have access to ICT that promotes global education. At present, the use 
of ICT is not available to all HE institutions in East Africa. This is as a result of 
institutions' limited funding, infrastructure, energy supply and telephone 
connections. While innovative ways are being developed to make ICT more 
accessible in institutions in East Africa, older technologies will have to be 
utilised.39 
 
In conducting this research project it was found that most of the university 
websites from East Africa are poorly designed and not regularly updated to 
reflect information and data.40   
                                                 
39UNESCO. (2005). United Nations Decade of Education for Sustainable Development 2005-2014: 
Draft International Implementation Scheme. UNESCO.     
40 Although most institutions do have website addresses, the accuracy of the data contained is poor and 
in most cases outdated. In other cases, website addresses are available but blank once logged on to the 
site.   
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In a study conducted on the management of websites from universities in East 
Africa, respondents outlined the following challenges:41 
• There was a lack of proper equipment, including computers, for 
example web servers and relevant software. For most of the 
universities, hosting of the websites was usually done by external 
computer firms. A few universities had their sites hosted locally on their 
servers.  
• Institutions had poor ICT infrastructures including inadequate Internet 
connection. Bandwidth continued to be very expensive locally.  
• A lack of proper expertise led to inadequate personnel to develop and 
manage websites. However, 52.8% of universities had developed their 
websites in-house, using technicians from the ICT departments, other 
university staff, or students. 13.9% had been developed by external 
firms, and 33.3% of universities either did not have websites or were 
not sure who was responsible for developing the websites. 
Webmasters were responsible for updating and managing in 52.8% of 
the universities. External consultants managed only 11.1% of the 
websites.  
• There was an inability to develop and update content to keep up with 
the rapid changes in the university and information environment.  
• There was difficulty in sourcing reliable organisations to host these 
websites, and to reduce down times. 
The lack of inadequate ICTs is depriving East African HE institutions of 
connection on a national basis. The result is that institutions have little 
information about each other and they are therefore unable to share 
development and co-operation efforts. Without institutions being able to form 
part of national networks, information and communication from other 
institutions remain marginalised. The knowledge network society implements 
ICTs to create a borderless environment for HE to participate in. Currently, 
East Africa’s ICT infrastructure is one of the biggest obstacles to active 
participation in the global network society.  
 
                                                 
41 Ayoo, P. O. (2003). Electronic Networking Amongst Universities in East Africa: The Role of 
Campus Websites. Inter-University Council for East Africa Newsletter. No 27.   
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1.4.4 Internationalisation 
Internationalisation is driven by the growing complexity of knowledge internal 
to institutions, and the increasing commercialisation of knowledge external to 
institutions.42 The level of internationalisation, and whether it takes place or 
not is influenced by political and economical realities that are facing HE 
institutions in East Africa. The difference in these realities causes priorities to 
differ, and this leads to the gap in internationalisation activities between 
developed and developing countries.43 
   
For internationalisation to be effective or to obtain maximum benefit, mutual 
exchange has to take place on three levels within institutions:44 
• students and academic staff members 
• institutional collaboration and policies 
• curriculum (foreign subjects, themes, topics and languages which need 
to be incorporated).  
Currently, East African HE institutions are not exercising exchange on all 
three levels as indicated above. Most institutions either have student and 
academic staff exchanges, or institutional collaborations taking place at 
different levels. 
Technological development and skills have created a situation where 
institutions can "learn about each other, without necessarily learning from 
each other".45 In terms of this statement, East African universities need to 
establish their own identity, in order to be competitors in internationalisation. 
Therefore universities should not contribute uniquely to change one another, 
but to introduce, expose and promote international differentiation. Aspects of 
the global and local frontiers need to be interconnected to achieve successful 
                                                 
42 Zeleza, P. T. (2005). Transnational Education and African Universities. Cross-border Provision and 
the Future of Higher Education in Africa. AAU General Conference, Cape Town, South Africa. 
Association of African Universities in collaboration with the University of Cape Town.  
43 Warner, N. (2003). Contextualizing co-operation with universities in Africa. Internationalization and 
Human Resource Development in the African Union: Challenges for the Tertiary Education Sector. 
IEASA Conference, North-West University, Potchefstroom Campus. Edited by Van Der Elst, J. and  
Wolhuter, C. C. Published by the International Office of the North-West University.   
44 Zeleza, P. T. (2005). Transnational Education and African Universities. Cross-border Provision and 
the Future of Higher Education in Africa. AAU General Conference, Cape Town, South Africa. 
Association of African Universities in collaboration with the University of Cape Town.   
45 Ellis, J. H. P. (2004). Towards an internationalisation policy for South Africa: Global, National and 
Institutional imperatives, p 112. University of Port Elizabeth Colloquium, Port Elizabeth.  
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internationalisation in HE institutions. This is also a challenge that HE 
institutions need to overcome to achieve and participate in sustainable 
development. 
 
Institutions must constantly seek to forge links across cultures, to broaden 
knowledge and to meet varied responsibilities to society in order to be 
nationally and internationally competitive. There is no longer a choice whether 
to internationalise or not, based on notions of self-sufficiency or academic 
pride. Internationalisation should not be an institutional response only, but 
should apply to national and global imperatives and challenges as well.46   
International education is also described as the creation of knowledge "within 
the movement of peoples, the movement of ideas, of hopes, of aspirations 
across boundaries and borders".47 Unless a clear set of goals and a strategy 
to connect the disparate activities and create synergy among them is in place, 
internationalisation will be limited to a marginal set of activities affecting only a 
self-selected group of students and staff.48 The implementation or practice of 
internationalisation is in its earliest stages of being addressed in the East 
African HE institutions.  
 
1.4.4.1 Transnational education 
Transnational education, also known as "crossborder or borderless 
education", is a new pattern of internationalisation that has emerged in recent 
years. Although this form of education has been practised for years, new 
trends are evident from the delivery method, which modernises it from the 
traditional distance education.49 Where distance education was characterised 
as foreign institutions and correspondence colleges being the providers of 
education, transnational education is defined as "higher education activities in 
which the learners are located in a host country different from the one in which 
                                                 
46  Ellis, J. H. P. (2004). Towards an internationalisation policy for South Africa: Global, National and 
Institutional imperatives, p 112. University of Port Elizabeth Colloquium, Port Elizabeth.  
47 Noronha, J. (2004). Internationalization of U.S. Higher Education in the USA: Challenges and 
Opportunities for South Africa and Africa, p 38. University of Port Elizabeth Colloquium, Port 
Elizabeth.  
48 Green, M. F. and Olson, C. (2003). Internationalizing the Campus: A User’s Guide. American 
Council on Education.   
49 Van der Wende, M. C. (2003). Globalisation and Access to Higher Education. In: Journal of Studies 
in International Education. Vol 7 No 2, pp 193-203. Association for Studies in International Education.   
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the awarding institution is based".50 The process takes place as market 
opportunities for foreign providers arise when the growing and diversifying 
demand for HE is not being sufficiently met by national HE systems. The 
result is matching of demand and supply increasingly taking place across 
borders, facilitated by the use of ICT that creates a global market for HE. 
While distance education was in the past restricted to universities, 
transnational education is not, as non-governmental organisations and private 
entrepreneurs also offer this form of education. Although the developed world 
has been delivering and practising transnational education since the 1990s, a 
number of institutions in East Africa offering this type of education have only 
recently been established. Transnational HE institutions are also known as 
"open" universities or "virtual" universities51 and are entirely dependent on the 
use and functions of ICTs. Although it is possible for the delivery of 
transnational education to meet the demands for expanding educational 
opportunities and the development needs in East Africa, the lack of ICTs as 
described in a previous section of this chapter hinders institutions from 
becoming competent providers of this type of education in the region.52     
 
1.4.5 Private Higher Education 
Public universities were the only providers of HE in East Africa at the time 
when Kenya, Uganda and Tanzania achieved Independence. The 
Independence of Kenya and Uganda led governments to place pressure on 
universities to admit more students to increase access to HE. At the same 
time, however, financial support from governments for universities in Kenya 
and Uganda declined, and universities were left with limited capacity and 
resources to accommodate the increase in admissions. This situation created 
a favourable market for private HE, which started to emerge in the late 1980s. 
In contrast to Kenya and Uganda, private HE in Tanzania only emerged from 
                                                 
50 Van der Wende, M.C. (2003). Globalisation and Access to Higher Education. In: Journal of Studies 
in International Education. Vol 7 No 2, P204. Association for Studies in International Education. 
51 Zeleza, P. T. (2005). Transnational Education and African Universities. Cross-border Provision and 
the Future of Higher Education in Africa. AAU General Conference, Cape Town, South Africa. 
Association of African Universities in collaboration with the University of Cape Town.  
52 Rodwell, S. (1998). Internationalisation or Indigenisation of Educational Management Development? 
Some Issues of Cross-Cultural Transfer. In: Comparative Education. Vol 34 No 1, pp41-54. Carfax 
Publishing Ltd.    
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the mid 1990s, as a result of a lack of growth in student numbers and low 
priority assigned to HE in the years following  Independence.  
Today, there are more private institutions in East Africa than their public 
counterparts. With the private sector not being limited to universities, private 
HE is increasingly becoming more competitive in the education sector.  
 
As many public HE institutions in East Africa are already overcrowded and 
provide limited access to education, private HE can be considered as 
providing an opportunity for this access.  Even though private HE contributes 
to the absorption of the excess social demand and the differentiated demands 
for HE, these institutions can provide only limited ranges of programmes and 
courses in some cases. Where public HE institutions practise teaching as well 
as research, very few private such institutions in East Africa focus on 
research. A limiting factor for research purposes in private education 
institutions can be infrastructural limitations.53 Chapter 4 will provide a 
detailed discussion of private HE in East Africa.    
                                                
 
The problems facing East African HE cannot be addressed and resolved in 
the short term. They will always be present in the practice of HE. Certain 
problems that currently exist are aspects that are vital for its survival in East 
Africa – therefore the need exists to address these problems and develop 
strategies for improvement. HE institutions cannot address these problems in 
their own capacity. Co-operation networks for the creation of institutional 
capacity, as well as external support networks, are vital in addressing the 
problems facing East African HE.  
   
1.5 Conclusion 
In order to create a clear understanding of the functioning of East African HE 
systems, the problems and challenges that are facing East African HE in the 
21st Century have been discussed as an introduction to the study. Chapter 2 
explores the nature of public HE in East Africa and determines attributes that 
are shared by the public HE systems.    
 
53 Varghese, N. V. (2004). Private Higher Education in Africa. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO.   
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CHAPTER 2 
 
PUBLIC HIGHER EDUCATION IN EAST AFRICA 
 
2.1 Introduction 
This chapter aims to explore the nature of the public Higher Education (HE) 
systems in East Africa, and to determine which attributes are shared by the 
public systems that enable the East African region to be different from the rest 
of Africa.  
 
The history and the education systems in the countries of East Africa are 
based on British colonialism, as colonial education established a common 
structure of schooling throughout the region. The formative years in the 
development of HE in East Africa started in the 1920s in Uganda. The 
Government of the Uganda Protectorate established a technical school in 
Kampala, Uganda, in 1921, to train students from the mission schools, as 
education was at that time controlled by the missions. In 1922, the technical 
school was expanded into a government college known as the Uganda 
Technical College. The small number of students in the government college 
were trained as medical assistants and technicians in the Government Survey 
Department. In 1925, the college was running courses in surveying, 
agriculture, mechanics, carpentry, teacher training and medical training. In 
1949, the Uganda Technical College became a University College of the 
University of London. The Makerere University College was the only HE 
institution in the entire East African region, awarding external degrees from 
the University of London. A few years later, in 1956, the second HE institution 
in East Africa was established, namely the Royal Technical College in Nairobi. 
Soon after, Tanzania established the University College of Dar es Salaam in 
1961. The University of East Africa was established in 1963 as a result of the 
merger of Makerere University College, the Royal Technical College in 
Nairobi, and the University College of Dar es Salaam. These institutions were 
known as constituent colleges of the University of East Africa. In 1970, the 
University of East Africa dissolved, and Kenya, Uganda and Tanzania 
 22
established their own national universities, today known as the University of 
Nairobi, Makerere University, and the University of Dar es Salaam.  
 
2.2 East African education systems and Higher Education in East Africa 
defined 
The education systems that are in place today in Uganda and Tanzania are 
still based on the British system of education that was implemented in the 
region prior to Independence. The 8-4-4 system was established in Kenya in 
1985 and replaced the system based on the British pattern, where secondary 
education led to A-levels, and the undergraduate level at university lasted 
three years. The 8-4-4 system, which is a Canadian education system, also 
resulted in changes in the secondary school curriculum in the Kenyan 
education system. Today all three systems in the East African region consist 
of primary school education, secondary school education, and higher or 
tertiary education. The duration of primary and secondary school education 
differs in the three education systems. Uganda and Tanzania offer ordinary 
(O-level) and advanced (A-level) secondary schooling, which entitles students 
to complete their secondary school education with a Certificate of Secondary 
Education (O-levels) or an Advanced Certificate of Secondary Education (A-
levels). The Kenyan education system offers only the Kenya Certificate of 
Secondary Education (KCSE) upon completion of secondary school, which 
then requires the duration of the undergraduate level in HE to be four years.  
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In the KCSE, students are graded on a twelve-point scale system as Table 1 
indicates: 
 
Table 1: Twelve-point scale system in Kenya Certificate of Secondary Education 
Scale Description 
A, A- Distinction/very good 
B+, B, B- Credit/good 
C+, C, C- Average 
D+, D, D- Fair 
E Poor 
Highest on scale A 
Lowest on scale E 
Source: International Education Association of South Africa (2007) 
 
The Certificate of Secondary Education (O-levels) allows students to proceed 
only to certain HE institutions, excluding universities. Direct admission to 
universities can be obtained with the Advanced Certificate of Secondary 
Education (A-levels). 
 
The East African Examinations Council (EAEC) was founded in 1967 by 
Kenya, Tanzania and Uganda. The EAEC was established to conduct 
secondary school examinations, in collaboration with the University of 
Cambridge Local Examinations Syndicate (UCLES). These examinations 
were known as the UCLES examinations. Tanzania withdrew from the Council 
in 1971, and started conducting examinations by the National Examinations 
Council of Tanzania (NECTA) in 1972. From 1974 the EAEC conducted 
secondary school examinations in Kenya and Uganda without collaboration 
from the UCLES. The secondary school examinations were called the East 
African Certificate of Education (EACE) and the East African Advanced 
Certificate of Education (EAACE). Since 1980, when Kenya and Uganda also 
withdrew from the EAEC, secondary school examinations have been 
conducted by the Kenya National Examinations Council (NEC) and the 
Uganda National Examinations Board (UNEB). These three national 
examination bodies are still in place today. 
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To clarify the public HE systems in East Africa, a comparative analysis of 
Kenya, Uganda and Tanzania is illustrated in Tables 2 and 3. Table 2 shows 
the definition of the education systems in East Africa, secondary school 
certificates and the administration of secondary school examinations. Table 3 
shows the definition of HE in East Africa, as well as the language of 
instruction in these HE institutions:      
 
Table 2: Education systems in East Africa 
 KENYA UGANDA TANZANIA 
System 8-4-4 system 7-6-3 system Basic, secondary 
and tertiary level 
education 
Definition of the 
system 
 
- Duration of primary 
school: 8 years 
- Duration of 
secondary school: 4 
years 
- Duration of 
undergraduate level 
in HE (university 
education): 4 years 
 
The 8-4-4 system 
replaced the British 
model of secondary 
and higher education 
in 1985. 
 
- Duration of primary 
school: 7 years 
- Duration of 
secondary school: 6 
years 
- Duration of 
undergraduate level 
in HE (university 
education): at least 3 
years 
 
- Basic or first level 
education: includes 
pre-primary, primary 
and non-formal adult 
education. Duration 
is 7 years. 
- Secondary or 
second level 
education: includes 
ordinary (O) and 
advanced (A) level 
secondary schooling. 
Duration of O-levels 
is 4 years and 
duration of A-levels 
is 2 years. 
- Tertiary or third 
level education: 
includes non-higher 
and HE institutions 
 
Secondary School 
Certificate 
 
KCSE: 
21 subjects are 
required in the 
secondary school 
curriculum. 
Mathematics, English 
and Kiswahili are 
compulsory. The 7 
best subjects, 
including the 
compulsory subjects, 
are chosen for the 
KCSE.  
 
 
- Uganda Certificate 
of Education (UCE) 
- Uganda Advanced 
Certificate of 
Education (UACE) 
Secondary school 
education is divided 
into the lower 
secondary cycle 
(duration 4 years) 
and the upper 
secondary cycle 
(duration 2 years). 
Lower secondary 
leads to the UCE.  
Students may only 
proceed to technical 
institutes and primary 
teacher training 
institutes.  
Students with a UCE 
- Certificate of 
Secondary 
Education  (CSE) – 
also known as O-
levels 
- Advanced 
Certificate of 
Secondary 
Education (ACSE) – 
also known as A-
levels.  
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may do the UACE 
examination.  
 
Students with a 
UACE may proceed 
to technical colleges, 
universities or 
secondary teacher 
training institutes.  
 
Administration of 
secondary school 
examinations  
 
The KCSE is 
administered by 
NEC, established in 
1980.  
 
 
The Secondary 
School Certificate is 
administered by 
UNEB, established in 
1980. 
The secondary 
school certificates 
are administered by 
NECTA, established 
in 1972. 
Source: National Council for Higher Education (2006)  
 
 
Table 3: Higher Education in East Africa 
 KENYA UGANDA TANZANIA 
Definition of Higher 
Education 
- Certificate and 
diploma-granting 
institutions (post-
secondary school 
institutions) 
- Degree-awarding 
institutions 
(universities) 
- Non-university 
education that leads 
to the award of 
diplomas and 
professional 
certificates (national 
teachers colleges, 
colleges of 
commerce, 
management 
institutions and 
agricultural colleges) 
- University 
education 
- Non-university level 
(institutions that offer 
three year courses 
and lead to an 
Advanced Diploma 
as the highest award 
possible) 
- University level 
(traditionally offer 
Bachelor’s degrees 
and higher) 
Language of 
instruction in HE 
institutions 
English English English 
Source: Musisi and Muwanga (2003), National Council for Higher Education (2004), Standa 
(2006) and UK NARIC (2005)  
 
The countries in the East African region generally reflect similar 
characteristics that are contained in their definitions of HE. All three systems 
have two groups or categories of HE institutions. The categories are specific 
in the qualifications that are awarded. "Non-university educational institutions" 
are post-secondary-school institutions such as national teachers' colleges, 
colleges of commerce and management, and other institutions. These 
institutions award only certificates and diplomas, which are considered the 
highest award in the institution. Tertiary institutions are considered as 
universities, and award undergraduate and postgraduate degrees, with 
 26
postgraduate degrees such as doctorates serving as the highest awards in 
these institutions. Certain universities also offer certificate and diploma 
courses as an addition to some academic programmes, but universities are 
more generally known for degree qualifications. English is used as the 
medium of instruction in both categories of HE in Kenya, Uganda and 
Tanzania. 
 
 
2.3 Size and shape of public Higher Education systems in East Africa 
The public HE systems in East Africa are represented by a number of 
accredited institutions in each individual country, as shown in Table 4. Kenya 
hosts the most accredited public institutions. Tanzania hosts only two 
accredited institutions, with the Open University of Tanzania being a distance-
learning institution. The size and shape of the public HE systems in East 
Africa are also an indication of the student population in each country.1 
  
Table 4: Number of accredited public institutions per system 
KENYA UGANDA TANZANIA 
1. University of Nairobi 
2. Moi University 
3. Western University 
College of Science and 
Technology  
4. Kenyatta University 
5. Egerton University 
6. Jomo Kenyatta University 
of Agriculture and 
Technology  
7. Maseno University 
1. Makerere University 
2. Gulu University 
3. Mbarara University of 
Science and  Technology 
4. Kyambogo University 
1. University of Dar es 
Salaam 
2. Open University of 
Tanzania 
 
 
 
                                                 
1 Irina, J. (2006). Introducing QA in Public Universities in East Africa. IUCEA/DAAD/DIES meeting 
on  Supporting a Regional Quality Assurance Initiative in East Africa.  
UK NARIC. (2005). www.internationalcomparisons.org.uk Accessed 14 April 2005 
Tumwesigye, G. (2004). Private higher Education in Uganda. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO.  
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2.4 Admission requirements in East African public Higher Education 
systems 
The public HE systems in East Africa have special admission requirements for 
students applying to do undergraduate studies. The admission requirements 
and the application procedures for entry to institutions are indicated in     
Table 5:   
 
Table 5: Admission requirements for undergraduate students 
 KENYA UGANDA TANZANIA 
Universities 
Name of secondary 
school qualification 
 
KCSE 
 
UACE 
 
ACSE 
 
 
Minimum 
requirement/s 
 
C+ in at least 10 
subjects 
 
Six passes in 
approved subjects at 
Uganda Certificate of 
Education and 2 at 
Advanced Certificate 
level 
Two credit passes in CSE or 
passes in 5 approved subjects 
in CSE 
 
Alternatives 
 
Mature Age Entry 
Examination 
 
 Mature Age Entry Examination 
 
Non-university 
institutions 
Non-university post-
secondary 
programmes 
- Uganda Polytechnic 
 
Post-secondary, 
vocational/technical/professio
nal schools 
Name of secondary 
school qualification 
KCSE 
 
UACE 
 
ACSE 
 
Minimum 
requirement/s 
 
C+ 
 
Two principal passes 
in Maths, Physics or 
Chemistry and one 
subsidiary pass in any 
of them 
 
Non-university 
institutions 
National Polytechnic - Technical College 
 
 
Name of secondary 
school qualification 
KCSE UACE 
 
 
Minimum 
requirement/s 
D+ One principal pass in 
Physics and a 
subsidiary pass in 
Maths or vice versa 
 
Application 
procedure for entry 
to institutions 
The Joint 
Admissions Board 
(JAB):2 
Applications are 
submitted to the 
Secretary of the JAB 
for processing and 
for selection by the 
Board. 
UNEB Ministry of Science, 
Technology and Higher 
Education 
Source: IAU and UNESCO (2004) 
 
                                                 
2 The Joint Admissions Board (JAB) consists of the vice-chancellors, deputy vice-chancellors, chief 
academic officers and the registrars of the universities.   
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Although the education systems in the three East African countries differ, 
modalities exist in order for students from any of the three countries to apply 
and obtain admission to the different universities in the East African region, 
upon fulfilling certain criteria.3 
 
 
2.5 Quality assurance 
Legal frameworks that ensure the provision of HE in East Africa have resulted 
in establishing national regulatory bodies that are responsible for the 
functioning of HE. These regulatory bodies are responsible for ensuring 
quality assurance, as well as other similar functions such as the accreditation 
of HE institutions, the development of HE, and the provision of guidance 
towards the establishment of institutions in the local HE systems.  
 
It is generally accepted that the quality of HE is determined by the following 
elements:   
• Staff 
The quality of staff is determined by the competency of the academic, 
administrative and support staff working in an institution. Lecturers are usually 
required to have a Doctorate degree or equivalent, and a certain amount of 
research and publication needs to be done in order for academics to stay up 
to date within their areas of specialisation. It is recognised that very little staff 
development and training is taking place in East African universities. This has 
been identified as one of the priorities of East African HE to ensure quality in 
institutions. 4 
• Assessments and examinations 
All the public HE institutions in East Africa implement the system of 
continuous examination for the duration of the study period. The quality of 
programmes is ensured through the practice of external examining of final 
year subjects or modules. Most of the universities invite external examiners to 
                                                 
3 Kenya Careers Information Guide, 2005/2006 Edition. Ruaraka Printing Press.  
4 Irina, J. (2006). Introducing QA in Public Universities in East Africa. IUCEA/DAAD/DIES meeting 
on  Supporting a Regional Quality Assurance Initiative in East Africa. 
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the campuses for this exercise. This provides not only quality assurance of 
examinations, but also curriculum review.  
• Curriculum 
At the institutional level, lecturers, heads of departments, faculty boards, 
deans' committees and the senates of the public institutions are all involved in 
curriculum development and approval. At national level, the assurance of the 
quality of HE in public institutions is the responsibility of the national 
accreditation bodies. According to the Universities and Tertiary Institutions 
Amendment Act of 2006, the National Council for Higher Education (NCHE) in 
Uganda is now in a position to accredit the programmes that are offered in 
public institutions in Uganda.5 With the establishment of the Tanzania 
Commission for Universities (TCU) through the Universities Act No 7 of 2005, 
the Commission is also in a position to accredit the programmes that 
Tanzanian public institutions offer. At the time of conducting this study, new 
legislation for Kenya was still in process owing to conflicts in the Universities 
Act 1985 that established the Commission for Higher Education (CHE), and 
the Acts establishing the individual public universities in Kenya.6 Curriculum 
standards that have to be taken into consideration by the national 
accreditation bodies include minimum contact hours per programme, full-time 
staff/student ratio, content of programmes, and assessment process 
requirements. 
• Physical facilities 
In order to ensure quality HE, facilities need to be of a high standard. These 
facilities include lecture venues, libraries, laboratories, offices and residences. 
The majority of the public universities in East Africa need improvement to their 
physical facilities and infrastructure. By admitting students who are self-
sponsored and not dependent on government funding, institutions have been 
able to improve a few infrastructural dilemmas. However, student residences 
remain overcrowded, resulting in problems such as inadequate study 
facilities.7 
                                                 
5 Opio, G. (2006). Quality Assurance in East Africa with particular reference to universities in Uganda. 
IUCEA/DAAD/DIES meeting on Supporting a Regional Quality Assurance Initiative in East Africa.     
6 Irina, J. (2006). Introducing QA in Public Universities in East Africa. IUCEA/DAAD/DIES meeting 
on  Supporting a Regional Quality Assurance Initiative in East Africa.  
7 Ibid,.    
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• Institutional management and the environment  
As universities cannot function in isolation from the environment outside the 
university, institutional management needs to be exercised by internal and 
external stakeholders of the university. The HE institutions in East Africa are 
currently still being dominated by central political systems. The HE systems 
are suffering from political volatility and are not able to be as autonomous as 
believed to be.  
 
Table 6 compares the provision of quality assurance in the public HE systems 
in East Africa. Each country manages its own legal framework, and the 
national accreditation bodies that represent each HE system have been 
established by the legal Acts that administer HE in Kenya, Uganda and 
Tanzania. The CHE in Kenya is the oldest national accreditation body in the 
East African region. The  TCU was established in 2005, after previously being 
known as the Higher Education Accreditation Council (HEAC). In determining 
the best quality and highest standards, it is the responsibility of the national 
accreditation bodies to implement their own mechanisms or strategies to 
achieve optimum results and performance. In addition, regular meetings and 
discussions take place to identify issues on current matters in quality 
assurance, organised by stakeholders such as the German Academic 
Exchange Service (DAAD), DIES and the Inter-University Council of East 
Africa (IUCEA).8 
 
 
 
 
 
 
                                                 
8 Standa, E. M. (2006). Status of Quality Assurance in Higher Education in Kenya. 
IUCEA/DAAD/DIES meeting on Supporting a Regional Quality Assurance Initiative in East Africa.  
Opio, G. (2006). Quality Assurance in East Africa with particular reference to universities in Uganda. 
IUCEA/DAAD/DIES meeting on Supporting a Regional Quality Assurance Initiative in East Africa.   
Nkunya, M. H. H. (2006). Introducing quality assurance in Tanzania. IUCEA/DAAD/DIES meeting on 
Supporting a Regional Quality Assurance Initiative in East Africa.   
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Table 6: The provision of quality assurance in public Higher Education systems 
 KENYA UGANDA TANZANIA 
Legal 
framework for 
the provision 
of higher 
education 
- Universities Act Cap 210B of 
1985  
Institutions covered by this Act: 
Post-secondary institutions 
(e.g. Polytechnics, Teacher 
Training Colleges and other 
diploma-granting institutions) 
- Individual Public Universities 
Acts   
- Universities and Other 
Tertiary Institutions Act 
2001 
- Universities and 
Tertiary Institutions 
Amendment Act 2006  
- Education Act No 25 
of 1978 (amended in 
1995) 
- Universities Act No 7 
of 2005 
 
National 
Accreditation 
Body 
CHE 
- Established by an Act of 
Parliament 
- Established by the 
Universities Act Cap 210B of 
1985 
NCHE 
- Established by the 
Universities and Other 
Tertiary Institutions Act 
2001  
TCU, formerly known 
as the 
HEAC 
- Established by the 
Universities Act No 7 of 
2005   
Levels and/or 
mechanisms 
used in quality 
assurance 
1.Institutional level 
   Mechanisms: 
   -Physical facilities 
   -Curriculum 
   -Teaching/learning 
    equipment and materials 
   -Academic staff 
   -Assessment and  
    examinations  
2. Regulatory level 
• Directorate of Quality 
Assurance and 
Standards 
(Teacher Education Institutions, 
Teacher Training Colleges and 
Technical, Industrial and 
Vocational Training Institutions) 
• CHE 
(Universities and other post-
secondary school institutions) 
 
   Mechanisms: 
   Rules 
   -Universities Rules 1989 
   -Universities Rules 2004 
   Standards 
   -Physical facilities 
   -Curriculum 
   -University libraries 
   Guidelines 
   Questionnaires 
   Criteria 
Components of quality 
assurance framework: 
- Institutional 
accreditation 
- Accreditation of 
individual programmes 
- Merit-based 
admission into HE 
institutions 
- Credit accumulation 
transfer 
- Quality of lecturers 
- Examination 
regulations and 
standardisation of 
academic programmes 
- Students’ assessment 
of academic staff 
- Institutional 
infrastructure 
- Collaboration with 
professional bodies 
- Regulating cross-
border education 
  
1. Institutional strategic 
objectives to ensure 
quality and quantity of 
inputs and outputs. 
2. Quality assurance 
policy indicating 
strategic interventions: 
- Internal and external 
evaluations (academic 
audits, student 
assessment processes, 
academic programmes 
etc) 
- Staff recruitment 
processes 
- Institutional 
interventions 
- Adoption of modern 
teaching and learning 
approaches 
- Evaluation of the 
teaching and learning 
function 
- Regular curriculum 
review guided by 
stakeholder 
participation, national 
policies and strategic 
inputs, new 
competencies based 
on new knowledge 
bodies, feedback from 
evaluating teaching 
and learning function.  
Source: Nkunya (2006), Opio (2006) and Standa (2006) 
 
2.6 Funding 
The high cost of providing quality HE in an environment with limited resources 
places the East African public HE systems in a difficult position. Public HE 
cannot rely on government funding for sustainability, and therefore has 
become more dependent on scholarships and donor funding from the East 
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African region and abroad. Table 7 indicates the funding mechanisms that are 
currently in place in the public HE systems in East Africa:  
 
Table 7: Funding mechanisms in public Higher Education systems 
 KENYA UGANDA TANZANIA 
Government funding - Fully sponsored by 
government until early 
1970s. 
- Today, government 
allocates approximately 
30% of expenditure to 
education sector. Large 
proportion goes to HE 
and teacher training in 
Kenya.  
- Though autonomous, 
universities receive 
funding from the Ministry 
of Education. 
- Currently, funding is 
based on unit cost (the 
amount of money a 
university spends on 
each student per year 
per degree programme).  
- Fully sponsored by 
government until 
1970s. 
- Today, government 
allocates 30% of total 
budget to education 
sector in Uganda. 
- Approximately 9% of 
the total budget is 
allocated to HE in 
Uganda.  
- Government remains 
main source of income 
for public universities. 
- Running costs are 
subsidised by the 
government. 
- Universities are 
eligible for financial 
assistance from the 
Tanzania Education 
Authority (TEA Act No 8 
of 2001). 
Donor funding to 
institutions 
 - Rockefeller 
Foundation 
- Carnegie Corporation 
- Norwegian Agency for 
Development 
Corporation (NORAD) 
- Danish Agency for 
Development 
Assistance (DANIDA) 
- Swedish International 
Development Co-
operation Agency 
(SIDA)/Department of 
Research Co-operation 
(SAREC)9 
- NORAD 
- DANIDA 
- German Agency for 
Technical Co-operation 
(GTZ) 
- The Netherlands 
Scholarships 
provided by 
government 
 
- Undergraduate and 
postgraduate 
scholarships offered to 
Kenya by friendly 
countries. 
- Scholarships falling 
under technical 
assistance programmes. 
- Government 
scholarships.  
  
Other 
 
- Cost-sharing: 
Kenyan nationals are 
entitled to an annual 
maximum loan which is 
repayable once 
graduates start working. 
- Parallel programmes: 
Consist of flexible time 
tables. Students pay full 
fees without government 
grants. 
 
- Cost-sharing: 
Ugandan nationals are 
entitled to an annual 
maximum loan which is 
repayable once 
graduates start 
working. 
- Parallel programmes: 
Consist of flexible 
timetables. Students 
pay full fees without 
government grants. 
 
 
 
 
 
 
 
 
 
 
 
Source: IAU and UNESCO (2004) 
                                                 
9 SAREC is a department of SIDA responsible for research cooperation. 
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2.7 Conclusion 
The East African region shares a number of common elements in its public 
HE systems. While all three systems are unable to sustain themselves 
financially and rely on government allocations as the main source of funding, 
a broad framework exists of admission requirements to institutions that consist 
of stipulations about secondary school requirements, minimum requirements 
to institutions, and application procedures for entry to institutions. Quality 
assurance and attempts at regulation in the East African region have played 
an important role in East African HE and have received much attention and 
development in the last three years, with regional conferences and 
discussions taking place. The efforts to address quality assurance in the 
region can be attributed largely to the national accreditation bodies in the legal 
provision for HE, and their close contact with government on the regulation of 
HE in East Africa. Efforts on a regional basis have only recently been 
implemented owing to national accreditation bodies awaiting legal provisions 
for their operations and functions, and support from government. 
 
East Africa can be considered to have a comprehensive academic system  by 
comparison with some countries on the continent, such as Cape Verde, 
Gambia and Guinea-Bissau, which have no universities, and when compared 
to other countries that have lost their university-level institutions as a result of 
political events. These countries include Somalia, Angola and the Democratic 
Republic of Congo (DRC).10 In order to illustrate how the current public 
institutions in East Africa stem from the broad HE system that has been 
described in this chapter, Chapter 3 will provide a country-by-country 
description of accredited public institutions in Kenya, Uganda and Tanzania.  
 
 
 
                                                 
10 Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.  
UNESCO. (2005). United Nations Decade of Education for Sustainable Development 2005-2014: Draft 
International Implementation Scheme. UNESCO.     
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CHAPTER 3 
 
DESCRIPTION OF PUBLIC HIGHER EDUCATION IN EAST AFRICA 
 
3.1 Introduction 
This chapter provides descriptions of public Higher Education (HE) in Kenya, 
Uganda and Tanzania. Each country is presented in the form of a case study, 
which explores various components of HE systems, including admission 
requirements, curriculum and academic development, number of staff and 
students, funding, quality assurance, credit allocation and infrastructural 
development of institutions. These components are discussed in terms of the 
current efforts being made towards the effective functioning of HE institutions. 
Internationalisation efforts in public HE institutions are also explored.  
 
Two public institutions from Kenya and Uganda were used in the case studies. 
Only one public institution was used in the case of Tanzania. Tanzania has 
only two accredited public HE institutions: the University of Dar es Salaam 
and the Open University of Tanzania. The Open University of Tanzania 
focuses on the delivery of distance education and is not included in this study.  
   
3.2 Uganda  
3.2.1 Background 
Following Independence in 1962, the Ugandan government experienced 
pressure to expand opportunities for HE. Political turmoil in the country led to 
years of political and economic disintegration, especially when Idi Amin seized 
control of the Ugandan government in 1971.1 At that time, Makerere 
University was still the only HE institution in Uganda. It suffered a massive 
decline in financial support from the government, while attempting to provide 
quality HE and to live up to the standards it had prior to Independence. The 
pressure that HE in Uganda experienced during that time led to the 
establishment of the second public university in Uganda, Mbarara University 
of Science and Technology, in 1989.  
                                                 
1 Idi Amin was the president of Uganda from 1971 to 1979.  
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 In addition to the four accredited public universities in Uganda, the National 
Council for Higher Education (NCHE) listed a variety of public HE institutions 
in 2004, including colleges of commerce, management institutions, national 
teachers’ colleges, agricultural colleges, health training colleges, public 
communication institutions, co-operative institutions, tourism institutes and 
others that are not easily categorised. National teachers colleges, health 
training colleges and colleges of commerce are the most common institutions, 
in addition to the universities, that are controlled by the Ugandan government. 
Table 8 indicates the various HE institutions in Uganda, in addition to the 
public universities:2  
 
Table 8: Other public Higher Education institutions in Uganda  
Number of Institutions Type of Institution 
7 College of Commerce 
2 Management Institution 
11 National Teachers College 
2 Agricultural College 
10 Health Training College 
3 Public Communication 
2 Co-operative College 
2 Tourism 
1 Forestry College 
2 Other higher education institutions 
(not specified) 
Source: National Council for Higher Education (2004) 
 
3.2.2 Credit allocation 
The Ugandan HE system awards Bachelor degrees by using the Grade Point 
Average (GPA) Scale, with a maximum of 5, as shown in Table 9 on the next 
page: 
 
 
 
                                                 
2 National Council for Higher Education (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education. 
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Table 9: The Ugandan Grade Point Average Scale 
Class Division GPA 
Class I First Class Honours 4.4-5 
Class II Second Class Honours – upper division 3.6-3.99 
Class II ii Second Class Honours – lower division 2.7-3.599 
Pass General pass 2-2.699 
Fail  Below 2 
Source: UK NARIC (2005) 
 
3.2.3 Curriculum and academic development 
The nature and number of academic programmes that are offered in Uganda’s 
HE institutions are determined and influenced by the following factors: 
• The type of institution (public or private, with the aim of producing profit 
or not) 
• The nature of the ownership 
• The historical background of the institution 
• The location of the institution 
• The vision and objectives of the funding bodies. 
 
In 2005, the institutional categories in Uganda that included co-operative, 
agricultural, tourism, fisheries and technical programmes indicated low 
enrolment figures.3 In 2004, enrolment by discipline revealed that those for 
Arts and Humanities courses represented 83.4% of the total enrolment in all 
HE institutions in Uganda, while only 16.6% of students were enrolled for 
Science and Technology courses. When only the universities were 
considered, statistics showed that 84.7% of students were enrolled for Arts 
and Humanities courses, while only 15.3% of students attending university 
were enrolled for Science and Technology courses. According to the NCHE, 
the low enrolment in Science and Technology courses resulted in a low 
number of registered professionals who contributed to the national 
development needs in Uganda.4  
 
 
                                                 
3 UK NARIC. (2005). www.internationalcomparisons.org.uk Accessed 14 April 2005   
4 National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education.  
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3.2.4 Participation rates 
The gross enrolment ratio in public HE in Uganda increased from 2.5% in 
1995 to 4.1% in 2004. In 2004, the gross enrolment ratio for students enrolled 
for Arts and Humanities courses was 3.34% compared to the 0.66% of 
students who were enrolled for Science and Technology courses.5 This 
shows that, although the gross enrolment ratio of students in public HE in 
Uganda had increased, enrolments for Arts and Humanities courses were far 
higher than the enrolments for Science and Technology courses. 
                                                
 
3.2.5 Infrastructural Development 
In 2004, 22.6% of the HE institutions in Uganda did not have libraries, and 
34.8% had fewer than 1 000 books in their libraries. At the same time, 
Information and Communication Technology (ICT) was inadequate, as 51% of 
the HE institutions had e-mail addresses, while 27.1% did not have e-mail 
addresses at all. Only 21.9% of the institutions in Uganda had websites in 
2004.6 When these low percentages are taken into consideration, it seems 
that the public HE institutions in Uganda do not have adequate capacity for 
infrastructural development to accommodate the increases in student 
enrolment.  
 
3.2.6 Number of staff 
In 2004, the NCHE reported that the total number of academic staff working in 
the accredited public HE institutions in Uganda was 3 115.7 The percentages 
of academic qualifications per category are illustrated in Table 10 on the next 
page: 
 
 
 
 
 
 
5 Also refer to previous discussion on participation rates under section 3.4 in Chapter 1.  
National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education. 
6 Ibid,.   
7 National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education. 
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Table 10: Academic staff qualifications 
Qualification Percentage 
PhD 16,8% (524) 
Master 58,8% (1 833) 
Bachelor  23,4% (726) 
Diploma 0,8% (25) 
Certificate 0,2% (7) 
Source: National Council for Higher Education (2004) 
 
3.2.7 Number of students 
According to the University Grants Commission in 2004, the total number of 
students in Uganda’s accredited public universities was approximately 44 008. 
In 2005, the number increased to 78 107 (63%).8 This means that more than 
half of the number of students that attended university in Uganda at that time 
were enrolled in the country’s accredited public universities.  
 
3.3 Makerere University 
3.3.1 Background 
In 1970, the same year that the University of East Africa dissolved, Makerere 
University was declared by an Act of Parliament to be an independent national 
university of the Republic of Uganda.9 The political climate between 1971 and 
1992 left Makerere University impoverished and almost bankrupt. The 
university suffered pressure to admit and enrol more students than it was 
physically and financially able to, and as a result, the quality of teaching and 
learning was affected. It was only towards the 1990s that Makerere 
University’s road to recovery started.10 Makerere University has played a 
significant role in the history and establishment of HE in East Africa. 
 
It is the oldest and largest university in Uganda and is considered one of the 
largest universities in East and Central Africa. It was the only university in  
 
                                                 
8 www.siteresources.worldbank.org Accessed 9 October 2006  
   www.ugc.ac.in Accessed 6 October 2006  
9 History & Profile. www.makerere.ac.ug Accessed 6 October 2006  
10 Musisi, N. B. and Muwanga, N. K. (2003). Makerere University in Transition 1993-2000. James 
Currey Ltd., Oxford. Fountain Publishers, Kampala.  
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Uganda between 1922 and 1988.11 In 2004, Makerere represented 62% (42 
251) of the total student enrolment and approximately 42% of the teaching 
staff within Uganda.12 The Vice-Chancellor who serves Makerere University in 
2007 is the first Vice-Chancellor to have been elected, as opposed to the 
previous Vice-Chancellors of Makerere, all of whom were appointed by 
government.   
Makerere University is located on Makerere Hill in the capital of Uganda, with 
the main campus situated approximately 5km north of the city centre in 
Kampala.   
 
3.3.2 Admission requirements for undergraduate students 
Admission to the university is through Direct Entry, Mature Age Entry or 
Diploma Holders Entry.13 In order to obtain academic admission to Makerere 
University, the Uganda Certificate of Education (UCE) or equivalent is 
required. At least six passes in approved subjects are needed for the UCE. 
Alternatively, students can be granted admission with two passes in approved 
subjects in the Uganda Advanced Certificate of Education (UACE) or its 
equivalent.14 The Occasional Studentship Scheme allows some students to 
register as occasional students. These students are registered for a semester 
only, instead of a full year. This applies to postgraduate and undergraduate 
students.15 All admissions are administered by the Academic Registrar’s 
office.  
In 1992, Makerere University introduced an affirmative action policy, where an 
additional 1.5 points were awarded to all female applicants who qualified for 
admission to the university. Affirmative action also applies to disabled 
students and promising sportsmen and sportswomen.16  
 
 
                                                 
11 For more information on Makerere University and its significance, see Musisi, N. B. and Muwanga, 
N. K. (2003). Makerere University in Transition 1993-2000. James Currey Ltd., Oxford. Fountain 
Publishers, Kampala.  
12 Tumwesigye, G. (2004). Private higher education in Uganda. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO. 
13 Makerere University Information Flyer. (2007). Admission. Makerere University Printery. 
14 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.     
15 Makerere University Information Flyer. (2007). Admission. Makerere University Printery. 
16 Makerere University Information Flyer. (2007). Affirmative Action. Makerere University Printery. 
 40
3.3.3 Quality assurance 
The Task Force on Higher Education and Society17 reported that Makerere 
University restructured itself in the 1990s to provide good quality HE equitably 
without undue dependence on public resources. The university focused on 
three central and interrelated elements: 
 
• Implementation of alternative financing strategies 
• Installation of new management structures 
• Introduction of demand-driven courses. 
 
In 1999, it was reported18 that Makerere had taken certain measures to 
enhance the quality of the education that it offered. These measures were as 
follows:  
 
3.3.3.1 The creation of an enabling environment for academic staff  
In order to improve staff motivation and commitment, in 1998 Makerere aimed 
to complement staff salaries in addition to the official government salaries that 
staff members received. There were also invigilation allowances, 
refreshments during meetings, time off for consultancy and research, and the 
opportunity to join a retirement and loan scheme. Staff members’ children 
were allowed to enrol for government-subsidised programmes free of 
charge.19 
 
3.3.3.2 Change in teaching approaches 
At the same time, to increase the quality of learning and promote student 
interaction, Makerere University implemented the following:20 
• Large classes were divided into more manageable teaching groups.  
• Tutorial groups were re-introduced. 
                                                 
17 Task Force on Higher Education and Society (2000). The Task Force was convened by the World 
Bank and UNESCO, bringing together experts from various countries to explore the future of higher 
education in the developing world. www.the.net  
18 Mwiria, K. (1999). Government/University Relationships: Three African Case Studies. The 
Commonwealth Higher Education Management Service. Edited by Bjarnason, S. and Lund, H. 
www.acu.ac.uk Accessed 22 April 2004  
19 Ssebuwufu, J. P. M. (1998). Some experiences for financing Higher Education. Eastern and Southern 
Africa Research (ESAURP). Harare, Zimbabwe.  
20 Ibid,.   
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• Student co-ordinators and tutors were used. 
• Consultation times for students with the university’s lecturers and 
deans were established. 
• Attendance registers in lectures and unannounced tests were 
implemented. 
• Departments were encouraged to have their own libraries containing 
specific books on subject areas.   
 
3.3.3.3 Creating an enabling environment for students 
In 1999 the university provided students with the opportunity to voice 
concerns over academic matters to their student representatives. Student 
leaders were also involved in academic-related decision-making which 
affected the students directly. In addition, students were also able to assess 
their lecturers once a module had been completed.21 
 
3.3.3.4 Strengthening student assessment programmes 
With the internal assessment process, students at Makerere were encouraged 
to participate in all their continuous assessment tests, after which they 
received a certificate of performance. This certificate was required in order for 
students to write their examinations.22 
 
By March 2007, a new quality assurance department was established by 
Makerere University. In the past, the NCHE was responsible for quality 
assurance, but in future it is intended to be done with the university council in 
addition to the NCHE.23  
 
Makerere University is a user of Integrated Tertiary Software (ITS), which 
specialises in the provision of a sophisticated integrated software solution to 
support the administrative functions within HE. ITS also offers a wide range of 
training, support and consulting services to facilitate the transfer of knowledge 
                                                 
21 Mwiria, K. (1999). Government/University Relationships: Three African Case Studies. The 
Commonwealth Higher Education Management Service. Edited by Bjarnason, S. and Lund, H. 
www.acu.ac.uk Accessed 22 April 2004   
22 Ibid,.  
23 Personal communication with Amito, C. H. O. and Kabuye, M. K., Department of Planning and 
Development, Makerere University, on 27 March 2007. 
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to the staff members of institutions. The Student Management System of ITS 
provides integrated functionality for the management of programmes or 
qualifications, courses/subjects and modules, the curriculum, enquiries from 
prospective students, applications and admissions, registration, marks and 
examination processing, progression and graduation, student finance, 
scholarships and grants, distance learning and cooperative education. The 
Financial Management System of ITS increases the efficiency of financial 
operations of institutions.  
As a user of ITS, Makerere University benefits from modern, functionality rich 
software and adds to the client base of more than forty HE institutions 
worldwide.24 ITS is continuously enhanced through user input and forward 
thinking business analysts, and Makerere is therefore a leader in the area of 
the administrative functioning of HE in the East African region.     
 
3.3.4 Curriculum and academic development 
The substantial increase in student numbers since 1996 has led to the 
introduction of a semester system, which has replaced the university’s 
traditional term system, to create more flexibility in delivering academic 
programmes. The university’s curriculum has been restructured to provide for 
knowledge and skills enhancement, and in response to the needs of the 
communities in which the courses are conducted. In attempts to make 
Makerere University more responsive to the needs of economic and social 
development in the country, new demand-driven courses were established in 
1999, and offered as day and evening programmes. They included a Master 
of Agribusiness Management in the Faculty of Agriculture, a Master in Ethics 
and Public Management in the  
 
Faculty of Arts, a Bachelor of Community Forestry, a Bachelor of Science in 
Wood Science and Technology, a Master of Arts in International Relations 
and Diplomatic Studies in the Faculty of Social Sciences, and a Diploma in 
Records and Archives Management in the East African School of Library and 
                                                 
24 ITS Systems. www.its.co.za/newsletter Accessed 13 December 2007  
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Information Science.25 These programmes are mostly targeted at private or 
self-sponsored students, but a number of government-sponsored students are 
also registered for those programmes.26    
The Faculty of Computing and Information Technology has organised an 
International Conference on Sustainable ICT Capacity in Developing 
Countries on an annual basis. The first conference was held in 2005, and it 
provided an international forum for researchers and practitioners around the 
world to present and discuss research and practices in the disciplines of 
Computing and ICT. Some of the keynote speakers in the past have included 
experts from the London South Bank University, Victoria University in 
Australia and Vrije University Brussel. This event has recognised Makerere’s 
capacity within the Faculty of Computing and Information Technology to host 
the world’s most respected authorities in the disciplines of Computer Science, 
Software Engineering, Information Systems (IS), Information Technology (IT), 
Computer Engineering, Data Communications and Computer Networks. 
Hosting this event on an annual basis has shown that Makerere is able to 
compete and participate with other HE institutions nationally and 
internationally in the field of Computing, IT and Research. The numerous 
awards that the Faculty of Computing and Information Technology has 
received in the past five years have provided this faculty and the university 
with international and national recognition.  
 
3.3.5 Funding 
In 2004, Makerere University had 7 847 government-sponsored students and 
20 207 privately sponsored students.27 The university has improved its 
financial situation by encouraging privately sponsored students to apply for 
admission. In 1999, more than half of the student body was privately 
sponsored. The main source of income for the university was therefore 
derived from tuition fees. By also commercialising the university’s service 
units, state dependency was reduced and Makerere generated approximately 
                                                 
25 Makerere University. (2004). Strategic Plan 2000/2001-2006/2007. Planning and Development 
Department. Axis Printers Ltd.  
Musisi, N. B. and Muwanga, N. K. (2003). Makerere University in Transition 1993-2000. James 
Currey Ltd., Oxford. Fountain Publishers, Kampala. 
26 Makerere University Information Flyer. (2007). Makerere University Printery.  
27 Facts and Figures. www.makerere.ac.ug Accessed 6 October 2006  
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30% of its revenue on an internal basis in 1999.28 This revenue was applied to 
the maintenance and construction of the university’s infrastructure, staff 
development and supplementing the library. The following departments were 
considered as commercial units that generated funding:29 
• The university guest house  
• The university printer 
• Bookshops 
• The private wing of the university teaching hospital 
• A bakery 
• Photocopying services. 
 
In addition, the university raised funds through: 
• Application fees 
• Registration fees 
• Examination fees. 
 
The commercial units and the additional application, registration and 
examination fees form part of the internal revenue that Makerere University 
generates, and are not considered as tuition fees.  
 
As a result of the developmental progress that Makerere University has 
shown, a substantial amount of donor funding has been attracted. The 
strategic plan of Makerere University is funded by the Norwegian Agency for 
Development Corporation (NORAD), and research is funded by the Swedish 
International Development Co-operation Agency (SIDA) /Department of 
Research Co-operation (SAREC). Under-privileged students receive 
scholarships that Makerere University has obtained through donor funding. 
The Carnegie Female Scholarship Initiative provides full and partial 
scholarships for disadvantaged female students, with an emphasis on 
students who study science. This scholarship was introduced in 2001, and 
                                                 
28 Mwiria, K. (1999). Government/University Relationships: Three African Case Studies. The 
Commonwealth Higher Education Management Service. Edited by Bjarnason, S. and Lund, H. 
www.acu.ac.uk Accessed 22 April 2004  
29 Ibid,.  
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more than 300 students have benefited from it since its inception.30 Makerere 
University is required by the government to account for all income generated 
by the university, and also to explain how it is implemented. All income that 
the university generates is taxed at a rate of 18%. The construction of new 
structures by the university is also taxable.31 
 
3.3.6 Infrastructural Development 
The Strategic Plan 2000/2001-2006/2007 of Makerere University has found 
the physical infrastructure and utilities of the university to be inadequate as a 
result of the increase in admissions. Almost all units and departments have 
needed extra facilities. Some of the existing facilities at Makerere University 
date back to the 1930s. These facilities deteriorated and did not receive 
adequate maintenance for a number of years. A 5% provision from internally 
generated funds has helped to improve the situation, but additional finances 
are needed to address this issue properly. Makerere plans to construct new 
facilities by using the university’s own generated funds, government 
allocations and contributions from developing partners.32 
 
3.3.6.1 The library 
Makerere University’s newly-built library is the most comprehensive of all the 
public HE institutions in East Africa. It consists of the Main Library and seven 
branch libraries situated in the Faculties of Medicine and Veterinary Medicine, 
the School of Education, the Institute of Adult and Continuing Education, the 
East African School of Library and Information Science, the Makerere Institute 
of Social Research, and the Makerere University Agricultural Research 
Institute Kabanyolo (MUARIK). The libraries contain a variety of reading 
materials, such as old and newly published textbooks, pamphlets, journals, 
encyclopaedias, dissertations and newspapers. In addition, the library offers 
Internet services to all students and to more than 7 000 online journals.33  
 
                                                 
30 Makerere University Information Flyer. (2007). Makerere University Printery. 
31 Personal communication with Amito, C. H. O. and Kabuye, M. K., Department of Planning and 
Development, Makerere University, on 27 March 2007.  
32 Makerere University. (2004). Strategic Plan 2000/2001-2006/2007. Planning and Development 
Department. Axis Printers Ltd.  
33 Makerere University Information Flyer. (2007). Makerere University Printery. 
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3.3.6.2 On-campus accommodation 
The on-campus residences of Makerere University comprise six male 
undergraduate residences and three female undergraduate residences. There 
is one unisex residence for all the postgraduate students at the university. The 
university campus also hosts a number of private hostels for students who do 
not live in the residences. A policy that was designed by the Dean of Students 
ensures a good academic and social standard in these hostels.34 Makerere 
University provides on-campus accommodation for visiting academics from 
other institutions. Academic and administrative staff are required to apply for 
on-campus accommodation.35 
 
3.3.6.3 Medical facilities 
Makerere University has its own hospital that is situated approximately 200 
metres from the main campus and offers services to students and staff 
members of the university. The 24-hour service includes laboratories, 
physiotherapy, dental examinations and procedures, minor surgeries, 
guidance and counselling, in-patient care and consultancy services.36  
 
3.3.6.4 Spiritual services 
An Anglican church (St Francis) a Catholic church (St Augustine) and a 
Mosque are situated on campus to create a religious environment for students 
and staff with spiritual needs.37 
 
3.3.6.5 Sports and recreation 
Sports and recreation facilities include a tennis court, a swimming pool, a 
basketball court, two football pitches, athletics tracks, cricket grounds and 
netball courts.38   
  
 
 
                                                 
34 Makerere University Information Flyer. (2007). Makerere University Printery.   
35 Personal visit to Makerere University in March 2007.  
36 Ibid,. 
37 Personal observation on a visit to Makerere University, 26 March 2007  
38 Makerere University Information Flyer. (2007). Makerere University Printery. 
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 3.3.6.6 The Faculty of Computing and Information Technology 
In 2007, the Faculty of Computing and Information Technology at Makerere 
University serves as the main ICT training, research and consultancy centre in 
Uganda. In February 2006, this faculty began the attempt to extend the 
facilities of ICT and computing, and to accommodate the increasing number of 
students that the faculty experienced, with the construction of a 12 000-square 
metre complex. The Makerere University Council contracted the China 
National Complete Plant Import and Export Corporation Group (COMPLANT), 
for the construction, at a total cost of 20 billion Ugandan Shillings. This new 
infrastructure was planned to consist of six levels, and to be the largest 
computing and ICT training and research centre on the African continent. The 
Faculty of Computing and Information Technology, established in January 
2004, was formerly known as the Institute of Computer Science, and the 
funding for its construction was donated by the Royal Kingdom of Norway. 
The total cost of the construction of the former institute was 3.6 billion 
Ugandan Shillings. In March 2007, the Faculty of Computing and Information 
Technology had a total number of 4 000 students.39  
 
The National ICT Policy 
The National ICT Policy for Uganda has three main focus areas: 
• Information as a resource for development 
• Mechanisms for accessing information 
• ICT as an industry, including e-business, software development and 
manufacturing. 
 
As a leader in Computing and ICT training in Uganda, the Faculty of 
Computing and Information Technology acknowledges the role it has to play 
with other ICT training institutions in Uganda for the successful 
implementation of the National ICT Policy. As a result, the faculty has initiated 
national and regional projects that are specifically aimed at building ICT 
                                                 
39 Faculty of Computing and Information Technology (2007). Proposed Building for Faculty of 
Computing and Information Technology. Document obtained on a visit to Makerere University Faculty 
of Computing and Information Technology. 26 March 2007.   
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training capacity, in order for HE institutions in Uganda to produce graduates 
who will play a key role in the successful implementation of this policy.  
 
The establishment of the new Computing and ICT Centre aims to provide an  
appropriate capacity for computer laboratories for outsourcing, data entry and 
software development in Uganda. In addition, the centre aims to provide the 
capacity for the implementation of the National ICT Policy to train staff and 
students in compulsory ICT courses. The laboratories have been planned to 
provide access to online library services for students and staff. The long-term 
goal of the Faculty of Computing and Information Technology is to fulfil the  
national development needs of Uganda.40 The financial significance is that 
Makerere University will play a national role in building ICT capacity and 
implement the ICT Policy of Uganda without any dependence on government 
resources.  
 
Functions of the Computing and ICT Centre 
The centre is planned to consist of six lecture venues, each able to 
accommodate 600 students at a time. In addition, nine smaller lecture venues 
are planned to be constructed, that will cover a total area of 2 800 square 
metres. These lecture venues will be used by other academic units of the 
university as well, and as a result alleviate the problem that has existed with 
the shortage of lecture venues that Makerere University has experienced. Six 
computer laboratories, each able to accommodate 1 000 students at a time, 
and four smaller laboratories are planned to facilitate space for courses in 
Computing and IT. Before the new centre was planned, Makerere University 
had eight laboratories in the existing Computing and IT building, two 
laboratories in the university’s Mathematics building and four laboratories in 
the Physics and Chemistry Departments.41 
 
 
 
                                                 
40 Faculty of Computing and Information Technology. (2007). Proposed Building for Faculty of 
Computing and Information Technology. Document obtained on a visit to Makerere University Faculty 
of Computing and Information Technology. 26 March 2007. 
41 Ibid,. 
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Motivation for the construction of the Computing and ICT Centre 
The implementation of the Computing and ICT Centre is in line with the 
resolutions of the Presidential Investors Roundtable, a top-level Business 
Advisory Council that was launched in September 2004 by the President of 
the Republic of Uganda. The Dean of the Faculty of Computing and 
Information Technology, Dr V Baryamureeba, was a member of the ICT 
working group. The HR that the proposed infrastructure aims to produce, will 
improve investment and increase Foreign Direct Investment in Uganda in the 
ICT area and related industries by supporting the ICT socio-economic 
development of Uganda in various areas including health, job creation, 
government and education. Under the national priority areas of Uganda, the 
Faculty of Computing and Information Technology aims to collaborate with the 
government of Uganda on the following:  
• Expand university education 
The Faculty of Computing and Information Technology has established 
academic programmes that aim to produce graduates who will 
supplement the education sector as qualified lecturers for existing and 
proposed HE institutions. The faculty also plans to introduce distance 
education.   
• Establish a public university in Eastern Uganda 
The Faculty of Computing and Information Technology proposes 
establishing a public university in Eastern Uganda that will specialise in 
Computing and ICT.  Collaboration in the area of Computing and ICT 
among three other public universities in Uganda (Mbarara University of 
Science and Technology, Kyambogo University and Gulu University) 
together with Makerere University, will be extended to this new public 
university once it has been established. The Faculty of Computing and 
Information Technology plans to recruit graduates from the faculty for 
the proposed university. The collaboration amongst these institutions 
will enable staff and student exchange, as well as research. The new 
university will not function as an independent institution, but rather 
serve  as a division of Makerere University  
• Establish e-learning centres 
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Staff experience and expertise in the Faculty of Computing and 
Information Technology will enable the setting up of local area 
networks and computer-based resource centres.  
• Develop ICT infrastructure to enable connectivity to schools, health 
centres, agricultural extension units and administrative or commercial 
centres 
• Improve efficiency of access to government information and services 
• Address privacy and security issues related to ICT implementation 
• Review and update Ugandan laws for protecting intellectual property 
rights 
• Review public investment policies regarding the promotion of ICT 
• Support the private sector to invest in outsourcing services for data 
entry and call-centre enterprises  
• Integrate ICT into the national planning framework, including placing 
ICT under one political leadership 
• Resolve the cost and quality of electronic connectivity 
• Support the provision of e-learning educational technologies 
• Provide employment  
• Implement policies to increase employment numbers in agriculture, 
manufacturing, education, health, construction, mining, information and 
communication technology, call centres, trade, transport, energy and 
tourism.42  
 
Makerere University regards its role in the ICT-related socio-economic 
development of Uganda as crucial. As a result, the Faculty of Computing and 
Information Technology is preparing itself to play a key role in contributing to 
the ICT industry within Uganda. Because the Faculty of Computing and 
Information Technology is not dependent on government resources, the 
opportunity exists to make a contribution to the ICT industries within Uganda 
and on an international basis. The Computing and ICT Centre aims to provide 
a conducive environment that will provide the infrastructure, investments in 
                                                 
42 Faculty of Computing and Information Technology (2007). Proposed Building for Faculty of 
Computing and Information Technology. Document obtained on a visit to Makerere University Faculty 
of Computing and Information Technology. 26 March 2007.   
 51
the ICT Education sector that will lead to a high human capital supply that will 
attract outsourcing, ICT industries, and other economic activities. These 
activities will contribute towards economic sustainability within Uganda.  
 
3.3.7 Number of staff 
In 2000/2001, the total number of academic staff members at Makerere 
University was 1 188, of whom 988 were full-time and 200 were part-time.43 
Staff development programmes have been introduced to staff members of the  
university. This means that people can enrol in academic programmes of their 
choice that are offered by the university, and staff members usually receive a 
staff discount on their tuition fees. In certain cases, the department or faculty 
can encourage a staff member to study a certain programme in order for the 
staff member to improve performance in his/her job. Spouses and children are 
also allowed to enrol for programmes at a special fee.44 Table 11 indicates the 
number of staff members who were registered for academic programmes at 
Makerere University in 2004: 
 
Table 11: Staff registered for academic programmes in 2004 
Qualification Number of staff 
PhD 161 
Master 43 
Bachelor 38 
Diploma 4 
Source: National Council for Higher Education (2004) 
According to the NCHE in 2004, Makerere experienced understaffing at a 
professorial level. In addition, females occupied  only 24% of the staff 
positions, which reflected a lack in female presence in academic and 
leadership positions in the university.45 
 
In March 2007, the university had 1 500 academic staff members, comprising  
professors, associate professors, senior lecturers, lecturers, assistant 
                                                 
43 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.     
44 National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education.  
45 Ibid,. 
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lecturers and teaching assistants.46 The number of academic staff members 
increased by 26.26% when comparing the numbers in 2007 with 2000/2001.  
 
3.3.8 Number of students 
Table 12 indicates a considerable rise in the number of students at Makerere 
University over the decades since its establishment. In March 2007, Makerere 
hosts a total of 35 000 students. This number includes local and international 
students. Of the 35 000 students, 31 000 are undergraduate students and      
4 000 are postgraduate students. Approximately 1 500 students are 
international students.47 
 
Table 12: Number of students at Makerere University 
Year Number of Students 
1922 14 
1950 252 
1961 867 
1998 14 000-16 000 
2001 20 000-22 000 
Source: Musisi and Muwanga (2003) and Tumwesigye (2004) 
 
Makerere University aims to create a gender-balanced institution. The Gender 
Mainstreaming Division in the Academic Registrar’s Department is 
responsible for gender issues amongst students, academic staff members and 
administrative staff members. In March 2007, 48% of Makerere’s student 
population are female students.48  
 
The Faculty of Computing and Information Technology has reported that they 
have 80 PhD students in March 2007.49   
 
3.3.9 Staff/student ratio  
Makerere University needs to develop the capacity of its staff members to 
deal with the increased student numbers and to maintain academic 
                                                 
46 Makerere University Information Flyer. (2007). Population. Makerere University Printery. 
47 Ibid,. 
48 Ibid,. 
49 Personal communication with Prof V. B. Baryamureeba, Dean: Faculty of Computing and 
Information Technology, Makerere University, on 27 March 2007. 
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leadership. Even with the massive increase in student numbers that Makarere 
has experienced over the last years, the number of lecturers has not 
increased significantly. Although the overall university lecturer-student ratio 
was reported to be 1:19 in 2003, it was different when the differences in 
staffing levels among the various faculties in the university were considered. 
For example, the average number of students per class in Business 
Administration in 2003 was approximately 500.  
 
The Strategic Plan 2000/2001-2006/2007 indicates that the university will 
need to appoint more staff members compared to the existing situation, and 
utilise postgraduate students to assist lecturers with tutorials, marking test and 
examination scripts, and supervision during practical sessions.50  
 
3.3.10 Description of faculties/academic units and their programmes 
3.3.10.1 Undergraduate programmes 
In October 2006, Makerere University had eleven faculties, five institutes and 
four schools that offer a variety of different academic programmes.51 Table 13 
provides an outline of the undergraduate programmes offered in these 
faculties, institutes and schools.  
 
 
 
 
 
Table13: Undergraduate programmes offered at Makerere University 
FACULTIES 
Agriculture 
Departments: 
Agricultural   Economics 
Agricultural Engineering 
Soil Science 
Animal Science 
Crop Science 
Food Science and 
Technology 
Degrees 
BSc in:  
? Agriculture 
? Food Science and Technology 
? Agricultural Engineering 
? Agricultural Land Use and Management  
? Horticulture 
Bachelor of Agricultural Extension Education 
Bachelor of Agribusiness Management 
                                                 
50 Musisi, N. B. and Muwanga, N. K. (2003). Makerere University in Transition 1993-2000. James 
Currey Ltd., Oxford. Fountain Publishers, Kampala. 
Makerere University. (2004). Strategic Plan 2000/2001-2006/2007. Planning and Development 
Department. Axis Printers Ltd.   
51 Study at Makerere. Undergraduate Programmes. www.makerere.ac.ug Accessed 6 October 2006  
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Law 
Departments:  
Commercial Law 
Jurisprudence 
Public and Comparative 
Law 
Centre for Human Rights 
Degrees 
? Bachelor of Law 
Science 
Departments: 
Physics 
Chemistry 
Botany 
Zoology 
Geology 
Biochemistry 
Mathematics 
Sports Science 
Degrees 
BSc in:  
? Geological Resource Management 
? Ethnobotany 
? Industrial Chemistry 
? Fisheries and Aquaculture 
? Conservation Biology 
 
Bachelor of Sports Science 
Technology 
Departments: 
Mechanical    Engineering 
Civil Engineering 
Electrical Engineering 
Architecture 
Surveying 
Construction Management 
Degrees 
BSc in:  
Civil Engineering 
? Mechanical Engineering 
? Surveying 
 
Bachelor of Architecture 
Arts 
Departments: 
Geography 
History 
Literature 
Mass Communication 
Music, Dance and Drama 
Philosophy 
Religious Studies 
Linguistics 
Institute of Languages 
Degrees 
BA in:  
? Environmental Management 
? Music 
? Drama 
? Dance 
? Arts 
Bachelor of:  
? Mass Communication 
? Tourism 
? Development Studies 
? Urban Planning 
? Secretarial Studies 
Medicine 
Departments: 
Surgery 
Anatomy 
Pharmacology 
Obstetrics and 
Gynaecology 
Paediatrics 
Physiology 
Nursing 
Pharmacy 
Microbiology 
Pathology 
Dentistry 
Radiology 
Psychiatry 
Opthalmology 
Anaesthesia 
Biochemistry 
Ear, Nose and Throat 
Medicine 
Orthopaedics 
Degrees 
Bachelor of:  
? Medicine 
? Dental Surgery 
? Surgery 
 
BSc in:  
? Nursing 
? Medical Radiography 
 
B Pharm 
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Social Sciences 
Departments: 
Women and Gender 
Studies 
Social Work and Social 
Administration 
Political Science and Public 
Administration 
Sociology 
Degrees 
? Bachelor of Social Work and Administration 
? BA in Social Sciences 
Veterinary Medicine 
Departments: 
Veterinary Anatomy 
Wild Life 
Veterinary Pathology 
Surgery and Reproduction 
Public Health 
Phraseology 
Veterinary Surgery 
Degrees 
Bachelor of: 
? Veterinary Medicine 
? Biomedical Laboratory Technology 
? Animal Production, Technology and Management 
 
BSc in Wildlife Health and Management 
Forestry and Nature 
Conservation 
Departments: 
Community Forestry and 
Extension 
Forest Products and 
Engineering 
Forestry Management 
Forestry Biology and 
Ecosystems Management 
Degrees 
BSc in: 
? Forestry 
? Wood Science and Technology 
 
Bachelor of Community Forestry 
Computing and 
Information Technology 
Departments: 
Computer Science 
Information Technology 
Networks 
Information Systems 
Degrees 
BSc in Computer 
Science 
 
Bachelor of Information 
Technology 
Diploma 
Computer Science and Information 
Technology 
 
Economics and 
Management 
Departments: 
Economic Theory and 
Analysis 
Development Economics 
Economic Policy and 
Planning 
Finance and Accounting 
Marketing and 
Management 
Degree 
BA in Economics 
SCHOOLS   
Education 
Departments: 
Education Foundation and 
Management 
Educational Psychology 
Curriculum, Teaching and 
Media 
Social Sciences and Arts 
Education 
Science and Technical 
Education 
 
Degrees 
BA in Education 
 
BSc in Education 
 56
Margaret Trowell School 
of Industrial and Fine 
Arts 
Degree 
Bachelor of Industrial and Fine Arts 
East African School of 
Library & Information 
Science 
Departments: 
Records and Archives 
Management 
Information Science 
Library Science 
Degree 
Bachelor of Library and 
Information Science 
Diplomas 
Archives and 
Records 
Management 
 
Library and 
Information Studies 
Certificates 
Library and 
Information Studies 
Graduate Studies 
Makerere University 
Business School 
Degrees 
Bachelor of: 
Catering and Hotel 
Management 
Business Administration 
Human Resource 
Management 
International Business 
Leisure and Hospitality 
Management 
Entrepreneurship and 
Small Business 
Management 
Business Computing 
Office and Information 
Management 
 
BCom 
 
Diplomas 
Financial Services and Business Computing 
Secretarial and Information Management 
Catering and Hotel Management 
Transport Management 
Leisure and Hospitality Management 
 
 
 
 
 
INSTITUTES 
  
Public Health 
Departments: 
Health Policy Planning and 
Management 
Epidemiology and 
Biostatistics 
Disease Control and 
Environmental 
Management 
Community Health and 
Behavioural Sciences 
Regional Centre for Quality 
Health Care 
Degrees 
Bachelor of 
Environmental Health 
Science 
Diploma 
Public Health  
Nursing 
Psychology Degrees 
Bachelor of: 
? Community Psychology 
? Industrial and Organisational Psychology (introduced 2005) 
Environment and Natural 
Resources 
Departments: 
Biodiversity 
Geo-Information 
Rural/Urban Units 
Degree 
Bachelor of Environmental Science (introduced 2004) 
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Statistics and Applied 
Economics 
 
 
Departments 
? Statistical Methods 
? Population Studies 
? Planning 
Adult and Continuing 
Education 
 
Departments 
? Community Education and Extra Mural Studies 
? Distance Education 
? Adult and Communication Studies 
Social Research   
Languages  
Source: www.makerere.ac.ug (2006) 
 
The Centre for Human Rights and the Centre for Child Health and 
Development were formerly faculties at Makerere University. The Centre for 
Human Rights was in the Faculty of Law, and the Centre for Child Health and 
Development formed part of the Faculty of Medicine. The BSc in Computer 
Science in the Faculty of Computing and Information Technology was 
introduced in 2005. The Makerere University Business School was an 
affiliated institution of Makerere University, and admissions and funding were 
co-ordinated through Makerere University. A principal, who operated on the 
same level as a dean, was the head of Makerere University Business 
School.52 The Faculty of Arts is one of the largest faculties at Makerere 
University, with a total of approximately 7 000 students registered in the 
faculty in March 2007.53 This faculty offers only one diploma course – a 
Diploma in Music, Dance and Drama. The Faculty of Computing and 
Information Technology offers short courses leading to a Certificate in 
Computer Applications, a Certificate in Information Technology run by the End 
User Training Project for all academic and administrative staff, and an 
International Computer Driving Licence. Cisco Certified Network Professional 
(CCNP), Cisco Certified Networking Associate (CCNA) and Microsoft 
Certification are also offered as short courses by the Faculty of Computing 
and Information Technology.54    
  
 
                                                 
52 Personal communication with Amito, C. H. O. and Kabuye, M. K., Department of Planning and 
Development, Makerere University, on 27 March 2007. 
53 Personal visit to Makerere University in March 2007. 
54 Faculty of Computing and Information Technology. (2007). Proposed Building for Faculty of 
Computing and Information Technology. Document obtained on a visit to Makerere University Faculty 
of Computing and Information Technology. 26 March 2007.  
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3.3.10.2 Postgraduate programmes 
Makerere University offers postgraduate programmes in all its faculties, 
institutes and schools. There are a variety of Masters degrees, Doctorate 
degrees and Postgraduate Diplomas on offer, as can be seen in Table 14: 
 
Table 14: Postgraduate programmes at Makerere University 
FACULTIES   
Agriculture Master degrees 
MSc in:  
? Agricultural Economics 
? Agricultural Engineering 
? Agricultural Extension and 
Education 
? Animal Science 
? Crop Science 
? Soil Science 
? Food Science and Technology 
? Applied Human Nutrition 
 
Master of Agribusiness Management 
Doctorate degrees 
PhD  
Science (DSc) 
Law Master degree 
? Law 
Postgraduate Diploma 
Refugee Law and Forced Migration 
Technology Master degrees 
? Architecture 
? Physical Planning 
MSc in: 
? Civil Engineering 
? Electrical Engineering 
? Mechanical Engineering 
Postgraduate Diplomas 
Urban Design 
Construction Project Management 
Arts MA in:  
? Peace and Conflict Studies 
? Geography 
? Land Use and Regional 
Development 
? History 
? Literature 
? Ethics and Public Management 
? Human Rights 
? Philosophy 
? Music, Dance and Drama 
? Religious Studies 
? African Languages 
? Languages 
 
Doctorate degrees (PhD) 
? Languages 
? Literature 
? Religious Studies 
 
 
Postgraduate Diplomas 
Environment Journalism and 
communication 
Mass Communication 
Translation and Interpretation 
Meteorology 
Medicine  
M Med in:  
? Pathology 
? Anaesthesia 
? Community Practice 
? Internal Medicine 
? Obstetrics and Gynaecology 
? Paediatrics 
? General Surgery 
? Ophtalmology 
? Psychiatry 
Doctorate degrees 
PhD  
Medicine 
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? Otorhinolaryngology, Head and 
Neck Surgery 
? Radiology 
? Microbiology 
? Orthopaedic Surgery 
 
MSc in:  
? Clinical Epidemiology and 
Biostatistics 
? Human Anatomy 
? Pharmacology 
? Medical Illustration 
? Physiology 
Social 
Sciences 
Master degrees: 
Social Sector Planning and Management 
Community Based Rehabilitation 
Public Administration and Management 
International Relations and Diplomatic 
Studies 
Sociology 
Gender Studies 
Doctorate degree 
Community Based Rehabilitation 
Veterinary 
Medicine 
Master of Veterinary Medicine in Food, 
Animal Health and Production 
MSc in:  
Veterinary Pathology 
Molecular Biology 
Preventive Medicine 
Veterinary Medicine 
 
Master of Wildlife Health and 
Management 
Doctorate degree: 
Veterinary Medicine 
 
Postgraduate Diploma: 
Wildlife Health and Management 
 
 
Forestry and  
Nature 
Conservation 
 
MSc in Forestry 
 
Computing 
and 
Information 
Technology 
MSc in:  
Information Systems 
Computer Science 
Data Communications and Software 
Engineering 
 
Master of Information Technology 
 
PhD in: 
Software Engineering 
Computer Science 
Information Systems 
Information Technology 
 
Postgraduate Diplomas: 
Information Systems 
ICT Policy and Regulation 
Data Communications and Software 
Engineering 
Computer Science 
Information Technology 
Economics 
and 
Management 
Master degrees: 
? Business Administration (MBA) 
? Economics 
? Economic Policy Management 
? Economic Policy and Planning 
 
Doctorate degree: 
Economics 
SCHOOLS  
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Education  
MSc in Human Resource Management 
MA in Educational Management 
MEd in:  
? Science Education 
? Social Science and Arts 
Education 
? Language and Literature 
Education 
? Education Foundations 
? Curriculum Studies 
 
Postgraduate Diploma: 
Education 
Margaret 
Trowell 
School of  
Industrial 
and  
Fine Art 
 
MA in Fine Art 
 
 
East African 
School of 
Library & 
Information 
Science 
 
MSc in Information Science 
Postgraduate Diploma: 
Library and Information Science 
Makerere  
University  
Business 
School 
 
MBA 
INSTITUTES 
Public Health  
MA in Public Health 
Postgraduate Diplomas: 
Public Health 
Quality of Health Care 
Psychology  
MA in:  
? Counselling 
? Education Psychology 
? Organisational Psychology 
MSc in Clinical Psychology 
Postgraduate Diploma: 
Counselling 
Environment 
and Natural 
Resources 
MSc in Environment and Natural 
Resources 
Postgraduate Diplomas: 
Environment Information 
Management 
Environment Impact Assessment 
Statistics 
and Applied 
Economics 
MSc in Statistics 
MA in Demography 
Postgraduate Diplomas: 
Statistics 
Demography 
Source: www.makerere.ac.ug (2006) 
 
 
The Faculty of Economics and Management only offers a BA in Economics as 
an undergraduate programme. In addition, the faculty offers an MBA and 
three Masters degrees. The Master degrees focus on Economics and 
Economic Policy. A Doctorate degree in Economics is also offered in the 
Faculty of Economics and Management. The faculties of Technology and 
Social Sciences, as well as the School of Education, the Margaret Trowell 
 61
School of Industrial and Fine Art and the Institute of Statistics and Applied 
Economics, offer PhD degrees. The Makerere University Business School 
offers a variety of degrees and diplomas as undergraduate programmes. This 
school offers an MBA at the postgraduate level. The Faculty of Science did 
not offer any postgraduate programmes at the time that the study was 
conducted. Most of the other faculties, institutes and schools at Makerere 
University offer a variety of degrees and diplomas as undergraduate 
programmes, as well as Masters and Doctorate degrees. The Faculty of 
Medicine offers a Postgraduate Diploma in Anaesthesia.  
 
The level of research has improved in Makerere University over the years, 
and a number of breakthroughs have been achieved in the Faculty of 
Medicine, in HIV characterisation and vaccine development, as well as in the 
Faculty of Veterinary Medicine, with emphasis on molecular biology and 
parasitology. The Faculty of Agriculture has achieved breakthroughs in soil 
and animal science, biotechnology and agricultural engineering.55  
 
Makerere University has implemented a Capacity Building Programme for 
Decentralisation. In 2001, the Innovations at Makerere Committee 
(I@mak.com) was established as a result of research that this university and 
the government of Uganda conducted on “Human Resource Demand 
Assessment from the Perspective of the District” in the districts and municipal 
councils in the country. The result of this research was that university 
graduates were found to be inadequately trained to meet developmental 
challenges. The capacity-building interventions that existed were found to be 
foreign, and not sustainable enough to meet the gaps in capacity skills in the 
local government of Uganda. The Capacity Building Programme for 
Decentralisation aims to facilitate the central government, HE institutions and 
local government councils to jointly build the relevant capacity for 
improvement and sustainable service delivery that will contribute to poverty 
                                                 
55 Faculty of Computing and Information Technology. (2007). Proposed Building for Faculty of 
Computing and Information Technology. Document obtained on a visit to Makerere University Faculty 
of Computing and Information Technology. 26 March 2007.  
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alleviation through innovations. The objectives of this programme are as 
follows: 
• Development of institutional capacity at Makerere University and 
partner institutions to serve the changing needs of society, especially 
the policy of decentralisation, and to promote innovation and 
transformation at Makerere University 
• Training existing district staff, in which primary research has high 
priority  
• Improving university education to meet the needs of Uganda’s 
decentralised administration 
• Enhancing policy capacity that serves as a reference centre for 
constituencies including districts, government ministries, the World 
Bank, NGO’s and the media 
• Enhancing research for and on decentralisation.  
 
The following role players are involved in the Programme: 
• Makerere University 
• The government of Uganda, consisting of the Ministry of Finance, 
Planning and Economic Development, the Ministry of Education and 
Sports, the Ministry of Local Government and the Uganda Local 
Government Association 
• The pilot districts of Arua, Yumbe, Kampala, Sironko, Mbale, Mbarara, 
Rakai and Ntugama in Uganda 
• Partner institutions that include Mbarara University of Science and 
Technology, the Islamic University in Uganda, Uganda Martyrs 
University, the Uganda Christian University and the Uganda 
Management Institute. 
 
The disciplines of interest that the Capacity Building Programme for 
Decentralisation focus on are research, basic health or medicine, education, 
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good governance, technology and agriculture. The Programme is funded by 
the World Bank, the government of Uganda and the Rockefeller Foundation.56 
 
3.3.11 Internationalisation 
Makerere University’s International Office was established in 2006. Formerly, 
the university’s international linkages were managed at faculty level, and the 
Office of the Dean was responsible for all international students at Makerere 
University. The International Office is responsible for collecting information on 
linkages and collaborations, storing the information on a database, meeting 
international visitors to the university and linking them with the faculties that 
they want to collaborate with. 
 
Currently, Makerere University has linkages with Norway, Sweden, United 
States of America (USA), Denmark, Egypt, Tanzania, Zimbabwe, South 
Africa, Swaziland, Nigeria, Kenya, United Kingdom, China, Japan, India and 
Canada. The activities within these linkages include joint research, staff and 
student exchange, information exchange, establishment of new programmes 
and joint publications.  
 
Makerere is involved in an inter-university student exchange programme that 
takes place with the University of Dar es Salaam. Ugandan students who are 
in possession of A-levels can apply to this programme.57  
 
 
Collaborations within Makerere’s faculties and other institutions are active, as 
the Faculty of Law has a partnership with the University of Pretoria and other 
institutions in Ghana, Cape Verde, Zimbabwe and Warwick. The Faculty of 
Technology has a collaborative programme, the Regional Master of 
Architecture, with the following institutions: 
• Addis Ababa University, Tanzania 
• The University of Nairobi, Kenya 
                                                 
56 Makerere University. (2007). Makerere University Capacity Building Programme for 
Decentralisation. Innovations @ Makerere. www.I@mak.com  
57 Makerere University Public Universities Application Form 2004/2005.  
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• Jomo Kenyatta University of Agriculture and Technology, Kenya 
• The University of Dar es Salaam, Tanzania 
• The University of Cape Town, South Africa. 
 
Makerere University coordinates programmes with numerous Norwegian 
universities.58 
 
The university also hosts students from Kenya, Tanzania, Norway, Sudan, 
Rwanda, Democratic Republic of Congo (DRC), Swaziland, Burundi, Zambia, 
Zimbabwe, India, South Africa, Eritrea, Bangladesh, Ethiopia, Cameroon and  
Nigeria, but it is not clear whether these students study on exchange 
programmes or not.59  
 
3.3.12 Concluding remarks 
It can be concluded that Makerere University is not only serving the needs of 
university students, but also contributing to the national development needs of 
Uganda. New demand-driven courses, external funding from sponsors and 
donors and the infrastructural development of the university, to name a few, 
have equipped Makerere with the capacity to enhance economic growth in the 
country through various implementations and activities. The most significant is 
the Faculty of Computing and Information Technology and its functions. Its 
collaboration with government on national priority areas of Uganda emphasise 
Makerere’s massive ability to add to government’s capacity towards 
sustainable development in Uganda. Many of the functions of the Faculty of 
Computing and Information Technology were traditionally not functions of a 
university. This indicates that Makerere has moved away from public 
institutions’ traditional role. By adding to the government’s capacity of serving 
national development needs, Makerere serves Uganda on a much bigger 
scale than what has been expected of traditional public HE institutions in 
developing countries.  
 
                                                 
58 National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education.  
59 Personal communication, M. Neale-Shutte and M. Muwanguzi. University of Port Elizabeth, on 27 
April 2005. 
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Makerere University has a formal international office that organises linkages, 
joint research and staff and student exchanges with other institutions in Africa 
and abroad. There is an inter-university exchange programme with the 
University of Dar es Salaam in Tanzania, and Makerere hosts a large variety 
of foreign students representing Africa and abroad, although it is not certain if 
these students are studying on exchange agreements. 
 
3.4 Mbarara University of Science and Technology 
3.4.1 Background  
Mbarara University of Science and Technology started as a Faculty of 
Medicine at the former midwifery school that was located next to the District 
Hospital in Mbarara. Mbarara University of Science and Technology  was 
established in 1989 by an Act of Parliament, and was the second public 
university in Uganda.60 The university is located on Kabale Road, Mbarara, 
which is 260km southwest of Kampala. 
 
3.4.2 Admission requirements for undergraduate students 
Students applying for undergraduate studies need the UCE or equivalent, or 
at least two principal passes in the UACE, or equivalent.61 
 
3.4.3 Curriculum and academic development 
Mbarara University of Science and Technology   is one of the HE institutions 
in Uganda that aim to offer unique or tailor-made courses to meet the human 
resource needs of Uganda’s society. The university offers a community-
oriented health education programme which requires all students to take 
development studies for the first two years of their studies.62 
 
3.4.4 Funding 
In addition to government funding, certain programmes or courses that the 
university offers are funded by international donors or bodies that have a 
                                                 
60 About the university. www.must.ac.ug/about_us/background Accessed 28 March 2006  
61 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.     
62 National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education.  
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particular interest in these programmes. The university’s Masters programmes 
in medicine is jointly funded by Mbarara University of Science and Technology     
and the German government.63 The university also receives funding from the 
United States Agency for International Development.64 
 
3.4.5 Infrastructural development 
The university has been using old and congested government hospitals to 
teach medical students. Efforts to restore and expand Mbarara Hospital have 
not been implemented as a result of a lack of funding.65 
 
3.4.6 Number of staff 
In 2001/2002, the university had 148 full-time staff members and 4 part-time 
staff members, a total of 152.66 The staff number increased to 686 in 
2003/2004. This number consisted of 146 academic staff members and 540 
non-academic staff members.67 
 
 
3.4.7 Number of students 
In 2001/2002, the university had a total of 785 students, including 15 foreign 
students.68 The number of students increased to 1 318 full-time students in 
2003/2004.69 
 
 
 
 
 
                                                 
63 www.wes.org Accessed 22 December 2006  
64 www.kampala.usembassy.gov Accessed 22 December 2006  
65 National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education. 
66 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.     
67 Association of Commonwealth Universities. (2006). Commonwealth Universities Yearbook. Vol 1 
and 2.  80th Edition. Association of Commonwealth Universities. 
68 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.     
69 Association of Commonwealth Universities. (2006). Commonwealth Universities Yearbook. Vol 1 
and 2.  80th Edition. Association of Commonwealth Universities. 
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3.4.8 Description of faculties/academic units and their programmes 
3.4.8.1 Undergraduate programmes 
Mbarara University of Science and Technology has three faculties and one 
institute. The Faculty of Medicine is the oldest, having been established in 
1989. The Faculty of Science was established in 1995, and two of its 
departments, Biology and Chemistry, were established in 1998. The Faculty of 
Development  
 
Studies was established in 1998. The Institute of Tropical Forest Conservation 
(ITFC) is located in the Bwindi Impenetrable National Park. The Department of 
Forestry is situated in this Institute. Table 15 indicates the university’s faculties 
with their departments that offer undergraduate programmes:  
 
Table 15: Faculties and undergraduate programmes at Mbarara University of Science and 
Technology 
Science Development Studies Medicine 
Departments 
? Educational Foundations and 
Psychology 
? Mathematics 
? Physics 
? Biology 
? Chemistry 
Departments 
? Development 
Studies 
? Computer 
Science 
Degrees 
? Medicine 
? Surgery 
 
The Faculty of Science offers a diploma and certificate in Science Laboratory 
Technology. These courses were introduced by the university in 2002. The 
Faculty of Medicine offers degrees in Medicine and Surgery. At the time that 
this study was conducted, the academic programmes offered in the Faculty of 
Development Studies and the ITFC were not available.  
 
3.4.8.2 Postgraduate programmes 
Mbarara University of Science and Technology  offers postgraduate 
programmes in all three its faculties, as shown in Table 16. At the time when 
the study was conducted, only Masters degrees and one Postgraduate 
Diploma were offered by the university.  
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Table 16: Masters degrees offered at Mbarara University of Science and Technology 
Science Development Studies Medicine 
Master in: 
? Biology 
? Educational Foundations 
and Psychology 
Master in: 
? Arts 
Master in: 
? Medicine
 
The university offers only Masters degrees, and no Doctorate degrees. The 
Faculty of Development Studies offers a Postgraduate Diploma in 
Development Studies. The ITFC does not have postgraduate programmes on 
offer.  
 
3.4.9 Internationalisation 
Efforts towards internationalisation are taking place at faculty level at Mbarara 
University of Science and Technology. The Faculty of Development Studies 
has established links with institutions in Canada, the USA and Africa for 
academic staff exchange and visits. 70 These institutions include: 
• Dalhousie University, Canada 
• University of Wisconsin, Riverfalls, USA 
• New York State University, USA 
• Midlands State University, Zimbabwe 
• Makerere Universuty, Uganda 
• Uganda Martyrs University Nkozi, Uganda. 
Information on whether active inter-institutional exchange between academic 
staff members is taking place was not available. There was also no indication 
of student exchange taking place between the university and institutions with 
which links were established, or any other institutions.  
 
3.4.10 Concluding remarks 
This university’s internationalisation efforts only take place at faculty level at 
the moment.  Mbarara University of Science and Technology  plays a regional 
role in Uganda compared to the national role of Makerere University. Mbarara 
University of Science and Technology has a limited number of faculties and 
                                                 
70 www.must.ac.ug/index Accessed 28 March 2006  
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institutes that focus on science, development studies and medicine, in efforts 
to meet the regional needs of society in Mbarara. When considering 
Makerere’s 35 000 students in 2007 compared to Mbarara University of 
Science and Technology’s 1 318 students in 2003/2004, it is evident that 
Mbarara University of Science and Technology ’s capacity does not allow the 
institution to function on the same level as Makerere University.  
 
3.5 Kenya 
3.5.1 Background 
Kenya gained Independence from British colonial rule in 1963. As with 
Uganda, the government of Kenya experienced pressure to expand 
opportunities for HE. The political climate after Independence led to political 
and economic disintegration within the country. As a result, HE suffered a 
decline in financial support from the government. The expansion of education 
in Kenya at the primary level was partly a result of free primary education that 
was introduced in 1974. Much of the expansion in secondary education took 
place as a result of community self-help schools, which educated 
approximately half of the country’s secondary school students in the 1970s. 
The most rapid expansion of university education occurred in the late 1980s 
and early 1990s with the increase in the number of public universities and 
double university admissions, in attempts to reform Kenya's educational 
system.71  
 
3.5.2 Credit Allocation   
Table 17 shows that, for the award of Bachelor degrees, the Kenyan HE 
system categorises grades into the following percentages for universities: 
 
 
 
 
 
 
                                                 
71 Educational expansion and economic decline: returns to education in Kenya, 1978-1995. 
www.csae.ox.ac.uk Accessed  2 November 2006  
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Table 17: Division of grades and percentages in Kenyan Higher Education 
A 70-100% First Class Honours 
B 60-69% Second Class Honours – upper division 
C 50-59% Second Class Honours – lower division 
D 40-49% Pass 
E 39% and below Fail 
Source: UK NARIC (2005) 
 
3.5.3 Participation rates 
In 1995, it was reported that only 2% of pupils in the formal school system in 
Kenya progressed to HE because of a lack in adequate facilities and staff 
numbers, despite students having the necessary entry requirements.72 The 
gross enrolment ratio in Kenya stood at 3.0% for the year 2000.73 
 
3.5.4 Number of students 
After achieving Independence in 1963, Kenya had only 150 undergraduate 
and 3 postgraduate students across the country.74 Because the government 
was unable to respond to the needs and welfare of the Kenyan society in the 
post-colonial period, it aimed at legitimising itself by double university intakes 
in 1984, 1987 and 1990.75 In 1991 to 1992, 41 674 students were enrolled in 
the country’s public universities.76 In 2002-2003, the student enrolment in the 
public universities was 62 875.77   
 
 
                                                 
72Dekker, E. and Van Schalkwyk, O. J. (1995). Modern Education Systems. Second Edition. 
Butterworths.  
72 Oketch, M. (2000). Costing and Financing Higher Education for Development in Sub-Saharan 
Africa: Kenya’s Case. International Education – ej Vol 4 issue 3. www.canberra.edu.au Accessed 1 
July 2005  
73 Varghese, N. V. (2004). Private Higher Education in Africa. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO.    
74 Dekker, E. and Van Schalkwyk, O. J. (1995). Modern Education Systems. Second Edition. 
Butterworths.  
75 Oketch, M. (2000). Costing and Financing Higher Education for Development in Sub-Saharan 
Africa: Kenya’s Case. In: International Education – ej Vol 4 No 3. www.canberra.edu.au Accessed 1 
July 2005  
76 Dekker, E. and Van Schalkwyk, O. J. (1995). Modern Education Systems. Second Edition. 
Butterworths.  
77 Association of Commonwealth Universities. (2006). Commonwealth Universities Yearbook. Vol 1 
and 2.  80th Edition. Association of Commonwealth Universities. 
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3.6 Kenyatta University 
3.6.1 Background 
The history of Kenyatta University started when Templer Barracks was 
handed over to the Kenyan government by the British government in 1965. 
This was  converted into a higher learning institution known as Kenyatta 
College, which was a teacher education institution. In 1970, Kenyatta College 
became a constituent college of the University of Nairobi by an Act of 
Parliament. As a result, Kenyatta College changed to Kenyatta University 
College. In 1972, Kenyatta University College admitted 200 students for BEd 
degrees, conferred by the University of Nairobi. The government transferred 
the Faculty of Education of the University of Nairobi to Kenyatta University 
College in 1978, which became the only institution for training teachers at both 
undergraduate and postgraduate level. University status was achieved in 
1985, when Kenyatta University College was renamed Kenyatta University. 
Jomo Kenyatta College of Agriculture and Technology became a constituent 
college of Kenyatta University in 1988 prior to becoming a fully fledged 
university.78 Kenyatta University is situated 16 km from Nairobi, on the 
Nairobi-Thika Road.79 Kenyatta University appointed its first female Vice-
Chancellor in March 2007. This has been the first woman to be elected Vice-
Chancellor in the history of public universities in the East African region.80 
 
3.6.2 Admission requirements for undergraduate students 
A minimum aggregate of C+ is needed in the Kenya Certificate of Secondary 
Education (KCSE) examination. In addition, students are required to meet 
specific criteria set for certain programmes that are offered by the university. 
Admissions to Kenyatta University are administered by the Joint Admissions 
Board (JAB).81 
 
 
                                                 
78 Kenyatta University 2001-2003 Calendar.  
79 IAU, and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
    Kenyatta University 2001-2003 Calendar.  
80 Personal communication with Dr G. Katana, Academic Registrar: Kenyatta University, on 30 March 
2007.  
81 Kenyatta University 2001-2003 Calendar.  
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3.6.3 Quality assurance 
Kenyatta University’s Medium-Term Plan for the period 2005-2011 was 
extracted in 2006 from the university’s Strategic Plan, outlining objectives with 
specific and achievable outputs for the institution. In the past, Kenyatta 
University did not have a Strategic or Mid-Term Plan to guide the operations 
of the university. Instead, the university operated on development plans that 
focused mainly on infrastructural development. The lack of a Strategic Plan 
resulted in the development of programmes and infrastructure that were 
based on emerging needs, instead of planned projects and objectives. As a 
result of this lack of proper planning, unco-ordinated expansion of the 
university took place, where resources were not matched with proposed 
programmes and developments. The limited resources and expanded 
programmes led to the creation of the Kenyatta’s Mid-Term Plan, covering a 
period of five years. The key priority areas of this Mid-Term Plan were as 
follows:  
• Enhancing teaching and learning 
• Expanding access to HE through the establishment of constituent 
colleges, campuses and links 
• Promoting and strengthening research and consultancy services 
• Institutionalising the use of ICT 
• Improving physical infrastructure and facilities 
• Improving governance and student welfare 
• Rationalising and improving human resources 
• Creating equal opportunities within the university 
• Institutionalising quality management 
• Improving the corporate image of the university. 
 
Monitoring and Evaluation are part of the priority areas set in Kenyatta’s 
Strategic Plan. This requires the identification of performance indicators, 
setting benchmarks and the application of various quantitative and qualitative 
methods of collecting and analysing data on Kenyatta University.82 
                                                 
82 Kenyatta University. (2006). 5-Year Medium-Term Plan and Budget Framework (MTPBF) 2006-
2011. Kenyatta University.  
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 3.6.4 Curriculum and academic development 
Kenyatta University plans to start offering degrees in Medicine in the School of 
Health Sciences. This would enable Kenyatta University to be the third public 
university in Kenya to offer a Bachelor of Medicine degree, after the University 
of Nairobi and Moi University. This would also make Kenyatta the first 
university in Kenya to have its own hospital on campus, as the University of 
Nairobi uses Kenyatta Hospital for its medical students, and Moi University 
uses the Moi Teaching and Referral Hospital. The initiative is fully supported 
by the Minister of Health, as more opportunities will become available for 
Kenyan students to study medicine.83 
 
3.6.5 Funding 
The national economic challenges of Kenya have led to a decline in the 
allocation of government funding towards Kenyatta University. This means 
that the government is unable to meet the needs of Kenyatta with regard to 
salaries, pensions, research and maintenance. In order to meet this 
challenge, Kenyatta aims at efforts to attract, solicit and generate support from 
various sources to ensure efficient service delivery. This was indicated in the 
university’s 5-Year Medium-Term Plan and Budget Framework.84 In March 
2007, a third of Kenyatta’s student population consists of government-
sponsored students. This means that more than half of the student population 
is privately sponsored students. The government remains the main source of 
funding for the university. In addition, the university generates an extra income 
from students who are not sponsored by the government, and therefore are 
called private students. From the income generated by private students, 25% 
is allocated for the development of Kenyatta University’s infrastructure.85 
 
 
 
 
                                                 
83 Kenyatta University Newsletter. (2007). KU to offer degrees in medicine, p1. Volume 3, issue 3. 
March 2007.   
84 Kenyatta University. (2006). 5-Year Medium-Term Plan and Budget Framework (MTPBF) 2006-
2011. Kenyatta University.  
85 Personal communication with Dr G. Katana, Academic Registrar: Kenyatta University, on 30 March 
2007.  
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3.6.6 Infrastructural development 
The increase in the number of academic programmes and students at 
Kenyatta University has not been matched by the expansion and improvement 
of the infrastructural facilities of the university. Lecture venues, library 
services, offices and laboratories have stagnated. The university’s 5-Year 
Medium-Term Plan and Budget Framework 2006-2011 aims to acquire, 
construct, rehabilitate and maintain the infrastructure of the university in 
accordance with the increase in staff and student numbers.86 Much of the on-
campus residential accommodation for staff and students has been converted 
into office space.87 The university’s library has an inadequate supply of 
current journals and books. In addition, Kenyatta University has a lack of basic 
facilities such telephone and Internet services.88 Kenyatta University is 
planning to start operating a campus in Mombasa.89 
 
3.6.7 Number of staff 
In 2000, Kenyatta University had a total of 595 staff members, consisting of 
420 full-time and 175 part-time members. Of the total number of staff, 165 had 
Doctorate degrees.90 Kenyatta University had a total of 747 academic staff 
members in 2006. Female staff members represented 31% of the total 
number of academic staff. The number of administrative staff members was 1 
549, with a female population of 44% and a male population of 56%.91 
3.6.8 Number of students 
A total of 9 500 students were reported to be enrolled at Kenyatta University in 
2000.92 In 2006, Kenyatta University had a total of 21 150 students. Of this 
number, 56% were privately sponsored students, while the rest were 
                                                 
86 Kenyatta University. (2006). 5-Year Medium-Term Plan and Budget Framework (MTPBF) 2006-
2011. Kenyatta University.  
87 Personal communication with Dr G. Katana, Academic Registrar: Kenyatta University, on 30 March 
2007.   
88 Kenyatta University. (2006). 5-Year Medium-Term Plan and Budget Framework (MTPBF) 2006-
2011. Kenyatta University. 
89 Kenyatta University Newsletter. (2007). Preparations for the opening of the Mombasa campus in top 
gear, p6. Vol 3 No 3. March 2007.  
90 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.     
91 Kenyatta University. (2006). 5-Year Medium-Term Plan and Budget Framework (MTPBF) 2006-
2011. Kenyatta University.  
92 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.         
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government sponsored. Female students represented 48% of the total student 
population, and males 52%.93 In March 2007, the university has the following 
numbers of  Masters and Doctorate students indicated by Table 18: 
 
Table 18: Postgraduate student statistics at Kenyatta University 
SCHOOL PhD Master Total 
Education 83 322 405 
Pure and Applied 
Sciences 
59 554 614 
Humanities and 
Social Sciences  
75 334 409 
Health Sciences 29 704 733 
Environmental 
Studies 
34 153 187 
Business Studies 90 308 398 
Total 370 2 375 2 745 
 Source: Kenyatta University Graduate School (2007) 
 
From the statistics, the Schools of Environmental Studies and Health 
Sciences have the smallest number of PhD students compared to the other 
schools. The School of Health Sciences has the most Masters students 
compared to the other schools, while the School of Environmental Studies has 
the fewest Masters students.  
 
The overall student:academic staff ratio is approximately 30:1. This is not an 
indication of the actual ratios in the academic units of the university, where 
some ratios are as high as 247:1.94 
3.6.9 Description of faculties/academic units and their programmes 
3.6.9.1 Undergraduate programmes  
Kenyatta University consists of schools, and does not have faculties that 
represent the university’s academic units. Table 19 indicates that each school 
                                                 
93 Kenyatta University. (2006). 5-Year Medium-Term Plan and Budget Framework (MTPBF) 2006-
2011. Kenyatta University.  
94 Kenyatta University. (2006). 5-Year Medium-Term Plan and Budget Framework (MTPBF) 2006-
2011. Kenyatta University.  
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consists of institutes, centres and departments, and each school offers 
degrees: 
 
Table 19: Academic units at Kenyatta University 
SCHOOLS Degrees 
Business  
Department of Accounting and Finance B Com in:  
? Accounting 
? Finance 
Department of Business Administration B Com in:  
? Human Resource Management 
? Marketing 
Department of Management Science B Com in:  
? Management Science 
? Actuarial Science 
Education  
Department of Early Childhood 
Education Studies 
BEd in Early Childhood Education 
Department of Educational 
Administration, Planning and Curriculum 
Development 
 
Department of Educational 
Communication and Technology 
BEd 
Department of Educational Foundations BEd 
Department of Educational Psychology BEd  
Department of Library Studies Bachelor of Library Sciences 
BEd 
Department of Special Education BEd in Special Education 
Environmental Studies and Human Sciences 
Department of Textile and Family 
Consumer Sciences 
BSc in:  
? Community Resource Management 
? Fashion Design and Marketing 
Department of Hospitality and Tourism 
Management 
BSc in Hospitality and Tourism Management  
Department of Environmental Planning, 
Management and Community 
Development 
Bachelor of Environmental Studies Community 
Development or Planning and Management 
 
Department of Environmental Science Bachelor of:  
? Environmental Science 
? Environmental Studies (Resource 
Conservation)  
BSc in Environmental Education 
 
Humanities and Social Sciences 
Department of Economics BA in Economics 
Department of English BA in English and Linguistics 
Department of Fine Art BEd in Fine Art 
BA in Fine Art 
Department of Foreign Languages 
(French and German) 
BA in:  
? German 
? French 
BEd in:  
? German 
? French 
Department of Geography, History, 
Archaeology and Political Studies 
BEd in Geography 
BA in Geography 
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BSc in Geography 
Bachelor of Tourism Studies 
BA in History 
BEd in History 
Department of Kiswahili and African 
Languages 
 
BA in Kiswahili 
Department of Literature BEd in Literature 
Department of Philosophy and Religious 
Studies 
BA in Philosophy 
BA in Religious Studies 
BEd in Religious Studies 
 
Department of Sociology BA in Sociology 
Department of Psychology BA in:  
? Psychology 
? Counselling 
BEd in Counselling 
BSc in Counselling 
Department of Music and Dance BEd (Arts) in Single Music 
BEd (Music) in Double Music 
BA in Music 
BMus 
Health Sciences  
Department of Foods, Nutrition and 
Dietetics 
BSc in Foods, Nutrition and Dietetics 
Department of Nursing Sciences BSc in Nursing and Public Health 
Department of Public Health BSc in Environmental Health 
Bachelor of:  
? Medicine 
? Bachelor of Surgery 
Department of Pre-Clinical Sciences  
Department of Pharmacy BPharm 
BSc in Natural Medicine 
Department of Reproductive Health  
Department of Medicine and Paediatrics  
Department of Surgery and Trauma  
Department of Pharmacology and 
Complimentary / Alternative Medicine  
 
Department of Exercise, Recreation and 
Sports Science  
BSc in:  
? Sports Science 
? Leisure and Recreation Management 
 
 
 
Pure and Applied Sciences 
Department of Engineering and 
Technology 
BSc in:  
? Energy Engineering 
? Water Engineering 
? Manufacturing Engineering 
BTech in:  
? Civil Construction and Management 
? Water Resources Engineering  
BSc in Appropriate Technology 
Department of Plant and Microbial 
Sciences 
BEd (Science) 
BSc 
Department of Zoological Sciences BSc  
BEd (Science) 
Department of Biochemistry BSc in:  
? Biotechnology 
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? Biochemistry 
? Medical Laboratory Sciences  
Department of Chemistry BSc in:  
? Industrial Chemistry 
? Analytical Chemistry 
BEd Science / Chemistry 
Department of Information and 
Communication Technology 
BSc in:  
? Computer Science 
? Computer Engineering 
? Software Engineering  
Department of Physics BSc in:  
? Pure Physics 
? Applied Physics 
? Telecommunication and Information 
Technology 
Source: Kenyatta University Calendar (2006-2009) 
 
Law and Engineering courses are not offered by Kenyatta University.95 The 
School of Education and Human Resource Development consists of only one 
institute. This school also does not have centres, as the Schools of Pure and 
Applied Sciences and Humanities, and Social Sciences do. A variety of 
departments are located within each school. The School of Education and 
Human Resource Development have the most degrees, while the Schools of 
Pure and Applied Sciences, and Humanities and Social Sciences each offer 
three degrees. The School of Education offers a diploma in Early Childhood 
Care and Education in the Department of Early Childhood Education Studies. 
The Department of Fine Art in the School of Humanities and Social Sciences 
offers a Diploma in Fine Art, and the Department of Foreign Languages offers 
a Certificate in Japanese Language. The Department of Sociology, also in the 
School of Humanities and Social Sciences, offers a Diploma and Certificate in 
Sociology. The Department of Music offers a Diploma and Certificate in Music 
as well as a Higher Certificate in Music. The Department of Public Health in 
the School of Health Sciences offers an Advanced Diploma in Public Health, 
as well as a Diploma and Certificate in Control and Management of HIV-AIDS. 
Health and Nutrition are offered in the same school as a diploma course. The 
School of Pure and Applied Sciences was established in 2002.   
 
 
                                                 
95 Personal communication with Dr G. Katana, Academic Registrar: Kenyatta University, on 30 March 
2007.  
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3.6.9.2 Postgraduate programmes 
All of the above-mentioned institutes and departments offer postgraduate 
courses, and the areas of specialisation are presented in Table 20: 
 
Table 20: Postgraduate programmes at Kenyatta University 
SCHOOLS Master Doctorate 
Business   
Department of Accounting 
and Finance 
MSc in Finance  
Department of Business 
Administration 
MSc in Marketing Management 
MSc in Human Resource Management 
MBA 
 
Education   
Department of Early 
Childhood Education Studies 
Master in Early Childhood Studies 
MEd in Early Childhood Studies 
 
Department of Educational 
Communication and 
Technology 
MEd PhD 
Department of Educational 
Foundations 
MEd PhD 
Department of Educational 
Psychology 
MEd in Educational Psychology  
Department of Library 
Studies 
Master of Library and Information Science 
MEd in Library Science 
 
 
Department of Special 
Education 
MEd in Special Education  
Environmental Studies and 
Human Sciences 
  
Department of Textile and 
Family Consumer Sciences 
MSc in Community Resource 
Management 
MSc in Fashion Design and Marketing 
 
Department of Hospitality 
and Tourism Management 
MSc in Hospitality and Tourism 
Management 
 
Department of 
Environmental Planning, 
Management and 
Community Development 
Master of Environmental Studies in 
Community Development or Planning and 
Management 
 
Department of 
Environmental Science 
Master of Environmental Sciences 
Master of Environmental Studies 
(Agroforestry and Rural Development) 
MSc in Environmental Education 
 
 
Humanities and Social 
Sciences 
  
Department of Economics Master in Economics 
Master in Econometrics 
 
Department of English MA in English and Linguistics 
MA in Applied Linguistics 
 
Department of Fine Art MA in Fine Art  
Department of Foreign 
Languages (French and 
German) 
MA in Foreign Languages  
Department of Geography, 
History, Archaeology and 
Political Studies 
Master in History 
Master in Government 
Master in Archaeology 
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Master in Geography 
MSc in Geography 
Department of Kiswahili and 
African Languages 
Master in Kiswahili  
Department of Literature Master in Literature  
Department of Philosophy 
and Religious Studies 
Master in Philosophy 
Master in Religious Studies 
 
Department of Sociology MA in Sociology  
Department of Psychology Master in Counselling Psychology  
Department of Music and 
Dance 
MMus in Performance 
Master of Musical Arts in Performance  
MMus Ed 
Master in African Music 
Masters in Ethnomusicology 
Master in Music 
Master in Musical Composition 
Master of Music in Musicology 
Master of Musical Arts in Composition 
 
 
Health Sciences   
Department of Foods, 
Nutrition and Dietetics 
MSc in Foods, Nutrition and Dietetics   
Department of Public Health Public Health  
Department of Exercise, 
Recreation and Sports 
Science 
MSc in Physical and Health Education  
Pure and Applied Sciences   
Department of Engineering 
and Technology 
MSc in Entrepreneurship Development  
MSc in Technology 
DPhil in 
Entrepreneurship 
Development  
Department of Plant and 
Microbial Sciences 
MSc in Plant and Microbial Sciences  
MSc in Microbiology 
MSc in Ethnobotany 
 
DPhil 
Department of Zoological 
Sciences 
MSc in Zoology  
Department of Biochemistry MSc in Biotechnology 
MSc in Medical Biochemistry  
MSc in Biochemistry 
MSc in Infectious Disease Diagnosis 
 
Department of Mathematics MSc in Mathematics 
 
PhD 
Department of Physics MSc in Applied and Theoretical Physics  
Source: Kenyatta University Calendar (2006-2009) 
 
The School of Health Sciences offers a Postgraduate Diploma in Sports 
Administration in the Department of Exercise, Recreation and Sports Science.  
 
3.6.10 Duration of qualifications 
Undergraduate degrees at Kenyatta University have a duration of four years. 
Full-time undergraduate students need to complete a minimum of four units  
(140 hours) or a maximum of seven units (245 hours) per semester, as one 
unit requires 35 lecture hours. With permission from the Dean of the Faculty, 
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students are allowed to complete eight units. Part-time students are allowed to 
complete a maximum of three units per semester. In order to be allowed to 
write examinations, students are required to attend at least two thirds of their 
lectures per unit for each semester. The examination mark is compiled of 30% 
continuous assessment and 70% university examinations. Undergraduate 
students need 40% to pass, and postgraduate students need 50%.96 
 
3.6.11 Concluding remarks 
Kenyatta University does not serve Kenya on the same national basis as 
Makerere does in Uganda. Kenyatta plays a more traditional role of providing 
HE on a regional basis, and collaboration with government is not yet evident 
in the same way as Makerere. The infrastructural development of Kenyatta, or 
the lack thereof, is an indication that the university still has to create and build 
the necessary capacity to operate on a national basis in Kenya.  
 
3.7 Egerton University 
3.7.1 Background 
The university was founded in 1939 by Lord Egerton of Tatton, a British settler 
in Kenya. In 1987, Egerton University was established by an Act of 
Parliament, which enabled the university to conduct academic and 
professional programmes and award certificates, diplomas and degrees. 
Many of the staff at Egerton University have received training in universities 
across the world. The university also hosts students from foreign countries, 
and has numerous collaborative linkages with academic centres in Europe, 
USA, Africa, Asia and Australia. Egerton University is a member of The 
Association of Commonwealth Universities (ACU), The Association of African 
Universities (AAU) and the Inter-University Council of East Africa (IUCEA).97 
 
The university consists of five campuses: 
• Njoro Campus (Main Campus), located in Nakuru  
• Laikipia Campus, located 50 kilometres from Nakuru  
                                                 
96 Kenyatta University 2001-2003 Calendar.  
97 Egerton University 2002/2003 Prospectus. Second Edition.  
 82
• Kisii Campus, located 3 kilometres from Kisii and 180 kilometres from 
Njoro Campus 
• Nakuru Town Campus, located in Nakuru 
• Kenyatta Campus, located 5 kilometres from the main campus.  
 
3.7.2 Admission requirements for undergraduate students 
A minimum aggregate of C+ in the KCSE or equivalent is required for 
admission to undergraduate degrees. The admission requirements for 
Egerton University are the same as for admission to Kenyatta University98 
Admissions to Egerton University are administered by the JAB.   
 
3.7.3 Funding  
The university hosts government-sponsored as well as privately sponsored 
students. In 2002/2003, more than 80% of the university’s operating funds 
was derived from the Government of Kenya, and the rest came from student 
fees and other income-generating activities.99 
 
3.7.4 Number of staff 
Towards the end of 2003, the number of academic staff was 520.100 In 2005, 
more than 700 academic staff members were in the faculties of Agriculture, 
Arts and Social Sciences, Commerce, Education and Human Resource, 
Engineering and Technology, Environmental Studies and Natural Resources, 
and Science.101  
 
3.7.5 Number of students 
A student population of approximately 9 000 was recorded in 2002/2003.102  
 
 
 
 
 
                                                 
98 Egerton University 2002/2003 Prospectus. Second Edition.  
99 Ibid,.  
100 Ibid,.   
101 www.egerton.or.ke Accessed 2 November 2006  
102 Egerton University 2002/2003 Prospectus. Second Edition. 
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3.7.6 Description of faculties/academic units and their programmes 
3.7.6.1 Undergraduate programmes 
All faculties at Egerton University offer undergraduate degrees. Table 21 on 
the next page illustrates the departments within the faculties, and the degrees 
offered in each faculty: 
 
Table 21: Undergraduate programmes at Egerton University 
 
FACULTIES 
 
Agriculture 
Departments 
1. Horticulture 
2. Agronomy 
3. Animal Health 
4. Animal Science 
5. Agricultural Economics 
6. Business Management 
 
 
Education and Human Resources 
Departments 
1. Curriculum and Instruction 
2. Administration and Planning 
3. Agricultural Education and 
Extension 
4. Psychology 
 
 
 
 
 
 
Science 
Departments 
1. Zoology 
2. Biochemistry 
3. Botany 
4. Chemistry 
5. Physics 
6. Mathematics 
7. Computer Science 
 
 
Arts and Social Sciences 
Departments 
1. Sociology 
2. Literature 
3. History 
4. Languages and Linguistics 
5. Philosophy and Religious Studies 
 
 
 
 
 
 
 
 
BSc in:  
? Agricultural Economics 
? Agriculture 
? Animal Production 
? Dairy Science and Technology 
? Food Science and Technology 
? Horticulture 
Bachelor of Agribusiness Management 
 
 
BSc in: 
? Agricultural Education and Extension 
? Agriculture and Home Economics and Extension 
? Agriculture and Human Ecology Extension 
? Clothing, Textiles and Interior Design 
? Foods, Nutrition and Dietetics 
? Library and Information Studies 
Bachelor of Education in Agriculture and Home 
Economics 
Arts 
Primary Education 
Science 
 
BSc in: 
? Applied Aquatic Science 
? Biochemistry 
? Biomedical Science and Technology 
? Computer Science 
 
 
 
 
 
 
BA in:  
? Sociology 
? Literature 
? History 
? Languages and Linguistics 
Philosophy and Religious Studies 
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Health Sciences  
BSc in: 
? Health Information Systems 
? Reproductive Health 
? Disaster Management 
? Medical Education 
? Rehabilitation Medicine 
Bachelor of Medicine and Surgery 
Engineering and Technology 
Departments 
1. Agricultural Engineering 
2. Water and Environmental 
Engineering 
3. Industrial and Energy Engineering 
4. Control and Instrumentation 
Engineering 
BSc in:  
? Agricultural Engineering 
? Instrumentation and Control Engineering 
? Manufacturing Engineering and 
Technology 
? Water and Environmental Engineering 
 
 
 
 
 
 
 
 
Envirnomental Studies and Natural Resources  
Departments 
1. Natural Resources 
2. Environmental Science 
3. Geography 
Commerce 
Department 
Business Management 
BSc in:  
? Environmental Studies 
Natural Resources Management 
Bachelor of Business Management 
BCom 
Source: Egerton University Prospectus (2002/2003) 
 
All the faculties in the university consist of departments, except the Faculty of 
Health Sciences. The Faculties of Education and Human Resources, 
Agriculture, Health Sciences and Commerce offer diplomas. A Diploma in 
Animal Health is offered by the Faculty of Agriculture. The Faculty of 
Education and Human Resources have a Diploma in Agricultural Education 
and Extension. The Faculty of Health Sciences offers two Diplomas – in 
Reproductive Health and Disaster Management. Business Management is 
also offered as a diploma in the Faculty of Commerce. None of the faculties at 
Egerton University offer certificates. Distance education is also offered by 
Egerton University, but it is not the main focus of the university’s education. 
Distance education was only offered to students from the Department of 
Defence. The university planned to introduce other programmes for distance 
education.103 
 
 
 
                                                 
103 Egerton University 2002/2003 Prospectus. Second Edition.  
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3.7.6.2 Postgraduate programmes 
Egerton University offers a variety of Masters degrees, as well as a PhD in all 
faculties. A Postgraduate Diploma is available only in Education, in the 
Faculty of Education and Human Resources. Table 22 indicates the Masters 
degrees that are offered by Egerton University: 
 
Table 22: Master degrees at Egerton University 
FACULTIES 
Agriculture 
MSc in:  
? Agricultural Economics 
? Animal Production 
? Food Science 
? Horticulture 
Education and Human Resources 
MSc in:  
? Agricultural Education 
? Agricultural Extension 
? Nutritional Sciences 
MEd in:  
? Curriculum and Instruction 
? Educational Foundation 
? Educational Management 
Science 
MSc in:  
? Applied Mathematics 
? Biochemistry 
? Chemistry 
? Physics 
? Pure Mathematics 
? Statistics 
Arts and Social Sciences 
MA in:  
? History 
? Languages and Linguistics 
? Kiswahili 
? Philosophy 
? Religious Studies 
Engineering and Technology 
? MSc in Agricultural Engineering 
Environmental Studies and Natural Resources 
MSc in:  
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? Environmental Science 
? Natural Resources Management 
MA in Geography 
Commerce 
MBA 
Source: Egerton University Prospectus (2002/2003) 
 
Egerton University offers a PhD in all its faculties as part of the university’s 
postgraduate programmes. In addition, MSc degrees are available in Plant 
Breeding, Plant Pathology, Soil Sciences and Crop Production. An MEd in 
Guidance and Counselling, and a Postgraduate Diploma in Guidance and 
Counselling are also offered.104 
 
3.7.7 Credit allocation/award and duration of qualifications 
Full-time undergraduate students register for 15-21 Credit Factors (CF) per 
semester. Each course is awarded a certain number of CFs. Depending on 
the programme, a student is required to complete between 124 and160 CFs. 
One CF is equal to 15 contact hours in a given course per semester. One 
contact hour equates to one lecture hour or two hours of practicals/tutorials.  
 
Examinations are graded on the basis of percentage marks, where 30% of the 
total mark consists of continuous assessment, and 70% consists of the final 
examination mark. The pass mark for examinations is 50% for undergraduate 
and postgraduate examinations, and 40% for diploma courses. Degrees are 
awarded with First Class Honours, Upper Second Class Honours, Lower 
Second Class Honours, and Pass.105 
 
3.7.8 In-service studies 
Students who have full-time employment, but wish to take time off from work 
to study, are allowed to complete three semesters in one academic year. This 
is generally referred to as “in-service studies” at the university.106  
 
                                                 
104 The faculties in which these particular degrees were offered were not indicated.  
105 Egerton University information booklet. No date.  
106 Egerton University 2002/2003 Prospectus. Second Edition. 
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3.7.9 Academic calendar 
The first semester commences in the last week of August, and ends in 
December. The second semester lasts from the middle of January to the end 
of April. Each semester consists of 15 weeks, excluding the examination 
periods.107   
 
3.7.10 Internationalisation 
The Centre for International Linkages and Studies Abroad, established in May 
2002, is responsible for the internationalisation activities in Egerton University. 
The university has active linkages with two institutions in the USA, one in 
China, one in Austria and locally with the Kenya Medical Training College. 
There are also a limited number of exchange opportunities in the UK, Sweden 
and India.  The Centre for International Linkages and Studies Abroad is 
staffed by one staff member who is responsible for co-ordinating the 
institutional linkages between the university and other institutions at both local 
and international levels. The linkages objectives focus on the enhancement of 
academic exchange, research collaboration, and staff and student 
exchange.108  
 
3.7.11 Concluding remarks  
Although the Centre for International Linkages and Studies Abroad was 
established in 2002, the university offers only limited linkages and exchange 
opportunities. 
 
Egerton University is much smaller in size and capacity when comparing its 
student numbers with Kenyatta University. As with Kenyatta, Egerton 
University also plays a traditional role in HE of regional development in Kenya, 
and is not considered as having the capacity to function on a national basis in 
Kenya.  
 
 
 
                                                 
107 Egerton University 2002/2003 Prospectus. Second Edition 
108 www.egerton.ac.ke/research Accessed 23 February 2005 
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3.8 Tanzania 
3.8.1 Background 
Tanzania gained Independence in 1961, and was the first country in East 
Africa to gain Independence from British colonial rule. Following 
Independence, Tanzania was characterised by a highly centralised single-
party state, weak civil society institutions, and an economy largely dominated 
by state-owned industrial, financial and marketing monopolies. The policy of 
favouring the growth of primary education at the expense of secondary 
education during the 1970s resulted in a smaller number of secondary school 
leavers qualifying for university admission.109 The result was that low student 
enrolment is one of the biggest problems facing Tanzanian HE today, 
according to the country’s Higher Education Policy of 1999. Unlike Kenya and 
Uganda, Tanzania and the University of Dar es Salaam did not experience the 
massive increase in the demand for student enrolment as Makerere University 
and the University of Nairobi did following the years of Independence. 
Between 1967 and 1976, enrolments at the University of Dar es Salaam 
tripled from 711 students to 2145 students. Between 1984 and 1993, 
enrolments were below 2%. In 1990, only 3146 students were enrolled in both 
of Tanzania’s universities. In contrast to the situation that Tanzanian HE was 
experiencing at that time, Kenyan and Ugandan HE experienced a growth of 
more than 60% in their student numbers in the 1980s. Between 1992 and 
1999, student numbers started to increase again at the University of Dar es 
Salaam, from 883 students to 2055 students.110 Tanzania legalised 
competitive political activities with the publication of the Nyalali Report and as 
a result, multi-party elections were held in 1995.  Today, Tanzania is 
experiencing rapid political and economic change, and international financial 
institutions and bilateral donors are contributing to political pluralism and 
economic liberalisation. The HE system in Tanzania has grown from only one 
HE institution, the University of Dar es Salaam in 1961 (at that stage a 
university college), to more than 140 tertiary training institutions. Of these 140 
institutions, 20 are HE institutions.111 The University of Dar es Salaam 
remains the only public university in Tanzania that offers full- time studies. 
                                                 
109 www.wes.org/ewenr/03jan/Feature Accessed 2 November 2006  
110Ibid,. 
111 www.tanedu.org/MSTHE Accessed 2 November 2006  
 89
The Open University of Tanzania is also a public university, but its focus is on 
distance education. The universities in Tanzania are semi-autonomous and 
are managed by the Vice-Chancellor of each institution, who is appointed by 
the President of Tanzania.112 
 
3.8.2 Credit allocation 
Credit allocation in the Tanzanian public HE system is different from that of 
Kenya and Uganda. It consists of a grading scale for university examinations, 
and a grading scale for Bachelor degrees. 
The grading scale used for university examinations: 
A  excellent 
B+  Very good 
B  Good 
C  Satisfactory 
D or E Fail. 
Grading scale used for Bachelor degrees: 
A 80-100% First Class Honours 
B+ 70-79% Second Class Honours (upper) 
B 60-69% Second Class Honours (lower) 
C 50-59% Pass 
D 35-49% Fail 
E 0-34%  
 
3.8.3 Duration of qualifications 
The duration of the academic programmes in Tanzania’s public HE system is 
indicated in Table 23: 
 
 
 
 
 
 
 
                                                 
112 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.      
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Table 23: Duration of programmes in public Higher Education in Tanzania 
 BACHELOR DEGREES 
Four years Engineering 
 Nursing 
 Pharmacy 
 Veterinary Science 
Five years Medicine 
Three years All other programmes 
 POSTGRADUATE PROGRAMMES 
Minimum two years Doctorate degree 
One to three years Master degree 
One year Diploma 
Source: UK NARIC (2005) 
 
 
3.9 The University of Dar es Salaam 
3.9.1 Background 
The University of Dar es Salaam was established as an independent national 
university in 1970. Prior to 1988, only individuals with strong political 
affiliations occupied the position of Vice-Chancellor. With the Head of State 
occupying the role of Chancellor of the university upon its establishment, the 
university became a weapon in national politics – a radical departure from the 
practice that had prevailed at the university in the first ten years of 
Independence. Another example of the attempts to institutionalise party 
control over the daily affairs of the university was the appointment of a former 
executive secretary of the ruling party as the Vice-Chancellor in the 1970s. 
Political unrest and poor economic policies led to a decline in the university’s 
resources. Internal relations within the university worsened as a result of 
political activism in the university by staff and students during the 1970s. The 
1980s were characterised by a lack of democracy and by bureaucratic 
domination within the university. In 1988, the first academic was appointed as 
Vice-Chancellor, and by the end of 1990 the three top leadership positions in 
the university were occupied by academics. The late 1980s and early 1990s 
saw attempts to understand the nature of the problems that the University of 
Dar es Salaam faced. An Institutional Transformation Programme (ITP) was 
introduced from 1989 to 1991 in an attempt to reform the university. Firm 
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measures to stop the process of decay and to improve the core functions of 
the university were implemented. 113 The university is situated 13km from the 
centre of Dar es Salaam, west of the city.  
 
3.9.2 Admission requirements for undergraduate students 
In order to get admission to the University of Dar es Salaam, students need 
the following requirements:114 
 
A Certificate of Secondary Education (CSE) or equivalent, with passes in five 
approved subjects, obtained prior to sitting for the Advanced Certificate of 
Secondary Education (ACSE), or equivalent. 
 
One of the following combinations of passes in the ACSE: 
• Two Principal Level passes (in appropriate subjects) at the same sitting 
with total points above 5, based on the following scale: 
A=5, B=4, C=3, D=2, E=1, S=0.5   
• Three Principal Level passes in appropriate subjects with five points 
and above. This is a special criterion for private candidates, by which 
principal passes at DDD, DDE and CEE are acceptable. It is important 
to note that Principal passes in Divinity/Islamic Knowledge are not 
counted.  
• An appropriate equivalent Diploma/Certificate of not less than Second 
Class/Credit Level approved by the University of Dar es Salaam 
Senate. 
 
3.9.3 Curriculum and academic development 
Various departments in the University of Dar es Salaam have not revised their 
curricula since the establishment of the university in 1970. Revision of 
curricula in some other departments was conducted in 1990. This irregular 
revision of the university’s curricula has led to a lack of flexibility in the 
academic programmes and a duplication of coursework in many 
                                                 
113 Mkude, D., Cooksey, B. and Levey, L. (2003). Higher Education in Tanzania. James Currey Ltd., 
Oxford.  
114 Minimum Entrance Requirements. www.udsm.ac.tz Accessed 15 June 2004  
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programmes.115 The university’s curricula have been deprived of the 
introduction of market-related courses as well as science-based courses by 
not revising its curricula more often and not introducing modern academic 
programmes. 
 
3.9.4 Funding 
The University of Dar es Salaam is mainly dependent on funding from the 
government of Tanzania. The university’s research and strategic capital 
development is also supported by the country’s government, as well as 
international donors that include SIDA, SAREC, the Danish International 
Development Assistance (DANIDA), NORAD, the Netherlands, the Flemish 
Inter-University Council in Belgium (VLIR), the Republic of Ireland, 
Switzerland and Germany.116 
 
3.9.5 Infrastructural development 
The infrastructure at the University of Dar es Salaam that needs maintenance 
includes the library, lecture venues, laboratories and sports facilities. In 
addition, there are not enough lecture venues, and there is a need for 
additional computer laboratories. The access and use of information 
technology remains limited for university staff and students.117 
 
3.9.6 Number of staff 
An academic audit performed at the university in 1998 revealed that 68% of 
the academic staff members at the university had Doctorate degrees. 
Although the university requires all academic staff members to have Doctorate 
degrees, the university itself is unable to facilitate the achievement of such 
degrees. In the 1990s, the University of Dar es Salaam suffered a decline in 
the recruitment of new academic staff members. Because the university has 
not made additional appointments since then, there is currently a large 
                                                 
 
116 Githinji, P. M. (1999). Government/University Relationships: Three African Case Studies. The 
Commonwealth Higher Education Management Service. Edited by Bjarnason, S. and Lund, H. 
www.acu.ac.uk Accessed 22 April 2004   
117 Ibid,.   
Mkude, D., Cooksey, B. and Levey, L. (2003). Higher Education in Tanzania. James Currey Ltd., 
Oxford.  
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number that will soon reach retirement. This could lead to the university 
having a shortage of lecturers in future, since there are currently no younger 
academic staff members to be successors.118In 2001, the university was 
reported to have 556 academic staff members and 1 300 non-academic staff 
members.119  
 
3.9.7 Number of students 
The number of students at the University of Dar es Salaam increased from 3 
557 in 1995 to 10 675 in 2002/2003. Unlike the public universities in Kenya 
and Uganda, public HE in Tanzania experienced constrained expansion in 
student enrolment as a result of the negative growth of HE after the country 
achieved Independence.120 
 
3.9.8 Description of faculties/academic units and their programmes 
3.9.8.1 Undergraduate programmes 
The faculties and academic units of the University of Dar es Salaam are 
distributed across the three different campuses of the university. They are the 
Mlimani Campus, the Muhimbili Campus and the University College of Lands 
and Architectural Studies (UCLAS). The faculties of Arts and Social Sciences, 
Commerce and Management, Education, Mechanical and Chemical 
Engineering, Science, Law and the Institute of Mass Communication and 
Journalism are situated on the Mlimani Campus. The Muhimbili University 
College of Health Science and the Institute of Applied Health Sciences are 
situated on the Muhimbili Campus. Table 24 on the next page indicates the 
academic degrees that the University of Dar es Salaam offers: 
 
 
 
                                                 
118 Mkude, D., Cooksey, B. and Levey, L. (2003). Higher Education in Tanzania. James Currey Ltd., 
Oxford. 
119 Association of Commonwealth Universities. (2006). Commonwealth Universities Yearbook. Vol 1 
and 2. 80th Edition. Association of Commonwealth Universities.  
120 Mkude, D., Cooksey, B. and Levey, L. (2003). Higher Education in Tanzania. James Currey Ltd., 
Oxford. 
Githinji, P. M. (1999). Government/University Relationships: Three African Case Studies. The 
Commonwealth Higher Education Management Service. Edited by Bjarnason, S. and Lund, H. 
www.acu.ac.uk Accessed 22 April 2004   
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Table 24: Undergraduate degrees at the University of Dar es Salaam  
FACULTIES 
Arts and Social Sciences 
BA in Education 
Commerce and Management 
BCom 
Education 
BEd in Physical Education, Sport and Culture 
Mechanical and Chemical Engineering 
Departments 
1. Chemical and Process Engineering 
2. Design and Production Engineering 
3. Energy Engineering 
4. Engineering Management and Entrepreneurship 
5. Engineering Materials 
 
BSc in: 
? Mechanical Engineering 
? Production Engineering 
? Electromechanical Engineering 
? Chemical and Process Engineering 
? Mining Engineering 
? Mineral Processing Engineering 
? Aquatic Environmental Science and Conservation 
? Fisheries and Aquaculture 
Science 
BSc in:  
? Geology 
? Computer Science 
? Electronic Science and Communication 
? Education 
Law 
Bachelor of Law 
 
Muhimbili University College of Health Science 
B Pharm 
BSc in Nursing 
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University College of Lands and Architectural Studies 
BSc in:  
? Building Economics 
? Environmental Engineering 
? Land Management 
? Land Surveying 
? Urban and Regional Planning 
B Architecture 
Source: www.udsm.ac.tz/ac_programmes (2006) 
 
The Institute of Applied Health Sciences offers only diplomas and advanced 
diplomas, and this institute is the only academic unit that offers diplomas. The 
diplomas are in Medical Laboratory Sciences, Environmental Health Sciences, 
Diagnostic Radiography, Pharmaceutic Sciences and Orthopaedic 
Technology. The Advanced Diplomas include Nursing Education and Medical 
Laboratory Sciences. The Faculty of Law offers a Certificate in Law, the 
Faculty of Science a Certificate in Civil Engineering and the Built Environment, 
and the Faculty of Mechanical and Chemical Engineering offers a Certificate 
in Aquatic Sciences and Technology.  
 
3.9.8.2 Postgraduate programmes 
The postgraduate programmes at the University of Dar es Salaam include 
Masters degrees, Doctorate degrees and Diplomas. Table 25 shows the 
Masters degrees that are offered by the university: 
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Table 25: Masters degrees offered at the University of Dar es Salaam 
FACULTIES 
Arts and Social Sciences 
? Arts  
? Statistics 
? Literature 
? Demography 
? Fine Art 
? Theatre Arts 
? Music 
? Economics 
? Geography 
? History  
? Linguistics 
? Political Science and Public Administration 
? Sociology 
Commerce and Management 
? MBA 
Education 
? MA in Education 
Mechanical and Chemical Engineering  
MSc in:  
? Chemical and Process Engineering 
? Environmental Engineering 
? Energy Engineering 
? Production Engineering 
MA in Engineering Management 
Science 
MSc in: 
? Geology 
? Chemistry 
? Applied Science of Materials 
? Biology 
? Mathematics 
? Physics 
? Computer Science 
? Fishery and Aquatic Science 
? Wildlife and Terrestrial Ecology 
? Applied Zoology 
? Environmental Sciences 
 97
Law 
? Law 
MUHIMBILI UNIVERSITY COLLEGE OF HEALTH SCIENCE 
MMed in:  
? Internal Medicine 
? Paediatrics and Child Health 
? Psychiatry 
? Anaesthesia 
? Surgery 
? Obstetrics and Gynaecology 
? Ophtalmology 
? Anatomical Pathology 
? Hematology 
? Microbiology/Immunology 
? Community Health 
MSc in:  
? Pharmacy 
? Tropical Disease Control 
? Dentistry 
MA in Public Health 
UCLAS 
? MSc in Urban Planning and Management 
Source: www.udsm.ac.tz/ac_programmes (2006) 
 
 
The Muhimbili University College offers Post-master of Medicine degrees in 
Otorhinolaryngology, Orthopaedics and Traumatology, Neurosurgery and 
Neurology. The Masters degree in Pharmacy specialises in Industrial 
Pharmacy, Hospital Pharmacy, Clinical Pharmacy, Drug Quality Control and 
Natural Products. The Master of Dentistry also offers a variety of 
specialisations, including Restorative Dentistry, Dental Public Health, Oral and 
Maxillofacial Surgery and Oral Pathology. 
 
Doctorate degrees have not been found in the UCLAS and the Faculty of 
Mechanical and Chemical Engineering. A range of postgraduate diplomas are 
offered by the Faculty of Mechanical and Chemical Engineering, including 
Chemical, Mechanical and Environmental Engineering, as well as Engineering 
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Management. PhD degrees are offered in the Faculties of Commerce and 
Management, Education and Arts and Social Sciences. In addition, Arts and 
Social Sciences offer a Doctorate degree in Literature. The faculty with the 
most comprehensive range of Doctorate degrees is the Faculty of Science 
that specialises in Mathematics, Science, Physics, Chemistry, Geology, 
Botany, Zoology and Scientific Computing. The Faculty of Education offers a 
Postgraduate Diploma in Education, while the Faculty of Law has a 
Postgraduate Diploma in Law and a DPhil. The Muhimbili University College 
of Health Science has a large variety of master degrees in medicine, with 
various areas of specialisation, as Table 24 indicates. This college also offers 
Doctorate degrees in Medicine and Dental Surgery. The University College of 
Lands And Architectural Studies offers a Postgraduate Diploma in Urban 
Planning and Management.  
 
3.9.9 Internationalisation 
The University of Dar es Salaam manages its internationalisation activities 
and efforts through the Co-operation, Links and Project Office. This office is 
managed by the Dean of Graduate Studies at the University of Dar es 
Salaam. The functions of the Co-operation, Links and Project Office include 
student and staff exchanges, assistance to foreign visitors to the university, 
assistance to exchange students with immigration issues, co-ordination of 
admission and registration of international students, and staff development. In 
addition, this office also administers exchange programmes and individual 
applications from foreign students who do not form part of the University of 
Dar es Salaam’s exchange agreements or links. Memorandums of 
Understanding (MOUs) are in place with certain institutions. The Co-
operation, Links and Project Office liaises with the university’s admissions 
department, the examinations office and various heads of departments on 
academic matters with regard to international students. It is also the 
responsibility of this office to organise accommodation for international visitors 
and students, and international students follow a special orientation 
programme upon arrival that is organised by the Co-operation, Links and 
Project Office. The office provides assistance to the university’s departments, 
institutes and faculties in establishing partnerships and linkages. A record of 
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all agreements and linkages is stored by the Co-operation, Links and Project 
Office. There is an exchange programme between Brown University and the 
University of Dar es Salaam.121 The institutions abroad and in other parts of 
Africa with which the University of Dar es Salaam has exchange agreements, 
links and MOUs, have not been indicated.   
  
3.9.10 Academic calendar 
The university’s academic year commences in September and ends in 
August. 
 
3.9.11 Concluding remarks 
The ITP has been implemented by the university in its efforts to transform the 
institution from a state of decay. The University of Dar es Salaam has 
managed to increase its number of students considerably through the last few 
years, and a wide variety of undergraduate and postgraduate programmes are 
offered. The University of Dar es Salaam’s internationalisation efforts are 
managed by the Co-operation, Links and Project Office, which offers an array 
of services in relation to internationalisation of the campus, including an 
orientation programme, immigration assistance, accommodation for staff and 
students, and the admission and registration of all international students.  
 
3.10 Conclusion 
From the above discussions, it can be concluded that the quality and 
effectiveness of life and work in public HE institutions in East Africa have been 
influenced by political conflicts, political instability and economic crises in the 
region. A lack of financial support and the growing demand for access to HE 
have resulted in setbacks for public institutions when they attempt to compete 
with institutions with privileged economic situations.  
 
Most of the inadequacies and lack of resources that the public HE institutions 
in East Africa experience, are the result of inadequate funding, mostly from 
their governments. The lack of funding for Kenyan public HE by government, 
although free primary education was introduced in the country in 2003, is an 
                                                 
121 www.brown.edu and www udsm.ac.tz Accessed 24 October 2007   
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example of the unequal manner in which governments allocate funding for 
education in general, with public HE being disadvantaged.122 Apart from 
government funding, public institutions mostly rely on privately sponsored 
students, donor funding and internally generated funds.   
 
Some public universities offer programmes that relate to the expanding 
scientific knowledge society and changing economic opportunities, such as 
those in the field of medicine, and computing and information technology, 
while other universities’ efforts are less evident.   
 
From the selection of the public universities that were studied, Makerere 
University in Uganda seems to be the institution with the most academic 
programmes offered, as well as having the largest selection or variety of 
academic programmes. The fact that Doctorate degrees form part of all 
faculties at Makerere University further contributes to the university’s ability 
and potential to be an active participant in the delivery of knowledge in a 
national and global knowledge sphere. Although Mbarara University of 
Science and Technology in Uganda also offers degrees in medicine, no 
Doctorate degrees have been found, nor were courses in computing and IT 
offered by this institution. Both institutions from Kenya that were studied have 
Computer Science departments. However, Law programmes do not form part 
of Kenyatta University and Egerton University’s curricula. Kenyatta University 
is the only public HE institution that offers BTech degrees in its Department of 
Engineering and Technology. Most other public institutions seem to be 
unfamiliar with the concept of BTech degrees, and their equivalence to a first 
degree, as in the South African HE system.  Egerton University, as well as the 
University of Dar es Salaam in Tanzania, contains programmes in medicine 
and engineering in their curricula. When considering the postgraduate 
curricula in the public HE institutions in East Africa, it is important to note that 
Honours degrees do not form part of these institutions’ curricula. Instead of 
this degree being a prerequisite for the advancement to a Masters degree, 
Honours credits generally form part of the Masters degrees in the public 
                                                 
122 www.en.wikipidea.org Accessed 2 November 2006  
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universities in the East African region. This means that, where an Honours 
degree usually lasts one academic year in preparation for a specific Masters 
degree in the South African HE system, the East African HE institutions have 
built what they consider as an Honours degree, or its components, into the 
Masters programme. The duration of the Masters degrees has not been 
extended as a result of this Honours degree component. In the Ugandan 
public HE system, the Honours degree components are included in the A-
levels that students complete in secondary school education. This is 
problematic for graduates from East African public HE institutions who wish to 
further their studies in countries where an Honours degree is a requirement 
for the progression from a first or undergraduate degree to a Masters degree.  
 
Institutions that do not have faculties as academic units but instead schools 
that function as academic units, report that these schools serve the same 
functions as faculties. The curricula and their suitability for serving the national 
development needs of East Africa indicate that the public HE institutions in 
East Africa should attempt to implement new programme directions, as 
Makerere University has shown. This should also be done in response to the 
rapidly expanding scientific knowledge society and changing economic 
opportunities in the East African region, also outlined by the New Partnership 
for Africa’s Development (NEPAD).123 Certain institutions have shown that 
quality academic programmes are offered which can be compatible with most 
other public HE institutions on condition that these programmes obtain the 
correct tools and requirements for the delivery of knowledge.  
 
Modern-day requirements for the provision of HE, such as access to IT, 
remain an everyday challenge for staff and students in East Africa. Most 
public institutions face problems in this area, with very few exceptions. 
 
Makerere has experienced one of the biggest developments taking place in 
the field of ICT development. By March 2007, a campus-wide ICT Local Area 
Network (LAN) with 400 computers was in place. Most of the academic units 
                                                 
123 Bloom, D., Canning, D. and Chan, K. (2006). Higher Education and Economic Development in 
Africa. www.aau.org Accessed 11 December 2006 
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in this university are connected to the Internet, and each has its own home 
page on the Web. In attempts to alleviate the problems of too few lecture 
venues, Makerere plans to establish an e-learning programme for students.124    
 
All public universities in East Africa have suffered deterioration and a lack of 
infrastructural development and maintenance, especially with regard to 
libraries and lecture venues. With the increase in student numbers, and 
institutions having only limited financial resources, public universities battle to 
maintain and expand their physical facilities. A possible solution to the lack of 
infrastructure, such as the shortages of lecture venues in most public HE 
institutions in East Africa, could be the presentation of lectures at night, as 
implemented elsewhere in the world. However, East Africa faces a challenge 
in this regard as evening classes require maintenance of facilities and the 
appointment of additional lecturers, which leads to increased expenditure. In 
addition, the delivery of evening classes in East Africa has to take place in a 
developing environment with problems such as an irregular supply of 
electricity. There can also be problems with retaining quality academic and 
administrative staff members and maintaining a balanced or desirable 
staff/student ratio.  
 
Internationalisation efforts and their importance have only in very recent years 
been taken into consideration by public universities. In Uganda, Makerere 
University established its International Office in 2006. This office assists with 
joint research, staff and student exchanges. Makerere hosts a variety of 
students from Africa and abroad. To date, Mbarara University of Science and 
Technology has no single office or department to co-ordinate or administer the 
university’s internationalisation efforts and activities. Instead, 
internationalisation is taking place at faculty level, although the university so 
far only has links with other institutions. 
 
The internationalisation activities in the public universities in Kenya, such as 
Egerton University, are managed through newly established “centres”. At the 
                                                 
124 Makerere University Information Flyer. (2007). ICT Development. Makerere University Printery.  
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moment, the Centre for International Linkages is small, although this centre 
was established in 2002. Their main function is the initiation, co-ordination and 
management of the institutional links and agreements between the 
universities and other local and international institutions, and networking with 
other institutions. The University of Dar es Salaam manages international 
exchanges and links through the Co-operation, Links and Project Office. It is 
not clear when this office was established. The University of Dar es Salaam 
provides the most services towards internationalisation, and these include 
accommodation, orientation, admissions and registration of international 
students.  
 
At the time of conducting this study, the public universities in East Africa 
demonstrate considerable effort and development on an institutional level. It is 
necessary for these institutions to present uniform strategies and objectives 
that represent all three countries in the region. These strategies and 
objectives can prove sustainable, as many similar efforts are being 
implemented in the HE sectors of Kenya, Uganda and Tanzania. At the 
moment, each country is making its own individual efforts towards 
development and reform in HE, and the introduction of uniform strategies and 
objectives can aid in greater and more effective synergy towards these efforts.  
 
It seems that a supportive external environment, combined with an innovative 
institutional context is vital for East Africa’s public institutions, to position them 
on the road to recovery.  
 
Private HE in East Africa and the institutions in this sector will be the topic of 
discussion in the next chapter.   
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CHAPTER 4 
 
PRIVATE HIGHER EDUCATION IN EAST AFRICA 
 
4.1 Introduction 
4.1.1 Private Higher Education in Kenya and Uganda 
Public Higher Education (HE) institutions traditionally dominated the HE sector 
in Kenya and Uganda until the late 1980s, when private HE started to emerge 
in these countries. A chain of events impacted on public HE that in turn 
contributed to the establishment of private HE institutions, as discussed in 
Chapters 1 to 3. These events can be summarised as follows: 
• The Independence of Kenya and Uganda led to a greater demand for 
access to HE, and governments placed pressure on the existing 
universities to admit more students. Universities battled to provide 
quality HE, because they did not have the capacity to accommodate 
the masses of students. Although governments exercised pressure on 
universities to admit more students, funding was reduced, leaving 
universities with very limited resources. 
• Economic crises and political unrest in the East African region following 
Independence further contributed to a decline in government funding. 
Without sufficient resources and capacity, universities were unable to 
provide high-quality education, retain committed staff members, and 
cultivate well-prepared students.   
 
Against this background, the market for private HE emerged in Kenya and 
Uganda, and it continues to grow. Private HE is flourishing for the following 
reasons: 
• Government allocations towards public HE have not increased 
substantially. 
• The remuneration rates for public HE sector employees remain low 
compared to professional occupations. Market forces are seldom used 
to determine salaries in the public HE sector.  
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• Students experience overcrowded classes, inadequate library and 
laboratory facilities, and few student services.  
• As a result of a lack of funding, some public HE institutions have no 
choice but to offer courses that present limited job opportunities instead 
of science, technology and other market-related programmes. 
• Strikes are becoming more and more popular, and political activities in 
which staff and students take part inappropriately, disrupt campus life. 
This leads to constant closures of government-funded institutions. 
 
This situation in public HE causes a huge outflow of students from East Africa 
to other parts of the world, in pursuit of HE. In 2006 Kenya’s Ministry of 
Education reported that the country was losing U$19 million each year to 
Kenyan students who were studying at foreign universities. Approximately 17 
000 Kenyan students who qualified to study at HE institutions within the 
country rather applied to foreign universities. Already in 1981, 6 844 Kenyan 
students were studying abroad – the majority in the United States of America 
(USA) and Canada, followed by the United Kingdom (UK) and India. This 
number increased considerably in 2000, when 20 000 Kenyan students were 
reported to be studying abroad. South Africa and Australia were also indicated 
as attracting Kenyan students. The number of students from Kenya and 
Uganda who study abroad is amongst the highest of all African countries.1 
 
4.1.2 Private Higher Education in Tanzania 
The establishment and growth of private HE in Tanzania was slightly different 
from what Kenya and Uganda experienced. As indicated in Chapter 3, 
Tanzania did not experience a massive growth and increase in the number of 
students seeking HE after the country gained Independence. Private HE in 
Tanzania  emerged legally in 1994, following the initiation of the country’s 
educational reform process, and in 1999 institutions reached their 
accreditation status as private HE institutions in Tanzania.2 Private HE in 
Tanzania is discussed in the last part of this chapter.  
                                                 
1 Educational Exchange with Kenya for 2005/2006. www.opendoors.iienetwork.org Accessed 12 
December 2006  
2 Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.  
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In reaction to the position in which public HE finds itself, and the events taking 
place as a result of this, private HE is becoming more popular for a number of 
reasons.3 Some of the most important are the following: 
• Private HE is not dependent on government funding. 
• Private HE can absorb the excess number of students who have not 
succeeded in gaining admission to public institutions. 
• Private HE can reduce the number of Kenyan and Ugandan students 
that seek HE abroad or at foreign institutions, and therefore 
governments are increasingly relying on private institutions to prevent 
the outflow of revenue to foreign institutions.  
• Owing to limited access to public institutions in Kenya and Uganda, 
students who cannot afford to study at institutions abroad are given the 
opportunity to study at private HE institutions in their home country.   
 
Governments in the three East African countries have underestimated 
earnings made from HE in the past. The fact that governments now support 
parallel degree programmes and encourage the establishment of more private 
institutions is an indication of this, and legitimises the growth of private HE in 
East Africa. 
  
In this chapter, private HE is defined, followed by an analysis of its size, and a 
description of the ownership of the private HE sector in East Africa. An 
analysis of admission requirements, quality assurance, funding, infrastructural 
developments, staff and student numbers and the academic programmes in 
private HE in the region are provided. Internationalisation activities and efforts 
towards internationalisation within institutions are discussed. As with the 
public HE institutions described in Chapter 3, each country is presented in the 
form of a case study that explores various components of the private HE 
system in East Africa. A private not-for-profit institution, as well as a private 
for-profit institution from Kenya and Uganda is examined in detail, followed by 
a not-for-profit private institution from Tanzania.  
 
 
                                                 
3 Centre for Higher Education Transformation. www.chet.org.za/pdfs/gats Accessed 11 July 2007  
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4.2 Private Higher Education defined 
Private HE is divided into three different categories. The categories depend on 
funding, ownership, management and the programmes that they offer:4   
 
4.2.1 State-supported private institutions 
Governments financially support private institutions in either a small or a 
substantial manner; the levels of funding fluctuate with the movements of 
government resources. Financial allocations differ from institution to 
institution, and these institutions are mostly regulated by public authorities. 
In certain cases, the government exercises control over the fees that are 
charged by an institution.  
4.2.2 Not-for-profit private institutions 
Not-for-profit5 private HE institutions can be defined as institutions that rely 
primarily on endowments and fees generated from students. These 
institutions do not generate any profit from fees charged to students. Most 
of the not-for-profit private institutions in East Africa are sponsored by 
religious organisations. Many of these private institutions that are of a 
religious nature employ lecturers from the church hierarchy.  
4.2.3 For-profit private institutions 
For-profit private HE institutions operate with the aim of producing a profit. 
In many cases, for-profit private institutions are affiliated to universities that 
are based abroad, and are therefore known as "transnational private HE 
institutions". These institutions address market-related needs by offering 
programmes in market-related subject areas. 
 
The state-supported, not-for-profit and for-profit private HE institutions function 
as universities, colleges or non-university institutions. The private universities 
are institutions that offer courses that lead to the awarding of degrees. The 
colleges offer courses that lead to the awarding of certificates or diplomas, 
and the non-university institutions offer mostly vocational and professional 
training. 
                                                 
4 Varghese, N. V. (2004). Private Higher Education in Africa. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO.  
5 The terms not-for-profit and for-profit institutions are terms that are generally used and accepted in 
private higher education. 
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4.2.4 Size and shape of private Higher Education in Kenya 
In Kenya, private institutions are further subdivided according to their 
accreditation status into Chartered Universities, Universities with Letters of 
Interim Authority (LIA), and Private Universities with Certificates of 
Registration, as Table 26 indicates: 
 
Table 26: Private Higher Education institutions in Kenya 
 For-profit Not-for-profit 
Chartered universities   
University of Eastern Africa  √ 
Catholic University of Eastern Africa  √ 
Daystar University  √ 
Scott Theological College  √ 
United States International University √  
Africa Nazarene University  √ 
Universities with Letters of Interim Authority    
Kenya Methodist University  √ 
Kiriri Women’s University of Science and Technology √  
Kabarak University  √ 
Aga Khan University  √ 
Strathmore University  √ 
Private Universities with Certificates of 
Registration 
  
East Africa School of Theology  √ 
Kenya Highlands Bible College  √ 
Nairobi Evangelical Graduate School of Theology  √ 
Nairobi International School of Theology  √ 
Pan Africa Christian College  √ 
St Paul’s United Theological College  √ 
Source: Commission for Higher Education (2005) and Varghese (2004) 
 
The private institutions in Kenya that are considered as Chartered private 
universities are fully accredited by the Commission for Higher Education 
(CHE). The private universities with LIA are universities that applied to the 
CHE in Kenya for their establishment and fulfilled the requirements that were 
stipulated by the Universities Rules of 1989. The private universities with 
Certificates of Registration offered degrees prior to the establishment of the 
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CHE in Kenya in 1985, but fulfilled the requirements that were set out in the 
Universities Rules of 1989. A Certificate of Registration does not automatically 
award accreditation status to an institution in Kenya.6 
 
The United States International University and the Kiriri Women’s University of 
Science and Technology are the only accredited private institutions in Kenya 
that are for-profit private institutions. The United States International 
University is an affiliated institution, the main campus of which is based in the 
United States.  
 
4.2.5 Size and shape of private Higher Education in Uganda 
The private institutions in Uganda that are accredited by the National Council 
for Higher Education (NCHE) are known as Licensed private universities, as 
indicated in Table 27: 
 
Table 27: Licensed private universities in Uganda 
 For-profit Not-for-profit 
Bugema University  √ 
Kigezi International School of Medicine √  
Busoga University  √ 
Islamic University  √ 
Mountains of the Moon University √  
Kabale University √  
Kampala University √  
Kampala International University √  
Kumi University √  
Uganda Christian University  √ 
Ndejje University  √ 
Nkumba University  √ 
Uganda Martyrs University  √ 
Source: National Council for Higher Education (2004) and Varghese (2004) 
 
Uganda has 7 not-for-profit and 6 for-profit private institutions. Uganda’s 
private HE institutions are not grouped into Chartered Universities, 
Universities with LIA and Private Universities with Certificates of Registration, 
as in the case with Kenya’s private HE institutions.  
 
 
 
                                                 
6 Status of Universities in Kenya. www.che.or.ke/accreditation Accessed 2 November 2006  
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4.2.6 Size and shape of private Higher Education in Tanzania 
Tanzania categorises its private HE institutions into university-level or non-
university-level institutions. These are outlined in Table 28: 
  
Table 28: Private Higher Education institutions in Tanzania 
 For-profit Not-for-profit 
University-level institutions   
Zanzibar University √  
Tumaini University  √ 
Hubert Kairuki Memorial University √  
Sokoine University of Agriculture √  
St Augustine University of Tanzania  √ 
International Medical and Technological University √  
   
Non-university level institutions   
Bagamoyo College of Arts √  
College of Business Education √  
Dar es Salaam Institute of Technology √  
Dar es Salaam School of Accountancy √  
Institute of Community Development √  
Institute of Accountancy √  
Institute of Finance Management  √  
Institute of Rural Development Planning √  
National Institute of Transport √  
National Social Welfare Training Institute √  
Tanzania School of Journalism √  
The Cooperative College of Moshi  √ 
Source: www.aku.edu/AKUH (2007) and www.elct.org/tumaini (2007)  
 
Almost all private HE institutions in Tanzania are for-profit institutions. St 
Augustine University of Tanzania and Tumaini University are the only 
university-level institutions that are not-for-profit institutions. Of the non-
university-level institutions, the Co-operative College of Moshi is the only 
institution that functions as a not-for-profit institution. The university-level 
institutions are accredited by the Tanzania Commission for Universities 
(TCU).  
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The number of private HE institutions in East Africa is more than double the 
number of public institutions. Kenya hosts most private HE institutions, 
followed by Uganda and then Tanzania. Although private HE can be defined 
and divided into state-supported, for-profit and not-for-profit private 
institutions, a closer investigation of each individual country’s private HE 
system reveals that the national accreditation bodies each have their own 
descriptions of institutions.  
 
4.3 Ownership of private Higher Education institutions 
The ownership of the private HE institutions in East Africa is grouped into the 
following three main categories.7 
4.3.1 Collaboration with foreign institutions 
Some private HE institutions operate as satellite institutions of universities 
or organisations abroad. One example of this type of ownership is Daystar 
University in Kenya, which is owned by the Daystar Company in the USA.  
  
4.3.2 Religious organisations 
In East Africa, the religion-affiliated institutions or universities have 
generally been established by Christian or Muslim organisations. The 
Catholic University of Eastern Africa in Kenya serves as an example of a 
private university affiliated to the Catholic Church.  
 
4.3.3 Collaboration with universities within the same country 
In certain instances, private HE institutions collaborate with other 
universities in the same country, which facilitate teaching and award the 
same degrees. An example of this is Tumaini University in Tanzania, which 
has four colleges: Iringa University College, Kilimanjaro Christian Medical 
Centre, Makumira University College, and Waldorf College.  
 
 
 
  
                                                 
7 Varghese, N. V. (2004). Private Higher Education in Africa. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO. 
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4.4 Admission requirements in East African private Higher Education 
institutions     
Unlike the public HE systems in East Africa, private HE in this region does not 
present a single set of admission requirements for each country. Admission 
requirements are determined by each individual institution, or alternatively the 
national accreditation bodies, as the analysis of the individual institutions will 
later show. 
   
4.5 Quality assurance 
The same national accreditation bodies that are responsible for quality 
assurance in public HE in East Africa exist in private HE in the region. The 
bodies that implement quality assurance are:  
• The Commission for Higher Education (CHE)-Kenya 
• The National Council for Higher Education (NCHE)-Uganda 
• The Higher Education Accreditation Council (HEAC)-Tanzania. 
Because a regulatory environment did not exist for private HE institutions prior 
to the establishment of the national accreditation bodies, these bodies face 
challenges because of institutions that are not officially recognised or 
accredited. 
  
4.6 Funding 
The private HE institutions in East Africa need to generate their own income in 
order to function as HE institutions. The main income for these institutions is 
derived from tuition fees. The tuition fees that are charged by the for-profit 
private institutions are generally higher than the fees charged by the not-for-
profit private institutions, as the for-profit institutions aim to generate profit 
from the education they provide. The not-for-profit institutions rely heavily on 
sponsorships and donors for financial support.8  
 
 
 
 
                                                 
8 Varghese, N. V. (2004). Private Higher Education in Africa. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO.  
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4.7 Infrastructural development 
The national accrediting bodies set certain criteria for physical and academic 
facilities that private institutions have to comply with. Financial constraints 
impact on the condition and availability of these facilities, especially in the 
non-profit institutions. 
 
4.8 Private Higher Education in Kenya 
The history of Kenyan private HE is longer than that of most African countries. 
It antedates the public privatisation movement. The growth of the private HE 
sector in Kenya has been expedited by a number of factors, including the 
limited space in public institutions as a result of the massive increase in 
student numbers, the closures of state-funded universities, and the need for 
certain religious organisations to establish HE institutions for their followers.9 
Approximately 20% of the total student population in HE in Kenya is studying 
at private HE institutions, while 80% is studying at the public HE institutions in 
the country.10 This means that 12 575 students were attending private HE 
institutions in Kenya in 2002-2003, while 62 875 students were attending 
public HE institutions in Kenya in the same year.11 The Higher Education 
Loans Board (HELB) provides limited financial assistance to students 
attending private HE institutions in Kenya.12 
 
4.9 The United States International University 
4.9.1 Background 
In 1969 the United States International University (Nairobi) was founded, and 
received its charter in the same year. The United States International 
University  also has campuses in Egypt, Mexico and the San Francisco Bay 
Area, as well as six campuses in California. This university’s academic 
programmes have an international and multicultural emphasis, and promote 
societal interdependence and global perspectives. The two academic units 
that the university consists of aim to provide its students with knowledge and 
                                                 
9 Country Higher Education Profiles. Kenya. www.bc.edu/bc_org/avp/soe/cihe/inhea/profiles/Kenya 
Accessed 2 November 2006   
10 Nqome, C. Kenya. Country Higher Education Profiles. www.bc.edu/bc_org Accessed 30 June 2007  
11 Refer to Chapter 3.  
12 Higher Education. www.education.stateuniversity.com Accessed 7 July 2007  
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skills for the management of companies, government organisations, and other 
organisations that find themselves in a changing environment.13 The United 
States International University is Kenya’s oldest private secular university.14 
 
4.9.2 Admission requirements for undergraduate students 
A C+ or above in the Kenya Certificate of Secondary Education (KCSE)  is 
required for admission to the United States International University. Foreign 
students need a TOEFL score of 550 and above, or a Cambridge Certificate 
of Proficiency.15  
 
4.9.3 Quality assurance 
The United States International University received its charter in 1999 and 
was accredited by the Kenya CHE.16 Although the United States International 
University had been accredited in the USA since 1982, campus in Kenya was 
independently accredited in 2005 by the Accrediting Commission for Senior 
Colleges of the Western Association of Schools and Colleges (WASC). WASC 
is a regional accrediting body that is recognised by the United States 
Department of Education.17 The United States International University 
therefore has a dual accreditation status. 
 
The School of Arts and Sciences provides quality assurance to graduates by 
continuously reviewing the curriculum, and also through the university’s 
Kenyan and American accreditation. The school also focuses on the 
development of new programmes in order to meet the changing demands of 
students.18  
 
 
 
                                                 
13 Why Study at USIU. www.usiu.ac.ke/about.usiu/why.study Accessed 7 March 2006 
14 USIU Profile. www.usiu.ac.ke/about.usiu/why.study Accessed 11 July 2007 
15 Admissions Information. Undergraduate Entry Requirements. 
www.usiu.ac.ke/admissions/undergraduate Accessed 8 March 2006 
    IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.  
16 Accreditation – USIU is Dually Accredited. www.usiu.ac.ke/about.usiu/history Accessed 7 March 
2006  
17 USIU Profile. www.usiu.ac.ke/about.usiu/why.study Accessed 11 July 2007 
18 School of Arts and Sciences. www.usiu.ac.ke Accessed 8 March 2006  
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4.9.4 Funding 
The university’s main source of income is tuition fees charged to students. 
Tuition fees are approximately US$ 1 500 per student per year.19 The United 
States International University mainly attracts students from wealthy families 
in Kenya, from students whose parents work with international organisations 
in Kenya, and from international students. 
 
4.9.5 Infrastructural development 
United States International University had a computer laboratory with 75 
computers in 2006.20 In 2007, the university increased its workstations and 
lecture venues to host 430 computers. This enables students to access the 
Internet, online databases for research, e-mail, and course-specific 
technologies such as electronic financial systems. The campus has a wireless 
network installed in order for students and staff members to access the 
Internet from their laptops at certain locations.21 The university has modern 
administrative offices and lecture venues. These buildings are very well 
maintained, with attractive gardens and grass lawns surrounding the areas. 
Notice/information boards are distributed across the campus to indicate where 
the different departments and buildings are situated. Lecture venues provide 
adequate space for students with the required number of desks and chairs. 
These venues are also equipped with lights that can be adapted according to 
whether a data projector or a blackboard is being used by a lecturer. The 
lecture venues contain digital projectors and computers that are linked to the 
Internet, ensuring the delivery of up-to-date information to students. A modern 
gymnasium is located on campus. The on-campus residence can 
accommodate 256 students, and priority is given to international students who 
are attending United States International University. A fully-equipped health 
clinic, as well as an Aids Control Unit with an HIV-AIDS Voluntary Counselling 
and Testing Centre is located on campus. The university plans to construct a 
                                                 
19 USIU Profile. www.usiu.ac.ke Accessed 11 July 2007 
20 Ibid,.  
21 Ibid,.  
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new library of 11 000 square metres that could contain over 300 000 books 
and periodicals.22  
 
4.9.6 Number of staff 
A total of 230 full-time staff members was recorded in 2001/2002.23 The 
university now has 63 full-time and 126 part-time academic staff members, 
making a total of 189 staff members. The majority of academic staff members 
have Doctorate degrees. Regular participation in workshops, research, 
conferences and publishing is encouraged by the United States International 
University, and papers and conferences are presented and attended in the 
UK, USA, Australia, Tanzania, South Africa, India and France.24 
 
4.9.7 Number of students 
In 2001/2002, the university had 2 344 students, which included 125 foreign 
students and 408 part-time students.25 The total number of students 
increased to 3 420 in 2007. Of this total, 1 881 were female students.26 
 
4.9.8 Description of faculties/academic units and their programmes 
4.9.8.1 Undergraduate programmes 
The Nairobi campus of the United States International University consists of 
two Schools that serve as the only academic units of the university. The 
degrees offered in the School of Arts and Sciences and the School of 
Business are indicated in Table 29: 
 
Table 29: Undergraduate degrees at the Unites States International University 
School of Arts and Sciences School of Business 
Bachelor of Arts (BA) in: 
? International Relations 
? Journalism 
? Psychology 
Bachelor of Science (BSc) in: 
? Business Administration 
? Hotel and Restaurant Management 
? Information Systems and Technology 
? International Business Administration 
Source: www.usiu.ac.ke/programs/index (2006) 
                                                 
22 USIU Profile. www.usiu.ac.ke Accessed 11 July 2007 
23 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
24 USIU Profile. www.usiu.ac.ke/about.usiu/why.study Accessed 11 July 2007  
25 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
    Why Study at USIU. www.usiu.ac.ke Accessed 8 March 2006  
26 USIU Profile. www.usiu.ac.ke/about.usiu/why.study Accessed 11 July 2007  
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The university offers only a Bachelor of Arts and a Bachelor of Science with 
different areas of specialisation. The Bachelor of Arts focuses on international 
relations, journalism and psychology. The Bachelor of Science focuses on 
Business Administration, Hotel and Restaurant Management, and Information 
Systems and Technology.  
 
4.9.8.2 Postgraduate programmes 
The university offers only Masters degrees at postgraduate level in its 
Schools, as indicated in Table 30: 
 
Table 30: Masters degrees at the United States International University 
School of Arts and Sciences School of Business 
Master of Arts (MA) in: 
? Counselling Psychology 
? International Relations 
? Master of Science (MSc) in 
Management and Organisational 
Development 
? Master in Business Administration 
(MBA) 
Source: www.usiu.ac.ke/programs/index (2006) 
 
A Master of Arts, a Master of Science and a Master in Business 
Administration are the focus of the university’s postgraduate programmes. 
The courses that are offered by the university are mainly business-related. 
The United States International University focuses mainly on international 
perspectives, and promotes community service and citizenship in a global 
community. It promotes global understanding in the courses it offers, and aims 
to equip students for the international business community. The university 
encourages its students to strive for professional careers in an array of 
internationally recognised fields.  
 
The United States International University was the first university in Kenya 
that provided online registration, which enabled students to register for their 
courses and also to access their marks from any location on campus where 
Internet access was provided. The university started to offer online courses in 
2001.27 
 
                                                 
27 USIU Profile. www.usiu.ac.ke/about.usiu/why.study Accessed 11 July 2007  
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The Internship Programme is compulsory for all students and is offered in all 
the departments of the university, for senior undergraduate and Masters 
students. The programme provides experience in each student’s own field of 
study.28 All students are required to spend 100 hours on internship, utilising 
their skills at not-for-profit institutions to offer assistance to the needy. 29 
 
4.9.9 Internationalisation 
There are six different exchange programmes currently implemented by the 
United States International University. Four of the six exchange programmes 
take place at institutions in the USA, one takes place at a Japanese institution 
and another at a German institution. The following exchange programmes are 
available to undergraduate students:30   
• USIU/Claflin University Exchange Programme 
The Claflin University is situated in South Carolina, USA. The 
programme runs from August to December. Two students are selected 
for this programme on an annual basis. 
• USIU/Kansai Gaidai University Exchange Programme 
The Kansai Gaidai University is situated in Japan and offers the 
programme from August to May. One student is selected for this 
programme each year. 
• USIU/Lincoln University Exchange Programme 
Lincoln University is situated in Pennsylvania, USA. The exchange 
programme runs from August to December. Two students are selected 
for this programme on an annual basis. 
• USIU/Shorter College Exchange Programme 
Shorter College is situated in Rome, Georgia, in the USA. The 
programme runs from August to December. One student is selected for 
the programme each year. 
 
 
                                                 
28 Internship Program: About the Internship Program at USIU. www.usiu.ac.ke/students/internship 
Accessed 8 March 2006  
29 Ibid,.  
30 USIU Profile: Exchange and Study Abroad Programs.  
www.usiu.ac.ke/administration/departments/registrar/scholarships Accessed 8 March 2006.  
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• USIU/SUNY Cortland Exchange Programme 
SUNY (State University of New York) Cortland is situated in New York, 
USA. The exchange programme runs from September, for a period for 
16 weeks. Two students are selected for this programme on an annual 
basis.  
• USIU/HS-Bremen Exchange Programme 
The Bremen University of Applied Sciences, Bremen, is located in 
Germany. Two students are selected for the programme each year, 
which runs from October to February.  
 
No information on the requirements for admission to these programmes was 
available on the university’s website or the university prospectus in 2006.   
 
No further information regarding the exchange programmes or the 
internationalisation activities of the university was available at the same time. 
The United States International University has 45 different nationalities 
included in the university’s total number of students. A total of 16% of the staff 
members are non-Kenyan.31 It is not clear whether the staff and students that 
are not Kenyan nationals form part of student- or staff-exchange programmes. 
 
 
4.10 The Catholic University of Eastern Africa 
4.10.1 Background 
The Catholic University of Eastern Africa was originally established in 1984 as 
the Catholic Higher Institute of Eastern Africa. Upon receiving a charter by the 
government, the Institute was established as the Catholic University of 
Eastern Africa in 1992. This university is one of the largest private universities 
in East Africa.32 
 
 
 
 
                                                 
31 USIU Profile: International Orientation. www.usiu.ac.ke/about.usiu/why.study Accessed 7 March 
2006.  
32 Personal communication with Rev. Dr. P. I. Gichure, Coordinator: Academic Linkages, Catholic 
University of Eastern Africa. (2005). 
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4.10.2 Admission requirements for undergraduate students 
A KCSE is required for admission to undergraduate studies. A Kenya 
Advanced Certificate of Education (KACE) or equivalent is also acceptable for 
entry to the university.33  
 
4.10.3 Quality assurance 
The Catholic University of Eastern Africa was awarded a Certificate of Re-
inspection in 2005 by the Kenya CHE.34 The implementation of quality 
assurance measures is the responsibility of the Office for Academic 
Programmes Development.35 The programmes offered by the university are 
fully accredited by the Kenya CHE.36 
 
4.10.4 Funding 
The main source of funding for the university is tuition fees. The university has 
received grants from various donors as a result of capital investments by the 
university. Among these are donors from Europe and the USA, who have 
assisted the university with the construction of classrooms and offices. As 
most students cannot afford to pay tuition fees, the university has 
implemented scholarships for students. These scholarships are derived from 
government, banks and other grants. It is the university’s policy to plough 
back any surplus into scholarships, which in turn are awarded to students.37  
 
4.10.5 Infrastructural development 
The Catholic University of Eastern Africa has three computer laboratories 
which host 100 computers. The library is also equipped with computers. Most 
heads of department have access to computers and the Internet. Student 
accommodation is available on and off campus.   
 
                                                 
33 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.  
34 Personal communication with Rev. Dr. P. I. Gichure. Coordinator: Academic Linkages, Catholic 
University of Eastern Africa. (2005).   
35 Opinya, J. (2005). Office of Academic Programmes Development. The Catholic University of 
Eastern Africa Graduation Magazine.  
36 Personal communication with Rev. Dr. P. I. Gichure. Coordinator: Academic Linkages, Catholic 
University of Eastern Africa. (2005).  
37 Ibid,.    
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4.10.6 Number of staff 
No information on the number of academic or administrative staff members 
was available on the university’s website or the university prospectus in 2006.   
 
4.10.7 Number of students 
In 2002/2003, the total number of students registered at the university was  
1 908.38 This indicated an increase in admissions since 1999/2000, when the 
university had a total of 1 617 students.39 
 
4.10.8 Description of faculties/academic units and their programmes 
4.10.8.1 Undergraduate programmes 
The university has five faculties that offer degrees, diplomas, certificates and 
advanced certificates. The undergraduate programmes offered by the 
university are indicated in Table 31: 
 
Table 31: Undergraduate degrees at the Catholic University of Eastern Africa 
 Faculty of 
Theology 
Faculty of Commerce Faculty of Science 
Departments ? Canon Law 
? Church 
History 
? Accounting and 
Finance 
? Marketing and 
Management 
? Management 
Science 
? Mathematics 
? Computer Science
? Biology 
? Chemistry 
? Physics 
Degrees Civil degree: 
Bachelor of 
Theology 
? Accounting 
? Finance 
? Banking and 
Financial 
Services 
? Marketing 
? Management 
? Human 
Resource 
Management 
Bachelor of Science (BSc) 
in: 
? Biology 
? Physics 
? Chemistry 
Bachelor of Science (BSc) 
in 
Mathematics, specialising 
in: 
? Pure Mathematics 
? Applied 
Mathematics 
? Statistics 
Bachelor of Science (BSc) 
in Computer Science, 
specialising in: 
? Distributed 
Systems 
                                                 
38 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
39 Otieno, T. (2006). Kenya: International Student Recruitment. www.commercecan.ic.gc.ca Accessed 
11 July 2007  
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? Artificial 
Intelligence 
? Information 
Systems 
Diplomas Theological Studies   
Certificates   ? Mathematics 
? Applied Statistics 
? Computer Science
Advanced 
Certificates 
  Computer Science 
 Faculty of Arts and 
Social Sciences 
Faculty of Education  
Departments ? English 
? Geography 
? History 
? Law 
? Philosophy 
? Religious 
Studies 
? Social 
Sciences 
Department of 
Undergraduate Studies 
in Education(DUSE) 
 
Degrees Bachelor of Arts (BA) 
in: 
? Geography 
? History 
? Philosophy 
? Religious 
Studies 
? Social 
Sciences 
? Bachelor of 
Law 
Bachelor of Education 
(BEd) in: 
? Biology and 
Chemistry 
? Biology and 
Geography 
? Business 
Studies and 
Economics 
? Double 
Mathematics 
? English and 
English 
Literature 
? Geography and 
CRE 
? Geography and 
History 
? History and 
CRE 
? Mathematics 
and Chemistry 
? Mathematics 
and Geography 
? Mathematics 
and Physics 
? Physics and 
Chemistry 
 
Diplomas Planning and 
Management of 
Development 
Projects 
  
Source: Catholic University of Eastern Africa Graduation Magazine (2005) 
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The faculties of Theology and Arts and Social Sciences offer diplomas in 
addition to undergraduate degrees. Certificates are offered by the faculties of 
Science and Education. The Faculty of Science also offers an advanced 
certificate in Computer Science as part of its undergraduate programmes.  
In addition to its faculties, the university has a Centre of Social Justice and 
Ethics. This centre offers Bachelor degrees in Church Management and 
Leadership, Justice and Peace, and Law. Certificates in Church Management 
and Leadership, and Justice and Peace are also offered by the centre.  
 
The Marist International Centre was established in 1986 by the Marist 
Brothers. The centre provides courses in religious and professional studies 
that are designed to provide competence for students’ missions as religious 
educators. The objective of the Marist International Centre is to provide an 
integrated formation for the mission of Christian Education. The Centre offers 
four-, three-and two-year programmes leading to a Bachelor of Arts degree in 
Education. The Centre also offers a three-year programme that leads to a 
Diploma in Education.40 
 
4.10.8.2 Postgraduate programmes 
The Catholic University of Eastern Africa offers Masters degrees and 
Doctorate degrees in all five its faculties. In addition, the Faculty of Arts and 
Social Sciences offers Diploma and Advanced Diplomas in Planning and 
Management of Development Projects. Table 32 indicates the university’s 
postgraduate programmes: 
 
 
 
 
 
 
 
 
                                                 
40 Udeajah, J. C. (2005). The Marist International Centre (MIC). The Catholic University Annual 20th 
Graduation Magazine 2005.  
 124
Table 32: Postgraduate degrees at the Catholic University of Eastern Africa 
 Faculty of Theology Faculty of Commerce Faculty of Science 
Masters 
degrees 
Master in Theology, 
specialising in: 
? Biblical 
Theology 
? Dogmatic 
Theology 
? Moral Theology 
? Pastoral 
Theology 
? Spiritual 
Theology 
? Sacred Liturgy 
? Masters in 
Canon Law 
Master in Business 
Administration (MBA) 
specialising in: 
? Marketing 
? Finance 
? Strategic 
Management 
? Human 
Resource 
Management 
? Electronic 
Commerce 
Master of Science 
(MSc) in 
Mathematics, 
specialising in: 
? Pure 
Mathematics 
? Applied 
Mathematics 
? Statistics 
Doctorate 
degrees 
Canon Law   
 Faculty of Arts and 
Social Sciences 
Faculty of Education  
Departments  Postgraduate studies in 
education (PGSE) 
 
Masters 
degrees 
Master of Arts (MA) in: 
? Philosophy 
? Religious 
Studies 
Master of education 
(MEd) in: 
? Curriculum 
Studies 
? Educational 
Administration 
and Planning 
? Educational 
Research and 
Evaluation 
Methods 
 
Doctorate 
degrees 
Religious Studies PhD in: 
? Curriculum 
Studies 
? Educational 
Administration 
and Planning 
? Educational 
Research and 
Evaluation 
 
Diplomas Planning and 
Management of 
Development Projects 
Education  
Advanced 
diplomas 
Planning and 
Management of 
Development Projects 
  
Source: Catholic University of Eastern Africa Graduation Magazine (2005) 
 
The faculties of Commerce and Science do not offer Doctorate degrees. The 
Faculty of Theology offers postgraduate diplomas and advanced diplomas as 
part of the university’s postgraduate programmes. 
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4.10.9 Internationalisation 
The university’s international linkages and efforts were implemented while the 
university was still quite small. The Office for Academic Linkages was 
established in 2004, and is responsible for administering the university’s 
international linkages. A single staff member administers the Office for 
Academic Linkages. Prior to its establishment, international linkages were 
dealt with by each individual department within the university.41 
 
The Catholic University’s internationalisation efforts exist in the form of 
constituent colleges, affiliated institutions, and institutions with which 
collaboration is in progress.42 
 
4.10.9.1 Constituent Colleges 
• Tangaza College – Nairobi 
• Hekima College – Nairobi 
• Marist International – Nairobi 
 
4.10.9.2 Affiliated Institutions 
• Don Bosco Philosophicum, Moshi – Tanzania 
• Chemchemi ya Uzima Centre (Institute of Catechetics and Pastoral 
Ministry) – Nairobi 
• Christ the King Seminary (Philosophicum) – Nyeri 
 
4.10.9.3 Institutions with which collaboration is in progress 
• St Benedict College and St John’s University Minnesota – USA 
• Uganda Martyrs University of Nkonzi – Uganda 
• St Augustine’s University of Mwanza – Tanzania 
• Hope University College – UK 
• George Town University – USA 
• Scranton University – USA 
• University of Toronto – Canada 
                                                 
41 Udeajah, J. C. (2005). The Marist International Centre (MIC). The Catholic University Annual 20th 
Graduation Magazine 2005.  
42 Ibid,. 
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• Trnava University – Slovakia 
• Catholic University of Leuven – Belgium 
• University of Nijmegen – The Netherlands 
• Pontifical Lateran University – Rome, Italy 
• University of London – UK 
 
It was not indicated on the university website in 2007 in what way exchange 
takes place between the Catholic University of Eastern Africa and its 
constituent colleges and affiliated institutions. The constituent colleges and 
the affiliated institutions are in Kenya and in the rest of East Africa. The 
institutions with which collaboration is in progress are in the USA, UK, 
Canada, Europe and East Africa. In addition to the collaboration that is taking 
place with certain institutions, the university has four active linkages with 
institutions in Belgium, Slovakia, the USA and the UK. The names of these 
institutions are not specified.  
 
4.10.10 Concluding remarks 
The United States International University offers a limited range of academic 
programmes that are specifically market-oriented. Although the Catholic 
University of Eastern Africa also offers market-related programmes, there is a 
strong focus on religious studies. The United States International University 
had a student population of 2 344 in 2002, compared to the Catholic 
University of Eastern Africa, which had a student population of 1 908 in 2003. 
Although it is not specified that the United States International University has 
a specific department or office that administers the university’s 
internationalisation activities, it has active student-exchange programmes with 
various institutions abroad. The Catholic University of Eastern Africa has a 
central office that manages international linkages and exchanges, but it 
seems that student exchange is minimal seeing that the office has only one 
person administering the collaborations and exchanges. The United States 
International University is a for-profit HE institution, and its financial resources 
are not influenced by government. Because the Catholic University of Eastern 
Africa is a not-for-profit institution, it receives financial support from its parent 
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organisation, which is the Catholic Church in Kenya.  It also relies on donor 
support for financial assistance and occasionally receives scholarships from 
the Kenyan government. The university also receives limited assistance from 
the Higher Education Loans Board.   
  
4.11 Private Higher Education in Uganda 
Privatisation and private sector participation in HE only emerged in the 1980s 
in Uganda, with the establishment of the Islamic University in 1988.43 
There are different religious organisations in Uganda that have established 
not-for-profit private universities. They are:44 
• The Organisation of Islamic Conference  
• The Church of Uganda  
• The Catholic Uganda Episcopal Conference  
• The Seventh Day Adventist Church. 
 
The Uganda Martyrs University and Nkumba University are used as case 
studies of private HE institutions in Uganda.  
 
4.12 Uganda Martyrs University 
4.12.1 Background 
The late Arcbishop Joseph Kiwanuka conceived the idea of a Catholic 
University in Uganda in the 1940s. For various reasons, such a university 
could not be established at that time. When the proposal was renewed in the 
1980s, it was endorsed by the Uganda Episcopal Conference in 1989. The 
university was officially launched in 1991 and was awarded a charter in 1993. 
Uganda Martyrs University initially started operating with 84 students. The 
academic calendar of the university functions on the semester system. The 
first semester of Uganda Martyrs University is from late September to the end 
of January, and the second semester is from early February to the middle of 
                                                 
43 National Council for Higher Education. (2004). The State of Higher Education: A Report of a Survey 
of Uganda’s Institutions of Higher Education.  
44 Tumwesigye, G. (2004). Private Higher Education in Uganda. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO.  
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June.45 Uganda Martyrs University is situated in Nkozi, 82km west of 
Kampala, on the Kampala-Masaka road. 
 
4.12.2 Admission requirements for undergraduate students 
A Uganda Certificate of Education (UCE) or equivalent is required for 
admission to Uganda Martyrs University.46   
   
4.12.3 Funding 
As Uganda Martyrs University is a not-for-profit private institution, the main 
source of funding for the university is tuition fees charged to its students. 
Because many students cannot afford tuition fees, the university has two 
forms of financial support: the Scholarship Fund and the Hardship Fund. 
Students have to apply for these funds and submit their applications to the 
Vice-Chancellor of Uganda Martyrs University.47   
 
4.12.4 Number of staff 
In 2003, the university had a total of 179 staff members. This total comprised 
79 academic staff members and 100 non-academic staff members.48 It is 
difficult to confirm whether there has been an increase in university staff 
numbers, as in November 2007 the university was reported to have between 
200 and 299 staff members.49  
 
4.12.5 Number of students 
When Uganda Martyrs University was established in 1993, the number of 
students admitted in the university was 84. Two years later, in 1995, the total 
number of students was 122. From then onwards, the university experienced 
a steady increase. The 2002/2003 Uganda Martyrs University prospectus 
                                                 
45 About the university. www.fiuc.org Accessed 21 October 2006  
46About the university. www.fiuc.org Accessed 21 October 2006   
    IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.   
47 Ibid,.  
48 Inter-University Council for East Africa Newsletter. No 27 (2003).  
49 Uganda Martyrs University: Other Information. www.4icu.org/reviews Accessed 5 November 2007  
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indicated that the total number of students was 1 200 in 2003. This number 
included full-time and part-time students.50  
   
4.12.6 Description of faculties/academic units and their programmes 
4.12.6.1 Undergraduate programmes 
There are six faculties in the Uganda Martyrs University. These faculties offer 
degree, diploma, advanced diploma and certificate courses. The university 
has four Centres: Extra-Mural Studies and Distance Learning, Good 
Governance and Peace Studies, African Research and Documentation, and 
Detection and Study of Fraud. The Centre for African Research and 
Documentation and the Centre for the Detection and Study of Fraud do not 
offer any academic programmes.  Table 33 indicates the undergraduate 
programmes at Uganda Martyrs University: 
 
Table 33: Undergraduate programmes at Uganda Martyrs University 
 Faculty of Business 
Administration and 
Management 
Faculty of Science Faculty of Building 
Technology and 
Architecture 
Degrees Bachelor of Business 
Administration and 
Management (B.BAM) 
in: 
? Accounting 
? Finance 
? Management 
? Marketing 
Bachelor of Science 
(BSc) in:  
? Information 
Technology 
? Business 
Economics 
? Financial 
Mathematics 
Bachelor of Science 
(BSc) in:  
Building Design and 
Technology (BDT) 
 
Bachelor of Architecture 
(B.Arch) 
Human Resource 
Management 
Science  Diplomas 
Faculty of Agriculture Faculty of Education Faculty of Health 
Sciences 
Degrees Bachelor of Science 
(BSc) in Agriculture 
Bachelor of Arts (BA) in: 
? Primary 
Education 
? Secondary 
Education 
 
 
 
 
 
 
 
 
                                                 
50 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. Uganda Martyrs University 2002-2003 Prospectus.  
About the university. www.fiuc.org/umu/about Accessed 29 March 2006  
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Diplomas  ? Advanced 
Education 
Management 
? Primary 
Education 
 
Advanced 
Diplomas 
  ? Health 
Promotion and 
Education 
? Health Services 
Management 
Certificates   ? Health 
Promotion and 
Education 
? Health Science 
Management 
 Centre for Extra-
Mural Studies and 
Distance Learning 
Centre for Good 
Governance and Peace 
Studies 
 
Degrees Associate degrees in:  
? Microfinance 
and 
Community  
? Economic 
Development 
? Human Rights 
and Local 
Governance 
Bachelor of Arts (BA) in 
Local Governance and 
Human Rights 
 
Certificates Human Rights and 
Good Governance 
  
Other NGO Policy and 
Practice Programme 
  
Diplomas  Local Governance and 
Human Rights 
 
Source: Uganda Martyrs University Prospectus (2002-2003), www.bij.hosting.kun.nl (2006) 
and www.fiuc.org/umu (2006)  
 
The Faculty of Agriculture offers a Bachelor of Science in Agriculture. No 
degree programmes in the Faculty of Health Science were available in 2006, 
although this faculty offers advanced diplomas and certificates. The Institute 
of Ethics and Development Studies offers a BA in Ethics and Development 
Studies, and a Diploma in Development Studies.  
 
4.12.6.2 Postgraduate programmes 
Only Masters degrees are offered by Uganda Martyrs University, as shown in 
Table 34. Of the six faculties of Uganda Martyrs University, four offer 
postgraduate programmes. No Doctorate degrees were offered in 2006 by the 
university. 
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Table 34: Postgraduate degrees at Uganda Martyrs University 
Faculty of Business 
Administration and 
Management 
Faculty of Science Faculty of 
Education 
Faculty of Health 
Sciences 
Master in Business 
Administration (MBA) 
Master of Science 
(MSc) in:  
? Information 
Systems 
? Development 
Economics  
Master of Arts (MA) 
in Education and 
Development 
Master of Science 
(MSc) in Health 
Services 
Management 
Source: Inter-University Council for East Africa Newsletter (2001), Uganda Martyrs University 
Prospectus (2002-2003), www.bij.hosting.kun.nl (2006) and www.fiuc.org/umu (2006)  
 
In addition to the Masters degrees offered by the faculties of Uganda Martyrs 
University, the Centre of Good Governance and Peace offers a Masters 
degree in Local Governance and Human Rights. 
 
4.12.7 Internationalisation 
The only effort towards internationalisation that takes place in the Uganda 
Martyrs University is in the Institute of Ethics and Development Studies. 
Although the university has staff members from Ireland, Belgium and 
Germany, it is not clear whether any staff exchanges have taken place. The 
university has also hosted students from Burundi, Rwanda, the Democratic 
Republic of Congo (DRC), Tanzania, Kenya, Sudan, South Africa, Holland, 
Slovenia and Britain.51 No further information about active linkages and 
partnerships, or student and staff exchanges were available in 2006.  
Uganda Martyrs University does not have a central administrative office or 
department that is responsible for the internationalisation activities of the 
university.  
 
4.13 Nkumba University 
4.13.1 Background 
Nkumba University was founded in 1951, but was established in 1994 as part 
of a group of schools and colleges that originally grew from a kindergarten 
that was started in 1951. This university offers day programmes, evening 
                                                 
51 About the University. www.fiuc.org/umu Accessed 21 October 2006 
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programmes and weekend programmes.52 The university is situated on the 
Kampala-Entebbe Road.  
 
4.13.2 Admission requirements for undergraduate students 
A Uganda Advanced Certificate of Education (UACE) or equivalent is required 
to gain admission to Nkumba University.53 
 
4.13.3 Funding 
Nkumba University is a not-for-profit private HE institution and its main source 
of income is generated from tuition fees charged to students. The United 
States Agency for International Development (USAID) has a history of 
partnerships and collaborations with the HE community worldwide. Nkumba 
University is being  considered for financial assistance in 2007 by the 
Parliamentary Research and Internship Programme (PRIP) in collaboration 
with USAID.54 Nkumba University also receives financial support from the 
University Grants Commission in Uganda.  
 
4.13.4 Number of students 
The total student number for Nkumba University in 2002 was 2 480.55 In 2007 
the university has a total number of 4 500 students. This total comprises 4 000 
undergraduate and 500 postgraduate students.56  
 
4.13.5 Description of faculties/academic units and their programmes 
4.13.5.1 Undergraduate programmes  
Nkumba University does not have faculties, but instead it has five Schools that 
offer degrees: Business Administration, Law, Commercial/Industrial Art and 
Design, Hospitality and Environmental Sciences, and Education, Humanities 
and Social Sciences. Diplomas and certificates are also offered by some of 
the university’s Schools, as Table 35 indicates:  
                                                 
52 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan.  
53 Ibid,.   
54 Collaborative Partnerships: Ethiopia/Uganda. www.hedprogram.org Accessed 1 November 2007  
55 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
56 Frequently asked questions. www.nkumbauniversity.ac.ug Accessed 1 November 2007  
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Table 35: Undergraduate programmes at Nkumba University  
 School of 
Business 
Administration 
School of 
Hospitality and 
Environmental 
Sciences 
School of 
Commercial/Industrial Art 
and Design 
Departments Accounting and 
Finance 
Human Resource 
Management 
Marketing 
  
Degrees Bachelor of 
Business 
Administration 
(BBA) specialising 
in: 
Management 
Marketing 
Accounting 
Banking, Finance 
and Insurance 
Bachelor of 
Business 
Information 
Technology (BBIT) 
Bachelor of 
Business Law 
 
Bachelor of 
Science (BSc) in: 
Tourism 
Hotel Management, 
Catering and 
Tourism 
specialising in: 
Hotel Management 
Catering 
Tourism 
Bachelor of Arts (BA) in 
Commercial/Industrial Art 
and Design (CIAD) 
Diplomas  Hotel Operations 
Institutional 
Catering 
Commercial/Industrial Art 
and Design 
Certificates  Hotel Reception 
Dining Room 
Service 
Food Production 
Tourism 
 
 
Information for undergraduate degrees in the School of Law and the School of 
Education, Humanities and Social Sciences was not available. The School of 
Education, Humanities and Social Sciences comprises the Department of 
Social Sciences and the Department of Office Management and Secretarial 
Studies. 
 
4.13.5.2 Postgraduate programmes 
Nkumba University offers Masters and Doctorate degrees, as listed in Table 
36: 
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Table 36: Postgraduate degrees at Nkumba University 
SCHOOLS 
 Business 
Administration 
Commercial/Industrial 
Art and Design 
Hospitality and 
Environmental 
Studies 
Masters degrees Master of Science 
(MSc) in: 
Accounting and 
Finance 
Management 
Marketing 
Master in Business 
Administration (MBA) 
in: 
Management 
Marketing 
Master (MA) in 
Commercial/Industrial 
Art and Design 
Master of Science 
(MSc) in: 
Tourism 
Doctorate degrees PhD in Business 
Administration 
  
 
A PhD in Business Administration in the School of Business Administration is 
offered by Nkumba University. The Schools of Commercial/Industrial Art and 
Design and Hospitality and Environmental Studies each offer one Masters 
degree.  
 
4.13.6 Concluding remarks 
Although government is not responsible for the governance and autonomy of 
private HE institutions in Uganda, the Universities and Other Tertiary 
Institutions Act (2001) provides the macro-regulatory framework within which 
private institutions must operate. This Act established the NCHE, whose 
functions are to streamline the establishment, administration and standards of 
HE institutions in Uganda. In the private HE institutions in Uganda that were 
used as case studies, very little effort towards internationalisation is evident. 
Uganda Martyrs University is indicated to have perhaps a link or exchange 
efforts in one of the university’s institutes, but this cannot be considered as 
contributing to the process of internationalisation, as no staff or student 
exchanges can be confirmed. It is also not clear if any partnerships with other 
institutions are in place for staff and student exchanges. Nkumba University 
appears to have no internationalisation activities or efforts towards 
internationalisation.  
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4.14 Private Higher Education in Tanzania 
The encouragement of private HE was one of a number of strategies that 
Tanzania proposed in order to address the problems that faced HE in 
Tanzania following Independence. Low student numbers and unregulated 
proliferation of HE institutions were some of the many challenges that 
Tanzania faced as a result of political unrest and economic decline during the 
1970s and 1980s. This was discussed in Chapter 3. Most private HE 
institutions in Tanzania were established after 1996, in an effort to expand the 
provision of HE in the country.57 
 
4.15 St Augustine University of Tanzania 
4.15.1 Background 
This university was founded in 1960 as the Nyegezi Social Training Centre. In 
1998, the institution was renamed St Augustine University of Tanzania after 
receiving its status as a university.58 St Augustine University of Tanzania 
comprises four university colleges: 
• St Augustine University of Tanzania, Mwanza 
• Buganda University College of Health Science, Mwanza 
• Ruaha University College, Iringa 
• Mwenge University College of Education, Moshi. 
St Augustine University of Tanzania is owned by the Catholic Church in 
Tanzania.  
 
4.15.2 Admission requirements for undergraduate students 
A Certificate of Secondary Education (CSE) is required for admission. A 
minimum of two Principal A-level passes in the Advanced Certificate of 
Secondary Education (ACSE) Examination are required.  
 
 
 
 
 
                                                 
57 Status of higher education. www.heac.go.tz Accessed 6 June 2006  
58 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
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4.15.3 Quality assurance 
As in the case of the accredited public HE institutions in Tanzania, the 
national accreditation body for St Augustine University of Tanzania is the 
HEAC. 
 
4.15.4 Funding 
St Augustine University of Tanzania is a not-for-profit private institution, and 
as with most private HE institutions in East Africa, St Augustine University of 
Tanzania derives it main funding from tuition fees from students. In addition, 
the university relies on donor support and self-generated income.  
 
4.15.5 Number of staff 
In 2001/2002, the university had a total academic staff of 44.59 In 2003, it was 
reported that the university had 40 academic staff members. This total 
comprised 35 full-time lecturers and 5 part-time lecturers. Ten staff members 
had Doctorate degrees.60 The number of administrative staff members 
employed by the university is not available in 2007.  
 
4.15.6 Number of students 
In 2001/2002 the university had a total of 404 students.61 This number of 
students increased slightly to 460 full-time students in 2003,62 and in 2007 the 
university has a total of 2 649 students. It is expected that St Augustine 
University of Tanzania will have 3 500 students in the 2008 academic year.63 
 
 
 
 
                                                 
59 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
60 Meeting the Challenges of Higher Education in Africa: The Role of Private Universities. United 
States International University Private Universities International Conference, 3-5 September 2003. 
Safari Part Hotel, Nairobi. www.usiu.ac.ke/events Accessed 1 November 2007  
61 IAU and UNESCO. (2004). Guide to Higher Education in Africa. Third Edition. Palgrave 
Macmillan. 
62 Meeting the Challenges of Higher Education in Africa: The Role of Private Universities. United 
States International University Private Universities International Conference, 3-5 September 2003. 
Safari Part Hotel, Nairobi. www.usiu.ac.ke/events Accessed 1 November 2007 
63 St Augustine University of Tanzania. http://en.wikipedia.org Accessed 1 November 2007  
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4.15.7 Description of faculties/academic units and their programmes 
4.15.7.1 Undergraduate programmes 
St Augustine University of Tanzania consists of the Faculty of Business 
Administration and the Faculty of Humanities and Mass Communication. In 
addition, there are three University Colleges: Buganda University College of 
Health Science, Ruaha University College, and Mwenge University College of 
Education. The university’s undergraduate programmes, which consist of 
degrees, advanced diplomas and certificates, are indicated in Table 37.  
 
Table 37: Undergraduate programmes at St Augustine University of Tanzania.  
 Faculty of Business 
Administration 
Faculty of Humanities and Mass 
Communication 
Departments ? Accounting 
? Business 
Administration 
? Finance 
? Health 
Administration 
? Human Resources 
? Management 
? Marketing 
Arts and Humanities 
Journalism 
Mass Communication 
Media Studies 
Degrees Bachelor degrees in: 
? Accountancy and 
Finance 
? Marketing 
? Human Resources 
Management 
? Materials 
Management 
? Bachelor of Arts 
(BA) in Economics 
? Bachelor of 
Business 
Administration 
Bachelors degrees in: 
? Print and Media 
? Electronic Media 
? Public Relations and Advertising 
? Bachelor of Arts (BA) in:  
? Mass Communication 
Sociology 
Advanced 
diplomas 
Accountancy 
Procurement and Logistics 
Management 
Materials Management 
Journalism 
Certificates Accountancy 
Logistic and Supply 
Management 
Journalism and Mass Media 
 Buganda University 
College of Health Science 
Ruaha University 
College 
Mwenge University 
College of Education 
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Degrees  ? Bachelor of 
Law 
? Bachelor of 
Computer 
Science 
? Bachelor of 
Education in 
Science 
? Bachelor of 
Arts (BA) in 
Education 
Certificates Grain Management and 
Food Security 
Health Administration 
Computer Science  
Source: IAU and UNESCO (2004) and www.saut.ac.tz (2006)  
 
Both faculties offer degrees, advanced diplomas and certificates as 
undergraduate programmes. The Mwenge University College of Education 
does not offer certificate programmes. The Buganda University College of 
Health Science offers only a certificate, and no degrees. The Ruaha 
University College offers a Bachelor degree and a Diploma in Computer 
Science. 
 
4.15.7.2 Postgraduate programmes 
St Augustine University of Tanzania offers postgraduate programmes in both 
faculties and in one of its University Colleges. The Faculty of Mass 
Communication only offers a Master of Arts. The Faculty of Business 
Administration does not offer Masters degrees, but Diplomas in Finance and 
Accounting are offered. A Doctor of Medicine is offered by the Buganda 
University College of Health Science.64 
 
4.15.8 Concluding remarks 
Efforts towards internationalisation in St Augustine University of Tanzania are 
not indicated in 2007. The university offers very limited postgraduate 
programmes, and although market-related programmes in the fields of 
business administration and mass communication exist, no programmes in 
the field of science and technology were available in 2006.  
 
 
 
                                                 
64 Faculties. www.saut.ac.tz (2006) 
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4.16 Conclusion 
The history and establishment of private HE in Kenya and Uganda are 
different from Tanzania. Unlike Kenya and Uganda, Tanzania experienced a 
decline in the demand for HE after Independence, and as a result of an 
educational reform process in the country, Tanzania’s private HE started to 
emerge in the mid-1990s.  
 
Since the establishment of private HE in East Africa, a number of factors have 
contributed to the growth of the private sector in HE. The most significant is 
that private HE is generally not financially dependent on government support. 
As the few institutions that are supported by government receive funding 
according to the availability of resources, private HE institutions in East Africa 
are either not-for-profit or for-profit institutions. Most not-for-profit institutions 
have a religious orientation and focus on Islamic or Christian beliefs, and in 
some cases their religious content is combined with a secular focus. Most of 
the for-profit institutions offer courses that are aimed at market-related 
needs.65  
 
Although private HE institutions have smaller numbers of students compared 
to their public counterparts, the number of private institutions exceeds that of 
the public institutions in East Africa. Kenya has eighteen private HE 
institutions, followed by Uganda with a total of fourteen. Tanzania has the 
least – a total of six private HE institutions. In 2006, it was reported that Kenya 
had 6 000 students registered in the country’s accredited private HE 
institutions, compared to 52 000 students that were registered in the public 
institutions.  
 
Private HE institutions offer certain advantages to HE, as opposed to the 
traditional public institutions in East Africa. The market-oriented private 
institutions are flexible in nature as they are able to respond more quickly to 
the changing demands in HE than public institutions. The mode of education 
delivery by private HE institutions has diversified HE by also offering distance 
                                                 
65 Teferra, D. and Altbach, P. G. (2003). African Higher Education. Indiana University Press.  
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education. An example of this is the arrangement between the University of 
South Africa (UNISA) and the African Virtual University.66 If the expansion of 
private HE guards against aspects such as a lack of policy, poor 
communication and infrastructure, a lack of expertise, inappropriate teaching 
materials and poor quality of learner support services, initiatives for regional 
collaboration can be implemented. This will only prove successful if national 
accreditation bodies maintain support from governments to regulate the 
implementation and provision of private HE in East Africa, and by doing so, 
prevent private institutions from running the risk of being driven by commercial 
gain at the expense of providing quality HE. Private HE can create access 
opportunities for HE in East Africa by absorbing students who do not obtain 
access to the public institutions. In this way, private HE can contribute to 
national economies and improve sustainable development, instead of losing 
revenue to the outflow of education.67  Between 1990 and 2000, it was 
reported that an average of 180 000 students in Kenya with the minimum 
entry requirements for admission to public universities failed to get admission 
to these institutions.68 The internationalisation that is taking place in the 
private HE institutions in East Africa is very limited. The private HE institutions 
in Kenya appear to be making more attempts to create internationalisation 
activities, but they are very minimal. The United States International University 
currently exercises six exchange programmes with USA, Japanese and 
German institutions, while the Catholic University of Eastern Africa is in 
collaboration with overseas institutions. In Uganda, the only efforts towards 
internationalisation taking place in Uganda Martyrs University are found in one 
of the university’s institutes. Nkumba University does not demonstrate any 
efforts towards internationalisation at all. St Augustine University of Tanzania 
also does not appear to have any form of exchange taking place, or other 
efforts towards internationalisation. Although certain activities of 
internationalisation are present in some of the private HE institutions in East 
Africa, it can hardly be considered as internationalisation, as 
                                                 
66 NEPAD. (2005). Renewal of Higher Education in Africa. Report of AU/NEPAD workshop. 
www.chet.org.za/papers/AU_NepadReport Accessed 12 December 2006   
67 Task Force on Higher Education and Society. (2000). Higher Education in Developing Countries. 
Peril and Promise. World Bank. 
68 Otieno, T. (2006). Kenya: International Student Recruitment. www.commercecan.ic.gc.ca Accessed 
11 July 2007 
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internationalisation at least is a process whereby factors such as the inward 
and outward mobility of staff and students take place, and the 
internationalisation of the curriculum and campus is implemented. 
Internationalisation does not form part of these institutions’ vision, mission or 
strategic objectives. Internationalisation cannot take place and function on all 
levels of HE activities if it is not first embraced by an institution’s vision and 
mission.  
 
The case studies of public and private HE in East Africa in Chapters 3 and 4 
have aimed at providing an understanding of the nature of HE in Kenya, 
Uganda and Tanzania. In addition to portraying the challenges facing East 
African HE and the demands of HE in the 21st century, Chapter 5 will reflect 
on trends evident in this study, and explore the way forward for East African 
HE.     
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CHAPTER 5 
 
CONCLUSION 
 
5.1 Introduction 
The effects of British colonial rule prior to the Independence of the East 
African countries, and the impact of the events that followed in the region after 
Independence, are the dominant influences that have shaped East African 
Higher Education (HE) as it is today. The problems of access to HE, funding, 
Information and Communication Technology (ICT) provisions and economic 
and social development in light of the globalisation of educational 
opportunities are still complex. For East Africa, economic growth is essential 
to combat poverty, and HE stands central to development and the economic 
prosperity of Kenya, Uganda and Tanzania. East African HE and its status in 
the development and growth in a globalising economy need to be re-
examined regarding the role played in society by the region’s HE institutions.  
 
Chapters 1 to 4 have illustrated what is known about HE in East Africa, how 
institutions function in their role as the providers of HE, and their 
dissemination of knowledge to the wider society. Chapter 5, in conclusion, 
aims to identify and discuss achievements, failures and challenges of HE 
institutions and HE in East Africa in general. Finally, the chapter demonstrates 
whether or not HE in East Africa can be considered as a system. 
 
5.2 Achievements 
5.2.1 Co-operation 
Although the HE institutions in East Africa are generally considered to be in a 
state of decay, there have been attempts towards the revitalisation and reform 
of institutions. Co-operation has created the opportunity for constructive action 
for the revitalisation of universities and to increase the capacity for 
development in East Africa through HE.1 An establishment that has one of the 
                                                 
1 Association of African Universities and the World Bank. (1997). Revitalizing Universities in Africa. 
Strategy and Guidelines. World Bank.  
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longest-working relationships with co-operation in East African HE is the Inter-
University Council of East Africa (IUCEA). The IUCEA has been facilitating 
contact and promoting regional collaboration in East Africa since 1980, and 
supports collaboration between public and private institutions. The IUCEA is 
the oldest form of collaboration that originates from East Africa. Regular 
forums for discussion on matters concerning HE in the region are organised 
by the IUCEA, which aims to meet national and regional development needs 
in East Africa. A list of workshops, conferences and initiatives that have been 
held so far follows. 
• A workshop for Deputy Vice-Chancellors and Academic Registrars was 
held in September 2001 in Arusha, Tanzania. The workshop was 
organised by the IUCEA and it addressed issues regarding admission 
policies in Kenya, Uganda and Tanzania and its institutions, quality 
assurance, student exchange, credit transfers, curriculum development 
and student counselling on academic matters.2  
• A Conference on Quality Assurance through Curriculum Design: “A 
Case Study of Higher Education Management in East Africa” was held 
in October 2003 in Nairobi, Kenya. This conference was organised by 
the IUCEA, Jomo Kenyatta University of Agriculture and Technology, 
the German Academic Exchange Service (DAAD), and the Association 
of Universities and other Higher Education Institutions in Germany 
(HRK). This was the third of a series of conferences held with 
“Dialogue on Innovative Higher Education Strategies” as the central 
theme. The conference focused on quality assurance and curriculum 
design in HE, and it highlighted issues relating to the specific 
challenges faced by HE in East Africa.3  
• A workshop was held on Publishing and Information 
Dissemination/Sharing among Universities in East Africa in 2003 in 
Nairobi, Kenya. The aim of this workshop was to emphasise the 
                                                 
2 Nyaigotti-Chacha, C. (2002). Report of the Workshop for Deputy Vice-Chancellors and Academic 
Registrars held at Impala Hotel, Arusha, Tanzania-17th-18th September 2001. Inter-University Council 
for East Africa Newsletter No 24. IUCEA.  
3 Nyaigotti-Chacha, C. (2004). A Conference on Quality Assurance through Curriculum Design-A 
Case Study of Higher Education Management in East Africa 9th-11th October, 2003, Nairobi, Kenya. 
Inter-University Council for East Africa Newsletter No 28. IUCEA.  
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importance of information services in East African universities, and to 
address the need to create and share knowledge among academics, 
administrators and students in universities.4  
• The Lake Victoria Research (VicRes) Initiative is a project that was 
implemented by the IUCEA and funded by the Swedish International 
Development Co-operation Agency (SIDA) /Department for Research 
Co-operation (SAREC). This initiative is supported by the Lake Victoria 
Development Partnership programme (LVDP), and the purpose is to 
strengthen the research capacity of universities in East Africa. The aim 
is to contribute towards environmental restoration, economic growth 
and poverty alleviation. The VicRes Initiative was established in 2003, 
and is an ongoing project.5 
 
DAAD has been actively involved with the development of HE in East Africa 
for a number of years through various co-operation initiatives. DAAD provides 
scholarships to students in a number of institutions throughout East Africa in a 
variety of academic programmes. In addition they promote and facilitate staff 
and student exchange between East African and overseas HE institutions. 
More recently, DAAD has focused especially on the issue of quality in HE 
institutions in East Africa, as it fully sponsored a programme to enhance 
Quality Teaching and Learning, Research Management and Organisational 
Structure in HE institutions in 2006. This programme was in collaboration with 
the International University Staff Development Programme (UNISTAFF) at the 
University of Kassel in Germany. The programme involved participants from 
East Africa, South East Asia, the Middle East, and Central and Latin America. 
A total of 250 university staff members received training on how to function as 
key role-players in university management. One of these regional networks 
has been established in East Africa. The only other regional network of this 
particular nature so far has been  established in Indonesia.  
 
                                                 
4 Nyaigotti-Chacha, C. (2004). A Report on the Workshop on Publishing and Information 
Dissemination/Sharing among Universities in East Africa, held at the Windsor Golf and Country Club 
Nairobi, July 7th-8th 2003. Inter-University Council for East Africa Newsletter No 28. IUCEA.  
5 Nyaigotti-Chacha, C. (2003). VicRes 2003 COMPETITION: Towards Scientific Research in the Lake 
Victoria Basin. Inter-University Council for East Africa Newsletter No 27. IUCEA.  
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DAAD also has a long history of working together with the IUCEA. A workshop 
on quality assurance in East African HE was organised by the IUCEA and 
DAAD in 2006. Recommendations were made on regional, national and 
institutional collaboration in HE in East Africa, and included the following. 
Regional level: 
• The IUCEA should form a regional Quality Assurance Framework that 
will guide the formation of national and institutional frameworks. 
• Regional frameworks should guide the establishment of national and 
institutional policies.  
• A regional office or co-ordination body is needed to set uniform 
standards for all universities in East Africa and the implementation of 
rigorous accreditation and quality-assurance mechanisms. 
• Accreditation bodies should have a common understanding of quality 
assurance and the role-players at institutional, national and regional 
levels. Accreditation bodies should set standards and benchmarks for 
quality assurance.  
National level: 
• A Vice-Chancellors Forum needs to be responsible for the cohesion of 
Vice-Chancellors from public and private universities in Kenya, Uganda 
and Tanzania. 
Institutional level: 
• The existing quality-assurance mechanisms need to be strengthened, 
and it needs to be determined how the existing mechanisms fit into the 
national and regional frameworks. 
In addition to these recommendations, the importance of national committees 
that harmonise standards at the regional level was expressed. It was also 
suggested that professional bodies such as the Law Society on Legal 
Education should be involved in quality assurance initiatives and serve as 
primary stakeholders, and that the contribution of these professional bodies 
should be sought on all three levels.6  
 
                                                 
6 2006 IUCEA/DAAD meeting in supporting a regional quality assurance workshop in East Africa. 
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Other prominent partnerships and networks that are currently involved in East 
African HE are: 
• African Association of Universities (AAU) 
• Association of Commonwealth Universities (ACU) 
• United Nations Educational, Scientific and Cultural Organisation 
(UNESCO) 
• International Association of Universities (IAU) 
• World Bank. 
 
These bodies have a long history of working with Africa and the East African 
region to promote and support HE. They also assist in proposing strategic 
guidelines for the revitalisation of universities, work closely with the national 
accreditation bodies, and develop resources and gain expertise in reforming 
the East African HE systems. In addition, they mediate relations between 
governments and HE institutions.  
 
The level of co-operation in East African HE can be considered as an 
achievement, as co-operation in this capacity is rare in most other African 
countries, with the exception of Southern Africa. Through research, 
conferences, workshops and studies, information and understanding are 
generated. Although collaboration generates knowledge and provides an 
indication of what is required for the revitalisation and the development of East 
African HE, the ability to take necessary action is often constrained by factors 
such as political interventions, financial limitations and ineffective 
management within institutions.7  
 
Apart from professional bodies and organisations that have promoted regional 
and institutional collaboration, the individual countries of East Africa have also 
recently made individual efforts to improve HE. Tanzania’s Development 
Vision 2025 recognises the importance of knowledge in the world economy, 
                                                 
7 Association of African Universities and the World Bank. (1997). Revitalizing Universities in Africa. 
Strategy and Guidelines. World Bank.  
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and aims to address low student numbers, inadequate government funding, 
and a lack of science and technology capacities in Tanzanian HE.8  
 
Reform efforts in 2004 towards Ugandan HE included enhancing the quality 
and relevance of HE by expanding the curriculum and attempting to balance 
humanities and social sciences with relevant science- and technology-based 
subjects. In addition, the increase of Information and Communication 
Technology (ICT) capacity and usage in all operations of Ugandan HE 
institutions, which includes teaching and learning for the production of skilled 
Human Resources (HR) for a sustainable knowledge-based economy, was 
emphasised.9  
 
5.2.2 Governance and autonomy 
Public HE institutions in East Africa have also advanced in the area of 
governance and autonomy. When Kenya, Uganda and Tanzania achieved 
Independence in the early 1960s, universities were controlled by heads of 
state and heavily politicised. Universities were operated with political agendas, 
and those who controlled universities did not act or make decisions in the 
interest of HE. East African HE in the 1970s and 1980s was characterised by 
political activism, a lack of democracy, and by bureaucratic domination. The 
situation prevailed up to the late 1980s, when national economies started to 
stabilise, and political unrest declined. Efforts to institute change towards the 
improvement of HE were made by the establishment of legal frameworks and 
regulatory bodies to address the promotion, development and enhancement 
of HE in East Africa.  
Radical improvements in the governance and autonomy of HE institutions are 
evident from attempts made by public institutions in Kenya, Uganda and 
Tanzania. Prior to 1988, strong political figures in Tanzania served as the 
Vice-Chancellors of the University of Dar es Salaam. Attempts to 
institutionalise party control over the functioning of the university were further 
                                                 
8 Bloom, D., Canning, D. and Chan, K. (2006). Higher Education and Economic Development in 
Africa. www.siteresources.worldbank.org Accessed 12 December 2006  
9 Tumwesigye, G. (2004). Private Higher Education in Uganda. Policy Forum on Private Higher 
Education in Africa. Accra, Ghana. UNESCO.  
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demonstrated by the head of state serving as the Chancellor of the University, 
and in addition, the appointment of the executive secretary of the ruling party 
as the Vice-Chancellor during the 1970s. This situation started to change in 
1988, when the first academic was appointed as the Vice-Chancellor of the 
University of Dar es Salaam. By 1990, the three top leadership positions in the 
university were occupied by academics.  
 
The Vice-Chancellor of Makerere University in Uganda in 2007 was the first 
Vice-Chancellor to have been elected, as opposed to the previous Vice-
Chancellors of the university all of whom were appointed by the government.  
 
In Kenya, governance and autonomy took on a new dimension when the first 
female Vice-Chancellor was appointed at Kenyatta University in 2006. 
Professor Olive Mugenda made history when she was appointed as the first 
female Vice-Chancellor of a public university in East Africa.  
 
5.2.3 Growth in student numbers 
HE in East Africa has managed to maintain a steady growth in student 
numbers despite the events that followed after Independence in the three 
countries, as discussed previously.   
 
Makerere University was the only HE institution in Uganda in 1922, and 
remained the country’s only university until the establishment of other 
institutions after Independence. Prior to the Independence of Uganda in 1962, 
Makerere University’s total number of students was 867. In 2005, after the 
establishment of many other universities, the number of students in Uganda’s 
public universities was 78 107.10  
 
When Kenya achieved Independence in 1963, the country had a total of 153 
students. The number of students in this country has risen considerably since 
1963, and it was reported in 2002/2003 that the number of students in 
                                                 
10 Bloom, D., Canning, D. and Chan, K. (2006). Higher Education and Economic Development in 
Africa. www.siteresources.worldbank.org Accessed 9 October 2006  
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Kenya’s public universities was 62 875.11 In the 1980s, Kenyan and Ugandan 
HE experienced a growth of 60% in their student numbers.   
 
Tanzania had a different encounter with student numbers when compared to 
Kenya and Uganda. After Independence, the country experienced no 
expansion in its student enrolment. In the 1970s, the growth of primary 
education was favoured at the expense of secondary education. The result 
was that the number of secondary school leavers who qualified for admission 
to universities was very small. The growth of enrolments in HE in Tanzania 
was less than 2% between 1984 and 1993. In 1990, the total number of 
students in HE in the country was 3 146. Efforts to increase student numbers 
in Tanzania resulted in 10 675 students being enrolled at the University of Dar 
es Salaam in 2002/2003. The total number of students in Tanzania’s public 
universities increased from 16 396 in 2002 to 21 391 in 2003.12 Although the 
number of students in Tanzanian HE remains low compared to the number of 
students in Kenya and Uganda, Tanzania experienced its largest increase in 
student numbers towards the end of the 1990s. This proves that East Africa 
has achieved an increase in student numbers, irrespective of the 
circumstances in which HE had to function as a result of post-colonial events.  
 
5.2.4 Academic performance under difficult circumstances 
Despite the difficult circumstances that HE in East Africa faced in the past and 
is still confronted with on a daily basis, institutions have managed to produce 
academic outputs. For example, in 2001, Egerton University conducted more 
than 30 research projects that contributed to the development of the national 
economy in Kenya. Although academic output in the form of research is one 
of the core functions of a university, HE institutions in East Africa have been 
involved with providing the capacity for academic output in other ways as well.  
 
                                                 
11 Association of Commonwealth Universities. (2006). Commonwealth Universities Yearbook. Vol 1 
and 2. 80th Edition. Association of Commonwealth Universities.  
12 Mkude, D., Cooksey, B. and Levey, L. (2003). Higher Education in Tanzania. James Currey Ltd., 
Oxford. 
Education and training. www.tanzania.go.tz Accessed 17 November 2007  
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In 2003, the University of Dar es Salaam was given an award by the 
Association of African Universities (AAU) for having the best online database 
for theses and dissertations among African universities.  
 
In Kenya, Kenyatta University has 2 745 students at the beginning of 2007 
who are registered for Masters and PhD degrees. From this total, 370 are 
PhD candidates, most of whom have come from the schools of Business 
Studies, Education and Humanities and Social Sciences.  
 
The Faculty of Computing and Information Technology at Makerere University 
in Uganda serves as the main ICT training, research and consultancy centre 
in Uganda. This centre aims to provide the appropriate capacity for computer 
laboratories for outsourcing, data entry and software development in Uganda. 
The construction and development of this centre has been implemented 
without any financial support from government.  
 
HE in East Africa is often stereotyped as being in a state of decay, and not 
making progress on its road to reform. However, the achievements sometimes 
go unnoticed, and it is hoped that the efforts and achievements will shed new 
light and hope on HE in East Africa.  
 
5.3 Failures 
Despite achievements that contribute to the revitalisation of East African HE, 
there are also failures that need to be addressed, as the future of HE in East 
Africa will have to be accountable for its past mistakes. When the countries in 
East Africa achieved their Independence from British colonial rule, the newly 
formed governments were in control of the universities that had existed prior 
to Independence. Heads of state and other political figures lacked adequate 
knowledge and expertise needed for the management of universities. 
Government funding for universities started to decline, and politicians 
exploited universities to further their own ideals of post-colonial East Africa. In 
addition to corruption and the mismanagement of institutional autonomy, the 
newly formed governments applied pressure on universities to increase the 
access to HE in East Africa. As national economies collapsed and the 
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countries suffered economic decline, universities were forced to admit more 
and more students, although their capacity to accommodate these increases 
in admissions quickly declined. The lack of financial support from 
governments and ignorance about maintenance and upkeep contributed to 
the deterioration of laboratories, libraries, research facilities, lecture venues 
and offices.  
 
Infrastructural development and maintenance were impossible without money, 
and it was difficult to retain staff members under these dire conditions.  
Curricula remained stagnant as neither money nor facilities for expansion and 
development were available. The introduction of science- and technology-
based courses was not considered by government as vital for serving national 
development needs, and the old traditional programmes continued for a 
number of decades.  
 
 
5.3.1 Legal framework for the provision of Higher Education  
Substantial change within the HE sector in East Africa was only noticeable 
from the late 1990s, with the introduction of new policies that recognised the 
need for more autonomous, but accountable, HE institutions. Although legal 
frameworks for the functioning of HE, such as the Universities Act Cap 210B 
of Kenya, were implemented in 1985, and the Universities and Other Tertiary 
Institutions Act of Uganda was implemented in Uganda as late as 2001. The 
Universities Act No 7 of Tanzania was only implemented in 2005, although the 
Education Act No 25 of 1978 was in existence for almost 30 years before HE 
became a national priority in Tanzania. This is an indication of the low priority 
that HE was assigned by national governments, and the lack of support that 
HE received.  
 
When considering that the legal frameworks for the provision of HE in East 
Africa, especially in Uganda and Tanzania, have only existed for less than a 
decade, it is clear in the case of East Africa that the process of institutional 
reform and revitalisation, and the issues that have to be dealt with are much 
more complex than in developed countries. The recognition and 
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acknowledgement that HE will receive through legal frameworks will ensure 
that it remains a national priority. This was not possible in the absence of legal 
frameworks; HE was not protected, and actions did not take place in the 
interest of HE in East Africa.   
 
5.3.2 Activism and political intervention 
Currently, institutions still experience political intervention in admission 
criteria, staff appointments, curriculum design and the allocation and 
distribution of funds. Certain HE institutions often suffer from student activism 
and participation by both staff and students in political struggles – all leading 
to poor academic progress.  
 
In November 2006, Kenya’s public universities suffered a three-week strike by 
lecturers, after they demanded a 500% pay increase. The result was 
institutions threatening to dismiss those who did not return to work and also 
withholding the pay of those taking part in the strike. The government of 
Kenya subsequently closed five of the six public universities in the country, 
affecting the estimated 80 000 students enrolled in Kenya’s public universities, 
who did not receive any tuition during the strike. Lecturers were accused by 
government of having political motives, and using the strike to gain political 
influence ahead of the elections in 2007.13  
 
These occurrences mean that although progress has been made in the 
governance and autonomy of institutions, as discussed previously in this 
chapter, these achievements, together with the young legal frameworks that 
allow the provision and regulation of HE, still seem to be overpowered by 
political interference on the part of staff and students. Institutions are misused 
in agendas that do not hold HE as the focus area, and this overall reduces the 
quality of HE and violates the intentions and true purpose of HE.  
 
 
 
                                                 
13 Times Higher Education Supplement. (2006). Kenya pay strike leads to sackings, p 11. 24 November 
2006.  
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5.3.3 Exodus of students to overseas institutions 
Apart from the collapse of national economies, diminished support from 
governments, corruption, and mismanagement of institutional autonomy, the 
failure of East Africa to provide access to HE can be illustrated by trends 
evident from the numbers of students who leave the country in pursuit of HE.  
Today, Kenya sends more students to colleges and universities in the United 
States of America (USA) than any other African country.14 There were 6 559 
Kenyan students studying in the USA in the academic year 2005/2006, who 
contributed an estimated US$ 170 million to the USA economy – 
approximately 1.3% of the total estimated US$ 13 billion that foreign students 
contributed to the USA through studies. Of these 6 559 students who studied 
in the USA, 25.9% were postgraduate students, 68.4% were undergraduate 
students, and 5.6% were registered for other programmes. Even in the 
academic year 1999/2000, the number of Kenyan students studying in the 
USA was already 5 684. These figures can be compared to only 661 USA 
”study-abroad" students studying in Kenya for the academic year 2004/2005. 
The highest figure of USA study-abroad students who studied in Kenya was 
846 in the academic year 2000/2001.15 According to the Institute for 
International Education and the USA State Department, Kenya has the largest 
student population in the USA, followed by Nigeria, Ghana, Egypt and South 
Africa, although all the other countries, except Ghana, are more populous 
than Kenya.16 Kenya is the 17th largest country of origin across the world for 
students going to the USA to study. France has a student population of 6 640 
represented in the USA, and is 16th on the list of countries sending the most 
students to the USA.17 Currently, approximately 6 000 Kenyans are studying 
in Germany.18 
                                                 
14 Kenya: Why More Kenyans Are Settling in America. www.allafrica.com Accessed 18 December 
2006   
15 Institute of International Education. (2006). www.opendoors.iienetwork Accessed 14 December 
2006  
16 Kenya: Why More Kenyans Are Settling in America.  www.allafrica.com Accessed 18 December 
2006   
17 Institute of International Education. (2006). www.opendoors.iienetwork Accessed 14 December 
2006 
18 Kenya: Why More Kenyans Are Settling in America. www.allafrica.com Accessed 18 December 
2006  
 Otieno, T. (2006). Kenya: International Student Recruitment. www.commercecan.ic.gc.ca Accessed 11 
July 2007  
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In order to address the political interference with institutions and the exodus of 
students to overseas institutions, HE in East Africa needs to gain autonomy to 
enable institutions to act and perform in the interest of HE and to be 
accountable and responsive to the internal and external interests of HE, 
instead of being exploited and used as instruments in political struggles.19 
There is tension between governments that wish to increase national capacity 
in disciplines and skills identified as being necessary for economic 
regeneration, and academics who demand freedom to teach and conduct 
research in desired areas. Governments and universities now need to take 
responsibility to implement change that will see a more open and responsible 
relationship which builds a stronger and more responsive system of HE in 
East Africa.20 The role that government plays in the operation and functioning 
of institutions needs to be addressed, and clear mission and vision statements 
need to be reflected in the day-to-day operations of all institutions. Financial 
expenditure and management of institutions must be strategically 
implemented, for example, money being spent on salaries rather than on 
investment in infrastructural development.  Government allocations remain 
minimal, and universities mostly rely on donor funding in addition to internally 
generated funds to survive. Although government funding, however low, still 
remains the primary source of funding to the public institutions, funding from 
international donors has been on the increase. New initiatives from public 
institutions in recent years include measures such as cost-sharing, which has 
been implemented.  
  
 
5.4 Challenges 
5.4.1 Private Higher Education: challenge and opportunity 
Private HE institutions can be considered as both a challenge and an 
opportunity for HE in East Africa.  
 
                                                 
19 Council of Higher Education, South Africa. (2001). Developing African Higher Education. 
www.nepad.org/2005/files/documents Accessed 12 December 2006  
20 Githinji, P. M., Kotecha, P. and Mwiria, K. (1999). Government/University Relationships: Three 
African Case Studies. The Commonwealth Higher Education Management Service. Edited by 
Bjarnason, S. and Lund, H. www.acu.ac.uk Accessed 22 April 2004   
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The weakness of private HE lies in its quality focus. The quality of instruction 
or teaching, and conformity with a formal curriculum, are not guaranteed. It is 
also possible that students have less responsibility with regard to reporting 
and accountability of their work. In addition, the appropriate conditions for 
teaching and learning are not guaranteed. Lecturers may not be qualified, or 
they can be under-qualified, and their remuneration might be less than the 
amount that lecturers in public universities earn. As the national accreditation 
bodies in East Africa have only in recent years developed and implemented 
guidelines for the procedure and operation of private HE institutions, the 
possibility exists that institutions that are not formally licensed, accredited or 
recognised by authorities, may operate illegally. The for-profit private 
institutions generally have high tuition fees, and only a selected group of 
students can afford to attend these institutions. The not-for-profit institutions 
that are religious in nature may run the risk of focusing more on a religion-
based curriculum and not offer market-related programmes or curricula.  
 
As opposed to challenges, private HE institutions provide many opportunities 
to the HE sector. Private HE can serve the demand for HE in East Africa. This 
is proved by the public universities in Kenya and Uganda that were unable to 
cope with the increased demand for HE after Independence in these 
countries. Private institutions expanded the HE sector with the introduction of 
new types of institutions as opposed to the traditional public universities in 
existence. Instead of only having a small number of homogeneous public 
institutions approximately 50 years ago, East Africa now has an array of HE 
institutions, including colleges, universities, private institutions, and vocational 
and professional schools. Private institutions may also be more convenient for 
provision of HE to students by offering flexible hours and convenient locations. 
With regard to management and administration, private institutions can have 
less bureaucracy and fewer administrative regulations than public universities, 
and flexible arrangements for teaching and learning conditions are possible. 
Lecturers have more flexible procedures for the structure and management of 
their lectures, and institutions can save money by employing part-time staff 
members. All private HE institutions are independent of government funding, 
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and have the opportunity to strengthen financial resources through support 
from international donors.21  
 
The greatest opportunities of private HE in East Africa are the diversity and 
the flexibility of this type of HE. However, the quality of this kind of HE remains 
a challenge. 
 
5.4.2 Education system 
The school systems, and more importantly the secondary school systems, in 
East Africa are a challenge that affects HE within each country, as well as 
between the three countries. 
 
The education system in Uganda and Tanzania is based on the British 
educational system that was implemented prior to Independence. This system 
leads up to advanced (A-level) or ordinary (O-level) secondary schooling, 
which entitles students to complete their secondary school education with a 
Certificate of Secondary Education (O-levels) or an Advanced Certificate of 
Secondary Education (A-levels).  Undergraduate university degrees require 
three years for completion in Uganda and Tanzania. Kenya, however, 
introduced a Canadian system in 1985, in an attempt to move away from the 
O-levels and A-levels of secondary school education. This has meant that 
secondary school leavers must obtain the Kenya Certificate of Secondary 
Education (KCSE) and spend four years to complete their undergraduate 
degrees. The KCSE is not equivalent to O-levels or A-levels. The Certificate of 
Secondary Education (O-levels) allows students to proceed only to certain HE 
institutions, excluding universities. Direct admission to universities is obtained 
with the Advanced Certificate of Secondary Education (A-levels). 
 
5.4.3 Credit allocation 
In addition to the structure of the education system, credit allocation in East 
African HE institutions is different in each country. It ranges from using the 
Grade Point Average (GPA) Scale to using grading scales with symbol 
                                                 
21 Kitaev, I. (1999). Private education in sub-Saharan Africa: A re-examination of theories and concepts 
related to its development and finance. www.scholar.google.com Accessed 10 June 2005   
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indicators. After Kenya, Uganda and Tanzania withdrew from the East African 
Examinations Council (EAEC), each country established its own National 
Examination Council (NEC). This makes it virtually impossible for students to 
transfer from one country’s institutions to another country’s institutions without 
encountering problems.  
Similar to the examination boards, each country has its own national 
accreditation body that regulates and guides the establishment of public and 
private HE institutions. These bodies also set guidelines and rules for the 
provision of HE on national levels. The different methods of credit allocation in 
institutions often cause confusion because the methods are not familiar to 
other institutions or are difficult to convert to a specific country’s credit system. 
By implementing a universal credit allocation scale in the East African region, 
institutions could work towards a system that represents the region as a 
whole, because the contrast in the school systems limits compatibility and 
makes credit transfer problematic from institutions in one country to those in 
another.   
 
5.4.4 Internationalisation 
Even though the IUCEA has been actively involved in HE on a regional level 
in East Africa, the revitalisation of East African HE cannot be left to national 
efforts alone, when one considers the region’s current economic conditions. 
There is a great need to strengthen East Africa’s HE through active 
collaboration as a strategy for building capacity, facilitating mobility, and 
enhancing human development and regional integration with the rest of 
Africa.22  
 
Effective co-operation and collaboration in the East African countries would 
help address the most important challenge that East African HE faces, namely 
internationalisation. The globalisation and modernisation of HE in the 21st 
Century has led institutions worldwide to internationalise. In a knowledge- and 
technology-driven globalised world, internationalisation has become a priority 
for all HE institutions. As collaborations increase, the world stock of 
                                                 
22 NEPAD. (2005). Renewal of Higher Education in Africa. Report of AU/NEPAD Workshop. 
www.chet.org.za/papers/AU_NepadReport Accessed 12 December 2006    
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knowledge and institutions becomes more interdependent, and institutions 
can now more effectively serve national and regional goals in a global setting. 
In turn, institutions can benchmark their standards of quality against these 
global standards. Through effective internationalisation and participation, East 
African HE institutions can form part of this global HE community, instead of 
just remaining a spectator. But to what extent is internationalisation taking 
place in East African HE institutions? 
 
The internationalisation activities taking place in East African public and 
private HE institutions were discussed in Chapters 3 and 4. Countries like 
Kenya have a large number of students who study abroad, but this does not 
form part of "study- abroad" or exchange programmes provided by universities 
or other HE institutions. These students apply privately to foreign institutions 
and complete their qualifications overseas. Although East Africa is exporting 
students to study in foreign countries, exchange between students from East 
African institutions and students from foreign countries is not taking place. 
Most of the HE institutions in East Africa are involved with what is known as 
"minimalist internationalisation practises". The international linkages are 
managed with a focus on receiving exchange students through inter-
institutional partnerships. These activities are individually linked, instead of 
institutionally, and the facility is located in small offices with one or two staff 
members. Other institutions are in an early implementation phase of their 
internationalisation activities. The activities are limited to the management of 
exchange agreements only. 
The absence of exchange agreements is mostly due to the lack of 
internationalisation policies in HE institutions in East Africa , and although 
Memorandums of Understanding (MOUs) have been developed in some 
cases, these mostly remain dormant. The infrastructural capacities of 
institutions and the lack of infrastructural development, such as ICT capacity 
and connectivity, further prevent institutions from practising 
internationalisation. The high cost of internationalisation activities is another 
constraint.  
Efforts towards creating capacity for effective implementation of 
internationalisation have been illustrated in this study by the construction and 
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expansion of the Faculty of Computing and Information Technology at 
Makerere University.23 Financial and physical improvement of institutions and 
investment in Internet capacity, as well as the connectivity of institutions, will 
enable them to attract staff and students globally.  
It is important to note that internationalisation is not only about the mobility of 
staff and students, but also about the exchange of ideas and knowledge that 
adds to the world stock of knowledge, as the 21st Century requires. Rather 
than being a single event, internationalisation is a systematic process 
preconceived by a common understanding of what it means to 
internationalise. Progress in internationalisation efforts is, however, noticeable 
in some cases, with the emergence of cross-border education providers such 
as the African Virtual University, and also the development of strategic plans 
that embrace internationalisation in certain institutions. In addition, an 
increase in research collaboration is evident in some institutions, as well as 
attempts to improve on Internet connectivity. 24 As important as it is, the mere 
existence and structures of exchange agreements, postgraduate 
collaborations and the mobility of staff and students, do not characterise 
institutions as internationalised.25  
 
The ideal is for East African HE institutions to practise comprehensive 
internationalisation, which consists of institutional strategic plans and policies, 
as well as to provide the necessary infrastructure to support the 
implementation of comprehensive internationalisation plans. The East African 
HE institutions must strive to have the activities, capacity and expertise to 
compete with similar institutions globally.  
 
In a ranking of world universities published in July 2007, East African HE 
institutions were among the top 100 in Africa. However, the rankings of 
African universities, and especially East African universities, need to be 
placed in perspective with the rankings of universities in the rest of the world. 
                                                 
23 See Chapter 3. 
24 Gravenir, F. (2007) Paper presented at the 11 Annual IEASA Conference.   
25 Stumpf, R. (2004). Internationalisation of a City University with Engagement as its Focus.  
 161
Table 38 outlines the top East African universities and their rankings within 
Africa, compared to their world rankings 
 
Table 38: Rankings of East African universities in Africa compared to their world rankings 
Name of university Ranking in Africa World ranking 
University of Dar es Salaam (Tanzania) 21 3981 
University of Nairobi (Kenya) 23 4268 
Egerton University (Kenya) 29 4643 
Makerere University (Uganda) 53 6189 
Unites States International University 
(Kenya) 
93 7623 
Source: Webometrics Ranking of World Universities July 07.Top Africa (2007)  
 
From all the public and private institutions in East Africa, the University of Dar 
es Salaam was the institution with the highest rating in Africa, at number 21. 
The HE institutions from Kenya dominate East Africa’s representation in the 
African rankings, with the University of Nairobi at number 23, Egerton 
University at number 29, and the United States International University – a 
private university -- at number 93. Makerere University is the only institution 
from Uganda, and it is rated as number 53. No other private universities 
discussed in this study, except the United States International University, 
reached the list of the top 100 institutions in Africa. The Catholic University of 
Eastern Africa, Uganda Martyrs University, Nkumba University and St 
Augustine University of Tanzania do not feature in these world rankings of 
universities at all. The rankings of the universities in East Africa compared to 
their positions in the world prove that East African HE is a far-from-active 
player in the global world stock of knowledge.  
 
The rapid advances in information technology that the knowledge society 
produces require public HE institutions to experience the necessary changes 
in HE that are driven by Information Technology.26 Because most public 
institutions in East Africa do not have the capacity to accommodate these 
changes, the nature of these institutions' fundamental activities and the nature 
                                                 
26 Duderstadt, J. J. (1999). Dancing with the Devil. Information Technology and the New Competition 
in Higher Education. Jossey-Bass Inc.  
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of the HE enterprise remain unchanged. As human capital is needed for 
sustainable development, HE in East Africa is unable to play a role in reacting 
to the needs of its environment and society if it is not part of the global 
knowledge society.  
Public HE institutions have also not received the support needed from 
relevant organisations. For decades, development agencies such as the 
World Bank have placed great emphasis on primary and secondary 
education, but have neglected HE as a means to improve economic growth 
and combat poverty in East Africa. It is encouraging to note that this situation 
is changing, and more efforts towards HE are being implemented.  
 
5.5 Can East African Higher Education be considered as a system? 
It is difficult to determine whether HE in East Africa can be considered as a 
system. According to the de jure approach, it can be accepted that HE is 
functioning as a system in East Africa. This is supported by the case studies 
conducted in this research into certain HE institutions that produced similar 
sets of information, even although these sets of information did not contain 
exactly the same data. The framework for these sets of information remained 
more or less consistent in all case studies, and contained elements such as 
admission requirements, staff and student numbers, academic programmes, 
internationalisation efforts, funding, and an array of other elements that 
contribute to the functioning of HE institutions in East Africa.  
 
From a factual approach, East African HE cannot be considered as a system. 
The case studies demonstrate that East African HE institutions have single 
areas of expertise, rather than areas of common experience. 
 
5.6 Conclusion 
The vastness and diversity of East African HE is not recognised by the 
majority of the rest of the world. As a result of a lack of information about this 
region and the absence or unavailability of resources within Africa, 
stereotypical images have been created. East African HE institutions and 
systems have not had adequate exposure to the rest of the world in what they 
offer and the purposes they serve. Despite the many problems and challenges 
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that need to be overcome in the region, revival is possible, as evidenced by 
changes that are taking place. By adopting multiparty democracies and 
decreasing conflicts, sustainable levels of economic growth and improved 
macro-economic management are possible.  
 
While emphasising these positive developments, it should not be denied that 
major challenges first need to be overcome. The quality and effectiveness of 
university life and work have been influenced by obstacles such as corruption, 
HIV-AIDS, limitations in scientific and technological implementations, and 
insufficient funding by governments. By supporting developments in East 
Africa, the region will be given an opportunity to gain from the international 
community an adequate response that is so desperately needed to unleash 
the many possibilities that can be turned into realities. By giving East African 
HE the opportunity to be promoted on an international and global level, the 
region will be able to compete on the same level as other world-class 
institutions. It cannot be denied that HE must be recognised as a central force 
for modernisation and development. As it plays a key role in the knowledge 
era, a growing need for information concerning East African HE exists in the 
developed world, as well as a desire to share this newly acquired knowledge. 
Despite East African HE being related to colonial and post-colonial 
developments like the rest of the African continent, it should not be assumed 
that Africa as a continent presents uniform HE systems and shares 
institutional descriptions and characteristics throughout. 
 
It is hoped that these case studies of the institutions representing East African 
HE have contributed to an understanding of the components and functions of 
the HE systems and have emphasised that the availability of information on 
public and private HE in East Africa is limited. Some of the data on institutions 
is as old as ten years. Most HE institutions in East Africa do not have well-
documented, reliable and accurate data available, demonstrating the need for 
East African HE to put systems in place that can reflect the most up-to-date 
statistics and information about institutions. Although reliable and accurate 
information is made available by bodies such as the IAU, UNESCO and the 
ACU, publications are not presented on an annual basis that reflects up-to-
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date information. This information is needed, and should be accessible 
directly from institutional sources. 
 
This study has aimed to provide the background of HE in East Africa and give 
an indication of the position that public and private HE institutions find 
themselves in today. The omnipresence of internationalisation is unavoidable 
for East African HE institutions, as the 21st Century is driven by Information 
Technology and needs HE institutions to add to the global stock of knowledge. 
Never before has HE been such an active player in the global economy.  
 
When addressing the development and revitalisation of East African HE in the 
light of global changes and realities that require institutions to internationalise, 
it is important to keep in mind that European and US notions of the knowledge 
economy and the role of HE in these economies cannot simply be copied and 
replicated in East Africa without a much more complex understanding of how 
HE can succeed on the African continent. East Africa, and Africa as a whole, 
needs more research and reflection on its HE systems to fill the knowledge 
gap in the world about African HE.27  
 
 
 
 
 
                                                 
27 NEPAD. (2005). Renewal of Higher Education in Africa. Report of AU/NEPAD Workshop. 
www.chet.org.za/papers/AU_NepadReport Accessed 12 December 2006   
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